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LCFF Budget Overview for Parents 
 

Local Educational Agency (LEA) Name: Woodland Joint Unified School District 
CDS Code: 57-72710-0000000 
School Year: 2022-23 
LEA contact information: 
Elodia Ortega-Lampkin 
Superintendent 
 
530-406-3202 
School districts receive funding from different sources: state funds under the Local Control Funding Formula 
(LCFF), other state funds, local funds, and federal funds. LCFF funds include a base level of funding for all LEAs 
and extra funding - called "supplemental and concentration" grants - to LEAs based on the enrollment of high 
needs students (foster youth, English learners, and low-income students). 

Budget Overview for the 2022-23 School Year 
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This chart shows the total general purpose revenue Woodland Joint Unified School District expects to receive in 

the coming year from all sources. 
 
The text description for the above chart is as follows: The total revenue projected for Woodland Joint Unified 
School District is $131,075,432, of which $109,889,057 is Local Control Funding Formula (LCFF), $10,644,852 is 
other state funds, $5,229,872 is local funds, and $5,311,651 is federal funds.  Of the $109,889,057 in LCFF 
Funds, $20,151,152 is generated based on the enrollment of high needs students (foster youth, English learner, 
and low-income students). 
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LCFF Budget Overview for Parents 
 
The LCFF gives school districts more flexibility in deciding how to use state funds. In exchange, school districts 
must work with parents, educators, students, and the community to develop a Local Control and Accountability 
Plan (LCAP) that shows how they will use these funds to serve students. 
 

 
This chart provides a quick summary of how much Woodland Joint Unified School District plans to spend for 

2022-23. It shows how much of the total is tied to planned actions and services in the LCAP. 
 
The text description of the above chart is as follows: Woodland Joint Unified School District plans to spend 
$131,761,404 for the 2022-23 school year. Of that amount, $40,315,657 is tied to actions/services in the LCAP 
and $91,445,747 is not included in the LCAP. The budgeted expenditures that are not included in the LCAP will 
be used for the following: 
 
Operating budgets for the human resources, business, food services and maintenance and operations 
departments are not included in the LCAP. The majority of staffing costs for certificated and classified positions 
are also not included in the LCAP.        
 

Increased or Improved Services for High Needs Students in the 
LCAP for the 2022-23 School Year 

 
In 2022-23, Woodland Joint Unified School District is projecting it will receive $20,151,152 based on the 
enrollment of foster youth, English learner, and low-income students. Woodland Joint Unified School District must 
describe how it intends to increase or improve services for high needs students in the LCAP.  Woodland Joint 
Unified School District plans to spend $15,647,979 towards meeting this requirement, as described in the LCAP. 
 
The district supports its high needs students in a number of ways not reflected in supplemental and concentration 
expenditures, through support of programs specifically targeted and designed for high needs students, such as 
Advanced Via Individual Determination (AVID), MESA, and PUENTE. For each of these programs, the district 
provides funding through staffing/personnel expenditures, as well as training and materials and supplies. The 
district also provide site funds (federal dollars) for interventions for high needs students.        
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LCFF Budget Overview for Parents 
 

Update on Increased or Improved Services for High Needs 
Students in 2021-22 

 
This chart compares what Woodland Joint Unified School District budgeted last year in the LCAP for actions and 

services that contribute to increasing or improving services for high needs students with what  Woodland Joint 
Unified School District estimates it has spent on actions and services that contribute to increasing or improving 

services for high needs students in the current year. 
 
The text description of the above chart is as follows: In 2021-22, Woodland Joint Unified School District's LCAP 
budgeted $15,917,656 for planned actions to increase or improve services for high needs students. Woodland 
Joint Unified School District actually spent $16,310,226 for actions to increase or improve services for high needs 
students in 2021-22. 
 
The difference between the budgeted and actual expenditures of $392,570 had the following impact on 
Woodland Joint Unified School District’s ability to increase or improve services for high needs students: 
 
The difference between the budgeted and actual expenditures is $392,570, which reflects an increase in the 
services provided to high needs students. During the 2021-22 school year, the number of high needs students in 
the district increased significantly and services needed to be increased proportionately.        
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Supplement to the Annual Update to the 2021–22 Local Control and 
Accountability Plan 
 

Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Woodland Joint Unified School District            Elodia Ortega-Lampkin           

Superintendent 
elodia.lampkin@wjusd.org           
530-406-3202 

 

California’s 2021–22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided local 
educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in recovering 
from the COVID-19 pandemic and to address the impacts of distance learning on students. The following is a one-time mid-year report to the 
local governing board or body and educational partners related to engagement on, and implementation of, these Acts. 

 

A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided through the 
Budget Act of 2021 that were not included in the 2020–21 Local Control and Accountability Plan (LCAP). 
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The majority of the Budget Act of 2021 funds were part of the Local Control Accountability Plan (LCAP) development, and engagement with 
community partners occurred during the LCAP development process.  American Rescue Plan funds and Elementary and Secondary School 
Emergency Relief funds have been allocated according to the LCAP and the spending plan approved by the Woodland Joint Unified School 
District's trustees (May 27, 2021).  The Woodland Joint Unified School District's State and Federal Programs department, in collaboration with 
fiscal services, monitors all approved actions to ensure allowability and alignment with the plan.  Additional funds received, referenced below, 
have been budgeted according to the identified priorities in the board approved spending plan.. District staff reviews the plan frequently and 
makes recommendations for adjustments based on the needs of students and staff, after reviewing the effectiveness of the strategies 
selected. The plan is formally reviewed every six months to ensure implementation is consistent with the needs of the district and community, 
and then brought before the board of trustees, in public meeting, for updates and public comment. 
 
Community partners engaged through the LCAP collaborative, District English Learner's Advisory Committee (DELAC), and parent and 
community advisory committees in Spring of 2022 in the development of the annual LCAP update.  Feedback from community partners will 
continue to impact revisions to our spending priorities, with a focus on Governor's Emergency Education Relief Fund (GEER II), Elementary 
and Secondary School Emergency Relief (ESSER) II, ESSER III: Expanded Learning, as those funds were not accounted for the in the LCAP. 
 
 
  

 

A description of how the LEA used, or plans to use, the additional concentration grant add-on funding it received to increase the number of 
staff who provide direct services to students on school campuses with an enrollment of students who are low-income, English learners, and/or 
foster youth that is greater than 55 percent. 
 

 
Concentration grant add on funding will be directed to the school sites that have enrollment of students who are low-income, English learners, 
and foster youth that is greater than 55%, including: Beamer Elementary School, Dingle Elementary School, Freeman Elementary School, 
Gibson Elementary, Maxwell Elementary School, Woodland Prairie Elementary School, Tafoya Elementary School, Whitehead Elementary 
School Douglass Middle School, Lee Middle School, Pioneer High School, Woodland High School, and Cache Creek High School. This 
additional funding will be used to provide additional staffing support to increase direct services to students, including intervention support, 
counseling, attendance support staff, and family engagement specialists. 
 
  

 

A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are intended to 
support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils. 
 

 
Woodland Joint Unified School District (WJUSD) conducted extensive community outreach when determining how to allocate funds to support 
the needs of students and the community during the COVID 19 pandemic. Formal needs assessments were conducted with multiple 
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community partner groups at Woodland Joint Unified School District , including DELAC (District English Learner Advisory Committee), LCAP 
(Local Control and Accountability Plan) Collaborative Committee, staff, and students. 
 
Throughout March and April 2021, staff, students, and the board of trustees provided input into COVID spending priorities through virtual 
meetings and utilizing Jamboard to collect priorities. Administrators, including special education administrators made recommendations for 
COVID spending priorities on April 1, 2021 and May 12, 2021.  Labor groups met with our superintendent and provided union feedback in 
April. Jamboards for these groups led to emerging themes that focused the district's work when planning for the use of COVID funding: 
academic intervention, enrichment, youth engagement, mental health, summer learning, curriculum and instruction, health and safety needs, 
and student support. 
 
DELAC (May 3rd)  and the LCAP (April 26th) Collaborative Committee, which includes classified and certificated staff, as well as special 
education staff, provided additional input during meetings in late April and early May, and raised concerns about academic progress, student 
mental health needs, and COVID safety preparedness.  These concerns were implemented throughout the plan by incorporating additional 
counseling services, mental health curriculum, increased intervention supports in the early grades and ensuring heating and air conditioning 
systems are upgraded to improve ventilation.  Additional academic support was also incorporated into the Expanded Learning Opportunity 
Grant plan and Local Control Accountability Plan through providing additional intervention funds for each school site and expanded summer 
school offerings. 
 
Each school site conducted needs assessments, with input through surveys and focus groups in the Spring of 2021, with a focus on identifying 
the needs of students.  These focus groups provided feedback to site principals regarding the greatest needs of  WJUSD students.  Student 
advisory groups at each site provided additional feedback on the needs of students.  Each advisory group was intentionally created with a 
balanced representation of student groups.  Student advisory groups continued to echo the need for COVID health and safety measures, 
student intervention, and connectedness to schools. 
 
The board reviewed all community suggestions and approved a comprehensive COVID spending plan on May 13, 2021, which included 
$17,000,000 in anticipated ESSER III funds. 
 
In late summer and early fall of 2021, the district conducted outreach with a variety of community organizations to the extent that they are 
present in the community to ensure that all students' needs are met. 
 
This outreach included a review of labor partner feedback, which was an integral part of the planning process for use of COVID funds.  Labor 
partners concerns regarding academic progress, mental health supports, and COVID safety continued to be honored, and were embedded 
within the LCAP and the ESSER III plan. 
 
The district consulted with the African American Parent Advisory Committee on September 30, 2021, reviewed the board approved COVID 
spending plan, and discussed further recommendations from group.  The parent committee raised concerns regarding student achievement 
and enrichment, student mental health, COVID safety and staffing,  and family wrap around supports. The district has incorporated enrichment 
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opportunities, interventions and academic supports, social emotional learning supports, and wrap around services in the LCAP, ELOG 
(Expanded Learning Opportunity Grant) plan, and within this ESSER III plan. 
 
The district reached out to the Mexican American Council of Yolo County, and met with a representative on September 13, 2021.  The Council 
raised concerns regarding student mental health and academic progress, and agreed that mental health and academic programs proposed by 
the district are comprehensive, well thought out, and substantive. 
 
The district reached out to the American Indian Parent Advisory Committee, who requested a survey be sent out to all American Indian 
families.  A survey was sent out to all American Indian families and responses focused on concerns surrounding student social emotional and 
mental health needs. Families also expressed concerns about students who are struggling academically and provided suggestions for 
additional academic supports. 
 
The district conducted outreach to California Association of Bilingual Educators (CABE) on September 10, 2021, and followed up with a 
request to meet on September 28, 2021.  The district held a meeting with CABE on October 6, 2021, who raised concerns regarding student 
mental health and academic progress, particularly the needs of English learners and dual immersion students.  CABE recommended providing 
additional supports for these student groups, and these supports, including paraprofessionals, additional professional development and 
planning time, and expanded summer learning are represented in the LCAP, ELOG (Expanded Learning Opportunity Grant) plan, and within 
this ESSER III plan. CABE agreed that mental health and academic programs proposed by the district are comprehensive, well thought out, 
and substantive. 
 
The district also reached out to the Yolo County SELPA (Special Education Local Planning Area) regarding the needs of special education 
students, and met with a representative of their Community Advisory Committee (CAC) on September 21, 2021, with follow-up via email 
through September 28, 2021. The SELPA representative raised issues of special needs students, including students' lack of socialization 
during in person instruction. The SELPA CAC representative provided suggestions to partner special education students with inclusion 
buddies for a variety of engaging enrichment opportunities, as well as sensory strategies to help with students readjustment to school and 
moderating anxiety.  Suggestions for enrichment, sensory strategies, and inclusion have been incorporated into other COVID funding sources 
as well as individual school plans.  The representative also had concerns about student mental health, and agreed that the district's plan was 
comprehensive. 
 
The district conducted outreach to the Yocha Dehe Wintun Nation on September 1, 2021, and followed up with a request to meet to discuss 
funds on September 7th and 28th, and this organization did not respond to our invitation.  The district staff considered civil rights 
organizations, and determined that those organizations are not present and engaged with the district at this time. 
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A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary School 
Emergency Relief expenditure plan, and the successes and challenges experienced during implementation. 
 

 
American Rescue Plan funds and Elementary and Secondary School Emergency Relief (ESSER) funds have been allocated according to the 
LCAP and the spending plan approved by the Woodland Joint Unified School District's trustees on May 27, 2021.  The Woodland Joint Unified 
School District's State and Federal Programs department, in collaboration with fiscal services, monitors all approved actions to ensure 
allowability and alignment with the plan.  District staff review the current plan and make recommendations for adjustments based on the needs 
of students and staff, after reviewing the effectiveness of the strategies selected. The plan is reviewed every six months to ensure 
implementation is consistent with the needs of the district and community, and then brought before the board of trustees, in public meeting, for 
updates and public comment.  During the current review of the plan, the most significant challenge impacting implementation has been hiring 
and retaining staff. 
 
A success related to the implementation of these plans is an increase in the counseling services provided to students. Despite staffing 
challenges, the district has been able to increase counseling staff from 19 full time equivalent (FTE) in 2020-21 to 22.4 FTE in 2021-22. This 
increase has resulted in several school sites with a full time counselor. Related to counseling services, the district has also implemented 
social-emotional learning curriculum at all grade levels, and counselors have increased the amount of small group counseling sessions that 
they provide. 
 
A challenge related to the implementation is the district's ability to recruit and hire qualified staff. The spending plan approved by the board 
included additional positions to support areas in the plan such as early literacy, youth engagement, social emotional supports, and COVID 
contact tracing. In the area of early literacy, the district has been able to hire 23 paraprofessionals out of 38 available positions. 
 
 
 
  

 

A description of how the LEA is using its fiscal resources received for the 2021–22 school year in a manner that is consistent with the 
applicable plans and is aligned with the LEA’s 2021–22 LCAP and Annual Update. 
 
The district's Safe Return to In-Person Instruction and Continuity of Services Plan and the ESSER III Expenditure Plan are aligned with and in 
support of the district's Local Control and Accountability Plan goals. Throughout the process of developing the applicable plans in 
communication with its educational partners, the district has intentionally identified the areas of alignment so as to ensure that the plans work 
together in meeting students' academic, social, emotional, and mental health needs. 
 
The additional funds received under the American Rescue Plan complement the existing LCAP in the following ways: 
Increasing Health Staff (LCAP Goal 2.4) 
Implementing a Virtual Academy (LCAP Goal 1.2) 
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Update Air Filtration Systems (LCAP Goal 2.1) 
Expansion of Summer Learning Programs (LCAP Goal 1.2) 
Increasing Paraprofessional Support (LCAP Goal 2.6) 
Expanding Library Media Techs (LCAP Goal 2.6) 
Adding a School Psychologist (LCAP Goal 2.4) 
Expansion of Mental Health Services (LCAP Goal 2.4) 
Food Services Support (LCAP Goal 2.1) 
 
 
 
  

 

 

Instructions for the Supplement to the Annual Update for the 2021–22 Local 
Control and Accountability Plan Year 
 
For additional questions or technical assistance related to the completion of the Supplement to the Annual Update to the 2021–22 Local 
Control and Accountability Plan (LCAP), please contact the local county office of education (COE), or the California Department of Education’s 
(CDE’s) Local Agency Systems Support Office, by phone at 916-319-0809 or by email at lcff@cde.ca.gov. 
 

Introduction 
 
California’s 2021–22 Budget Act, the federal American Rescue Plan Act of 2021, and other state and federal relief acts have provided local 
educational agencies (LEAs) with a significant increase in funding to support students, teachers, staff, and their communities in recovering 
from the COVID-19 pandemic and to address the impacts of distance learning on students. Section 124(e) of Assembly Bill 130 requires LEAs 
to present an update on the Annual Update to the 2021–22 LCAP and Budget Overview for Parents on or before February 28, 2022, at a 
regularly scheduled meeting of the governing board or body of the LEA. At this meeting, the LEA must include all of the following: 

• The Supplement to the Annual Update for the 2021–22 LCAP (2021–22 Supplement); 
• All available mid-year outcome data related to metrics identified in the 2021–22 LCAP; and 
• Mid-year expenditure and implementation data on all actions identified in the 2021–22 LCAP. 

When reporting available mid-year outcome, expenditure, and implementation data, LEAs have flexibility to provide this information as best 
suits the local context, provided that it is succinct and contains a level of detail that is meaningful and accessible for the LEA’s educational 
partners. 
The 2021–22 Supplement is considered part of the 2022–23 LCAP for the purposes of adoption, review, and approval, and must be included 
with the LCAP as follows: 

mailto:lcff@cde.ca.gov
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• The 2022–23 Budget Overview for Parents 
• The 2021–22 Supplement 
• The 2022–23 LCAP 
• The Action Tables for the 2022–23 LCAP 
• The Instructions for the LCAP Template 

 
As such, the 2021–22 Supplement will be submitted for review and approval as part of the LEA’s 2022–23 LCAP. 
 

Instructions 
Respond to the following prompts, as required. In responding to these prompts, LEAs must, to the greatest extent practicable, provide succinct 
responses that contain a level of detail that will be meaningful and accessible for the LEA’s educational partners and the broader public and 
must, to the greatest extent practicable, use language that is understandable and accessible to parents. 
 
In responding to these prompts, the LEA has flexibility to reference information provided in other planning documents. An LEA that chooses to 
reference information provided in other planning documents must identify the plan(s) being referenced, where the plan(s) are located (such as 
a link to a web page), and where in the plan the information being referenced may be found. 
 
Prompt 1: “A description of how and when the LEA engaged, or plans to engage, its educational partners on the use of funds provided 
through the Budget Act of 2021 that were not included in the 2020–21 Local Control and Accountability Plan (LCAP).” 
 
In general, LEAs have flexibility in deciding what funds are included in the LCAP and to what extent those funds are included. If the LEA 
received funding through the Budget Act of 2021 that it would have typically included within its LCAP, identify the funds provided in the Budget 
Act of 2021 that were not included in the LCAP and provide a description of how the LEA has engaged its educational partners on the use of 
funds. If an LEA included the applicable funds in its adopted 2021–22 LCAP, provide this explanation. 
 
Prompt 2: “A description of how LEA used, or plans to use, the concentration grant add-on funding it received to increase the number of staff 
who provide direct services to students on school campuses with an enrollment of students who are low-income, English learners, and/or 
foster youth that is greater than 55 percent.” 
 
If LEA does not receive a concentration grant or the concentration grant add-on, provide this explanation. 
 
Describe how the LEA is using, or plans to use, the concentration grant add-on funds received consistent with California Education Code 
Section 42238.02, as amended, to increase the number of certificated staff, classified staff, or both, including custodial staff, who provide 
direct services to students on school campuses with greater than 55 percent unduplicated pupil enrollment, as compared to schools with an 
enrollment of unduplicated students that is equal to or less than 55 percent. 
 
In the event that the additional concentration grant add-on is not sufficient to increase the number of staff providing direct services to students 
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at a school with an enrollment of unduplicated students that is greater than 55 percent, describe how the LEA is using the funds to retain staff 
providing direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent. 
 
Prompt 3: “A description of how and when the LEA engaged its educational partners on the use of one-time federal funds received that are 
intended to support recovery from the COVID-19 pandemic and the impacts of distance learning on pupils.” 
 
If the LEA did not receive one-time federal funding to support recovery from the COVID-19 pandemic and the impacts of distance learning on 
students, provide this explanation. 
 
Describe how and when the LEA engaged its educational partners on the use of one-time federal funds it received that are intended to support 
recovery from the COVID-19 pandemic and the impacts of distance learning on students. See the COVID-19 Relief Funding Summary Sheet 
web page (https://www.cde.ca.gov/fg/cr/relieffunds.asp) for a listing of COVID-19 relief funding and the Federal Stimulus Funding web page 
(https://www.cde.ca.gov/fg/cr/) for additional information on these funds. The LEA is not required to describe engagement that has taken place 
related to state funds. 
 
Prompt 4: “A description of how the LEA is implementing the federal American Rescue Plan Act and federal Elementary and Secondary 
School Emergency Relief expenditure plan, and the successes and challenges experienced during implementation.” 
 
If an LEA does not receive ESSER III funding, provide this explanation. 
 
Describe the LEA’s implementation of its efforts to maintain the health and safety of students, educators, and other staff and ensure the 
continuity of services, as required by the federal American Rescue Plan Act of 2021, and its implementation of the federal Elementary and 
Secondary School Emergency Relief (ESSER) expenditure plan to date, including successes and challenges. 
 
Prompt 5: “A description of how the LEA is using its fiscal resources received for the 2021–22 school year in a manner that is consistent with 
the applicable plans and is aligned with the LEA’s 2021–22 LCAP and Annual Update.” 
 
Summarize how the LEA is using its fiscal resources received for the 2021–22 school year to implement the requirements of applicable plans 
in a manner that is aligned with the LEA’s 2021–22 LCAP. For purposes of responding to this prompt, “applicable plans” include the Safe 
Return to In-Person Instruction and Continuity of Services Plan and the ESSER III Expenditure Plan. 
 
California Department of Education 
November 2021 
 

https://www.cde.ca.gov/fg/cr/relieffunds.asp
https://www.cde.ca.gov/fg/cr/
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Local Control Accountability Plan 
 
The instructions for completing the Local Control and Accountability Plan (LCAP) follow the template. 
 
Local Educational Agency (LEA) Name Contact Name and Title Email and Phone 
Woodland Joint Unified School District            Elodia Ortega-Lampkin           

Superintendent 
elodia.lampkin@wjusd.org           
530-406-3202 

 

Plan Summary [2022-23] 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#PlanSummary


 
 

2022-23 Local Control Accountability Plan for Woodland Joint Unified School District Page 14 of 134 

General Information 
 

A description of the LEA, its schools, and its students in grades transitional kindergarten–12, as applicable to the LEA. 
 

The Woodland Joint Unified School District (WJUSD) serves students (9,517) in the Woodland city limits as well as the surrounding areas 
throughout Yolo County. Woodland is a vibrant agricultural community with a rich tradition of community members supporting the teaching 
and learning of all students. The District runs a fully accredited, robust educational program, with preschools and transitional kindergarten, 11 
elementary schools, 2 middle schools, 2 comprehensive high schools, 1 continuation high school, and independent study options including 
FLEX Virtual Academy, K8 Home Study, and the Independent Learning Center. Services within these schools are provided to all students, 
including English Learners, Low Income students, Foster and Homeless students, students with special needs, and students who are 
chronically absent. 
 
Enrollment in the District continues to decline, while the population of the City of Woodland is increasing due to new housing developments in 
the southeast portion of the city. 
 
A breakdown of student enrollment for the 2021-22 school year follows: 
African American 135 (1.4%) 
American Indian 42 (.4%) 
Asian 516 (5.4%) 
Filipino 67 (.7%) 
Hispanic/Latino 6638 (70%) 
Pacific Islander 33 (.4%) 
White 1707 (17.9%) 
Two or More Races 262 (2.7%) 
Not Reported 117 (1%) 
Socioeconomically Disadvantaged 6073 (64%) 
English Learner 2106 (22%) 
Students with Disabilities 1308 (13.5%) 
Foster 39 (.4%) 
Homeless 83 (.8%) 
Migrant 249 (2.6%) 
Unduplicated students 6999 (74%) 
Total Enrollment = 9,517 
         

 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#generalinformation
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Reflections: Successes 
 

A description of successes and/or progress based on a review of the California School Dashboard (Dashboard) and local data. 
 

The Woodland Joint Unified School District reviews the California School Dashboard on a yearly basis, along with a variety of local data 
sources in order to get a complete picture of student progress. On the California School Dashboard for 2019, which is the last year that the 
Dashboard was available, there were a number of successes noted, including: 
*an increase of 2.4% in the overall graduation rate, with the majority of student groups in the green performance level 
*an increase of 10.4% in the number of students at the Prepared level on the College/Career Indicator 
*a decline of 0.4% in the overall suspension rate 
*an increase of 5.7 points on English Language Arts (ELA) achievement 
 
WJUSD plans to build on these successes through (1) continuing to increase access to Career Technical Education pathways to support 
career readiness; (2) continuing to provide Positive Behavior Interventions and Supports (PBIS) training to support decreases in 
suspensions; and (3) continuing to refine pacing guides for alignment, especially at the elementary level, to support ELA achievement. 
 
Local data reviewed for the 2021-22 school year has included common assessment data for English Language Arts and Math, parent, 
student, and teacher surveys, along with social and emotional learning universal screening data.  School site teams are reviewing this data 
as they engage in the data analysis review cycle as a part of the School Plan for Student Achievement development process. At the district 
level, reading and math growth is measured using iReady diagnostic assessment data. In reading, there are significantly more students at 
the Early On Grade Level and Mid or Above Grade Level performance bands in the Spring diagnostic results (39%) compared to the Fall 
diagnostic results (20%). In math, there are also significantly more students at the Early On Grade Level and Mid or Above Grade Level 
performance bands in the Spring diagnostic results (29%) compared to the Fall diagnostic results (9%). This data indicates that students are 
improving in their reading and math achievement. Additionally, the district reviews the growth data from the Fall Diagnostic to the Spring 
Diagnostic with iReady. In reading for the current year, 77% of students made progress towards typical growth, and in math, 72% made 
progress towards typical growth. This data indicates that the majority of students are meeting their growth goals. An additional source of data 
that the district and schools have used this year is the social and emotional learning screening. This is the first year of using this screening, 
so there is no comparison data or reference point, but a success is that the screening has been implemented and that school site staff have 
identified students in need of support through the use of the screening data. 
 
WJUSD plans to build on these successes through (1) continuing to continuing to refine the district's program of common assessments; (2) 
continuing to implement a scope and sequence for social-emotional learning curriculum to support SEL instruction; and (3) continuing to use 
ParentSquare for parent/family communication. 
 
         

 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#ReflectionsSuccesses
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Reflections: Identified Need 
 

A description of any areas that need significant improvement based on a review of Dashboard and local data, including any areas of low 
performance and significant performance gaps among student groups on Dashboard indicators, and any steps taken to address those areas. 
 

On the California School Dashboard for 2019, areas of concern included the following: 
*Chronic Absenteeism rate is 12.5%, and in the orange performance level, with six student groups in the orange (American Indian, African 
American, foster youth, Hispanic, Socioeconomically Disadvantaged, and White) 
*for the ELA and Math Academic Indicator, foster youth are in the red performance level 
*there is a significant achievement gap between students who are socioeconomically disadvantaged and students who are not 
socioeconomically disadvantaged on the summative assessments 
*for the Math Academic Indicator, the all student group is in the orange performance level 
*for Suspension Rate, three groups are in the red performance level (American Indian, Two or More Races, and Students with Disabilities) 
and three groups are in the orange performance level (Filipino, Hispanic, and Homeless) 
 
At the district level, steps taken to address these concerns include: (1) implementation of a social-emotional learning curriculum at all schools 
K-12 coupled with training for teachers and staff; (2) district professional development to support teacher use of instructional platforms; (3) 
establishment of a mental health referral system; and (4) hiring of community and family engagement specialists at every site to provide 
outreach and assistance to families. 
         

 
LCAP Highlights 
 

A brief overview of the LCAP, including any key features that should be emphasized. 
 

The 2021-24 Local Control and Accountability Plan has four goals that are written to reflect the priorities of the district's stakeholders, namely 
the students, teachers, staff, administrators, and parents, which have been foundational to the development of the goals, in conjunction with 
several guiding documents. These documents are the California English Learner Roadmap, the WJUSD Graduate Profile, the WJUSD 
Special Education Plan, and the previous LCAP and Strategic Plan goals. 
 
Some of the highlights of this update to the 2021-24 LCAP include: 
 
*continuing to be inclusive of Special Education, with language throughout that addresses the needs of Special Education students 
*language that addresses culturally responsive pedagogy and an assets-oriented approach 
*continued development and implementation of the WJUSD Graduate Profile 
*continued focus on Early Literacy for students in TK-3 classrooms 
*implementation of universal transitional kindergarten expansion 
*implementation of PROMESA (Promoting Rigorous Outcomes for Multiliteracy and English Leaner Student Achievement) 
*continued funding and support for the development of the Woodland Youth Plan 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#ReflectionsIdentifiedNeed
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#LCAPHighlights
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Comprehensive Support and Improvement 
 

An LEA with a school or schools eligible for comprehensive support and improvement must respond to the following prompts. 
 

Schools Identified 
 

A list of the schools in the LEA that are eligible for comprehensive support and improvement. 
 

Ramon S. Tafoya Elementary School         
 

Support for Identified Schools 
 

A description of how the LEA has or will support its eligible schools in developing comprehensive support and improvement plans. 
 

As part of the WJUSD planning process, the district team consisting of Educational Services staff conducted a school-level needs 
assessment with Tafoya Elementary staff to review data from the California Dashboard that was used to identify Tafoya for CSI. The data 
reviewed included data from the California School Dashboard: English Language Arts and Mathematics performance on Smarter Balanced 
Assessments, suspension rate, and chronic absenteeism. After reviewing the data, the team worked to analyze root causes, establish 
potential interventions to address the needs, and plan for stakeholder involvement in the development of the School Plan. The principal 
engaged in the same needs assessment with the leadership team, school staff, school site council, ELAC, and parent organizations.  
Interventions were examined based on research based effectiveness, and a research summary for chronic absenteeism was shared 
(Attendance Works, with documentation on each study), as well as the What Works Clearinghouse, which was used to identify research 
based strategies for suspension rate and school connectedness.  Each stakeholder group reviewed the data, and participated in identifying 
change ideas for the SPSA, which were then written into the SPSA, and taken to ELAC, SSC, leadership, etc for review prior to approval. 
 
In terms of resource inequities, one area of struggle for the school is to be able to provide sufficient intervention staffing. Additionally, Tafoya 
has a high minority population (85.3%), a high English Learner population (25.9%), and a high population of socioeconomically 
disadvantaged students (57.2%). The school also has a newer principal, with the current principal in her third year with the school and the 
district. 
 
Initially, these data suggest that the school has a need for improved school climate, with a need specifically for professional development and 
coaching to support students who have experienced trauma, to support the staff in meeting the needs of the students, who are high needs. 
Additional needs include improving playground interactions, which have contributed to a lack of feeling of safety amongst students and 
families.  The district will provide financial support to the school for professional development, school climate improving programs and 
materials.   The school is continuing to focus on improving school climate through coaching and professional learning. Additionally, math was 
identified as an an area of need, and math professional development, coaching, and collaboration will be implemented. Educational Services 
staff have continued to meet with the principal regularly to provide guidance and support for plan development and implementation, and have 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#SchoolsIdentified
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#SupportforIdentifiedSchools
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scheduled bimonthly check in with site administration, in which plan implementation is reviewed, current data is analyzed, the plan is 
adjusted as needed, and stakeholder outreach is planned and discussed. 
 
 
         

 

Monitoring and Evaluating Effectiveness 
 

A description of how the LEA will monitor and evaluate the plan to support student and school improvement. 
 

The District Educational Services team has established regular bi-monthly checkpoints at which plan implementation will be monitored and 
evaluated. Metrics have been identified to gauge progress, including monitoring absenteeism, suspension rate, and survey data on school 
safety and connectedness. Specific data being monitored includes: chronic absenteeism rate, student engagement with distance learning, 
CHKS survey results, and suspension rate.  Additional data reviewed includes mathematics scores and progress.  Additionally,, the site is 
developing a survey for parents and students to assess student wellbeing, connectedness, and safety.  These results will be monitored 
throughout the year to provide input into the adjustment of the CSI plan. Regularly monitoring these metrics will allow the district and the 
school to evaluative progress towards meeting state expectations in suspension rate and absenteeism, and mathematics and will allow the 
team to adjust the plan if efforts are ineffective.  The school has identified professional development and job embedded coaching 
opportunities as primary action for improving student connectedness, academic progress and climate. 
 
The principal will continue to engage with the school community throughout the year, a minimum of 4 times.  Groups engaged will be school 
site council, the PTA, ELAC and leadership, as well as stakeholder engagement through town halls. All groups are evaluating data, reflecting 
on impact, and contributing to the plan’s improvement. 
 
 
         

 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MonitoringandEvaluatingEffectiveness


 
 

2022-23 Local Control Accountability Plan for Woodland Joint Unified School District Page 19 of 134 

Engaging Educational Partners 
 

A summary of the process used to engage educational partners and how this engagement was considered before finalizing the LCAP. 
 

During the 2021-22 school year, the district engaged its educational partners through its meetings with its Parent Advisory Committee (LCAP 
Collaborative) and its English Learner Parent Advisory Committee (District English Learner Advisory Committee) and through an Annual 
LCAP Input survey of staff, parents, and community. Principals and other administrators (Leadership Academy) were consulted and provided 
feedback on the LCAP goals and metrics as well as district progress on Local Indicators 2, 3, and 7. A student survey was also conducted. In 
addition to these efforts, the Public Information Officer also conducted a survey on the district's communication efforts, which provided 
feedback on the district's communication and community engagement initiatives. 
 
During the 2021-22 school year, the LCAP Collaborative met on October 25, December 13, January 24, February 28, March 28, April 25, and 
May 31. The DELAC agenda included LCAP review and feedback on the following dates: December 6, February 7, April 4, and May 2. 
 
SELPA consultation was accomplished through consultation with the Special Education Parent Advisory Committee, as well as through direct 
support from the SELPA Administrator. 
 
For the mid-year update, the district provided a review of the metrics, actions, and expenditures to date for Goals 1 - 4, to its two parent 
advisory groups (LCAP Collaborative and DELAC). In that review, group members asked questions which were compiled, responded to, and 
published. The mid-year update was also shared with the WJUSD Board of Trustees in December (Goals 1 and 2), and February (Goals 3 
and 4). 
         

 
A summary of the feedback provided by specific educational partners. 
 

As described in the 2021-22 LCAP, there was a comprehensive educational partner engagement process that took place in 2019-20, prior to 
school closures due to the COVID-19 pandemic, allowing the district to establish the community's priorities, which had a significant impact on 
the development of the LCAP. Each of the priorities is reflected in the goals that were approved by the WJUSD Board of Trustees. The 2021-
22 LCAP review process has included multiple opportunities for engagement with the district's educational partners. During the 2021-22 
school year, each of the following specific educational partners provided feedback on the development of the 2022-23 LCAP. 
 
Principals and administrators: Principals and other administrators identified implementation of social science and science curriculum as a 
significant need. On the Local Indicators survey for Priority 2: Implementation of State Standards, principals rated the district's progress in 
providing professional learning in certain content areas on a scale of 1 to 5, with 1 being Exploration and Research Phase and 5 being Full 
Implementation and Sustainability. The survey results show that when planning for professional development and materials purchases, the 
district needs to focus on the Next Generation Science Standards as well as the History-Social Science Framework. The average score for 
each area is below... 
*Common Core State Standards for English Language Arts - 3.6 
*English Language Development Standards - 3.6 
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*Common Core State Standards for Math - 3.5 
*Next Generation Science Standards - 2.7 
*History-Social Science - 2.5 
 
When surveyed about the district's progress in providing instructional materials that are aligned to the standards, principals reported the 
following... 
*Common Core State Standards for English Language Arts - 3.8 
*English Language Development Standards - 3.8 
*Common Core State Standards for Math - 3.6 
*Next Generation Science Standards - 2.0 
*History-Social Science - 1.8 
 
When surveyed about the district's progress in implementing each of the following academic standards, principals reported the following... 
*Career Technical Education - 3.6 
*Health Education Content Standards - 3.6 
*Physical Education Model Content Standards - 3.5 
*Visual and Performing Arts - 3.3 
*World Language - 3.6 
 
Local bargaining units - Woodland Education Association (teachers and other school personnel):  The majority of teachers who responded to 
the Annual Input Survey feel that the district is doing a good job of preparing students to be college and career ready and in meeting 
student's social-emotional and academic needs, except in the area of providing social-emotional counseling, where the results were mixed. 
The survey showed that teachers overwhelmingly agree that the district is doing a good job of providing academic supports for students who 
need them, with 100% of teachers stating "agree" or "strongly agree" to that question. Teachers identified areas of need as having 
standards-aligned materials in social science and science, rigor, expectations, and opportunities for expanded learning through additional 
course offerings and enrichment. 
 
Local bargaining units - California School Employees Association (classified staff and other school personnel): On the Annual Input Survey 
when asked about the district's progress in preparing students for college and career, classified staff would like to see more communication 
with parents about college and career options, in course selection at the middle and high school level, more individualized attention from 
counselors, and more information about funding for college. In Goal 2, when asked about how the district is providing social-emotional and 
academic supports, classified staff want to see the district continue with the social emotional learning curriculum and continue providing 
counseling services and supports for students. When asked about the district's basic services, classified staff want to ensure that classroom 
supplies that teachers need are provided by the district, and that facilities are maintained. When asked about services for English Learners, 
classified staff reported that the district should provide more family engagement opportunities and provide qualified bilingual staff. When 
asked about the district's youth engagement opportunities, classified staff said the district should identify and provide additional activities and 
clubs that youth can participate in, but during the school day and after school. 
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Parents: On the Annual Input Survey, when asked about the district's progress in preparing students for college and career, parents would 
like to see more individualized attention for students, which includes planning for college and career after high school and meeting with high 
school counselor to work on course selection focused on student goals. Parents would like to see planning for college and career begin in the 
elementary grades and would like to ensure that all students have access to enriching experiences such as electives and extra-curricular 
activities. In Goal 2, when asked about how the district is providing social-emotional and academic supports, parents reported that they would 
like to see the district continue with and expand the number of counselors and behavior specialists at school sites, and more small group 
instruction for students who are struggling academically. In terms of basic services, parents would like to see updated curriculum in social 
science and science, facilities in good repair, and healthy, nutritious food options for breakfast and lunch. When asked about the district's 
progress with serving English Learner students, parents would like to see additional bilingual staff, continued communication through 
ParentSquare, all schools have CAFE specialists, and would like to see the district provide parent workshops to support families. When 
asked about the district's youth engagement opportunities, parents reported that the district should have more opportunities for all students to 
be involved in decision making and would like to see more students represented in clubs and student groups. 
 
Students: On the Annual Input Survey, when asked to rate the district's progress in preparing students for college and career, students were 
more in agreement the district is doing a good job of providing career technical education programs, providing ethnic studies course options, 
increasing access to VAPA courses, and less in agreement about the district's efforts to ensure that students meet UC/CSU a-g 
requirements. When asked about how the district is providing social-emotional and academic supports, students were in agreement that the 
district provides academic supports for students who need them and provides standards-aligned curriculum, but students were less in 
agreement about the district providing social-emotional supports for students who need them and small group counseling. When asked about 
basic services, the area students were the least in agreement about the statement "school facilities are in good repair." When asked about 
the district's services and supports for students who are English Learners, the majority of students agree that students agreed that the district 
is doing a good job of providing standards-aligned English Language Development instruction, of supporting students at all levels of English 
proficiency, and of hiring qualified bilingual staff, but were less in agreement about the services provided by Community and Family 
Engagement Specialists, with many students indicating "Don't Know." When asked if the district is doing a good job of providing youth 
engagement and leadership opportunities, students were in agreement that there are opportunities for youth to be involved. Students were 
less in agreement when asked to rate the district's success at creating partnerships with local agencies and in creating opportunities for 
youth to have voice in decision-making. 
 
         

 
A description of the aspects of the LCAP that were influenced by specific input from educational partners. 
 

The goals in the 2021-24 LCAP were crafted using the Top 5 Community Priorities, the previous LCAP and Strategic Plan goals, the WJUSD 
Graduate Profile, the California English Learner Roadmap, and the Special Education Plan indicators. 
Goal 1 addresses College and Career Readiness (Top 5), the WJUSD Graduate Profile, the English Learner Roadmap Principles 1 and 2, 
Special Education Indicators 14a - 14c, the Graduation Rate, and the Dropout Rate, and the previous LCAP goals 2 and 5. 
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Goal 2 addresses Academic Intervention and Support, Social-Emotional Support, and Special Education Support (Top 5), the English 
Learner Roadmap Principles 1 and 2, Special Education Indicators for Academic Participation and Achievement, and Suspension, and the 
previous LCAP goals 1, 3, and 5. 
Goal 3 addresses English Learner Support (Top 5), the English Learner Roadmap Principles 1, 2, 3, and 4, Special Education Indicators for 
Academic Achievement and Graduation Rate, and the previous LCAP goals 4 and 5. 
Goal 4 addresses all of the above with a focus on youth engagement. 
 
In terms of the aspects of the 2022-23 LCAP that were influenced by specific input from educational partners, these are outlined below: 
*Goal 1: Develop a strategic plan for the implementation of the Graduate Profile, which will outline how students are supported from 
kindergarten through 12th grade to develop the skills and competencies necessary to be successful after high school. Fund site based after 
school enrichment programs. 
*Goal 2: Fund a social science and a science adoption to provide updated, standards-aligned curriculum in TK-12th grade classrooms. 
Provide social workers to support students at school sites with behavioral and resource needs. 
*Goal 3: Provide training for families through Latino Family Literacy Project and Project Inspire. 
*Goal 4: Provide funding for elementary students to attend 6th grade science camp. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
1 Each student will meet the skills and competencies of the graduate profile in order to be college and career ready through 

a rigorous, intellectually rich, and culturally relevant environment.         
 

An explanation of why the LEA has developed this goal. 
 

This goal has been developed to highlight the district's Graduate Profile, which was developed to define the competencies expected of high 
school graduates. The profile was created collaboratively by a team of stakeholders and ultimately approved by the WJUSD Board of 
Trustees. The Graduate Profile states...WJUSD will graduate students who are... 
*Academically Literate: students possess a base of knowledge requisite for college and career readiness through a rigorous offering of 
ethnically sensitive, standards-based classes and courses. 
*Critical Thinkers and Problem Solvers: Students reason to understand complex issues with the ability to form questions and construct 
solutions. 
*Creative: Students explore multiple possibilities and use originality of thought to produce or express themselves through different modalities 
and discussion. 
*Communicators: Students seek to understand and be understood through clear, concise writing, and collaborative, respectful, open minded 
articulation and discussion. 
*Civic-minded and Culturally Aware: Students develop and demonstrate an awareness of their responsibility to contribute to a diverse 
society. They recognize and respect the differences of people from other ethnic and cultural backgrounds by celebrating diversity and 
individuality, including students of varying social, emotional, and physical abilities. 
*Responsible and Productive: Students demonstrate a strong work ethic; complete tasks on time; utilize resources to get assistance when 
needed; prioritize attendance; and contribute effectively to society. 
 
Goal 1 focuses on the implementation of and professional development for the Graduate Profile. 
         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Number and percent 
of students that 

In 2020-21, the 
number of students 
projected to complete 

For the 21-22 school 
year, 371 students are 
projected to complete 

  Increase by 10% and 
ensure proportionality. 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#MeasuringandReportingResults
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

complete a CTE 
pathway        

a CTE pathway is 
179. 

a Career Technical 
Education (CTE) 
pathway. 160 students 
from Pioneer High 
School, and 211 
students from 
Woodland High 
School. 

Number and percent 
of students earning 
industry recognized 
certifications        

In 2019-20 281 
students or 35% of 
students enrolled in 
CTE earned an 
industry certification 

In 2020-21, 326 
students earned an 
industry certification. 
 
For the 2021-22 
school year, 628 
students, or 57% of 
students enrolled in a 
CTE pathway, are 
projected to earn an 
industry certification. 
 

  Increase by 10% and 
ensure proportionality. 

Number and percent 
of students 
participating in work 
based learning        

In 2019-20 169 
students or 21% of 
program participants 
were in work based 
learning 

In 2020-21, 106 
students participated 
in work based 
learning. 
 
For the 2021-22 
school year, 267 
students, or 24% of 
program participants 
are engaged in work 
based learning. 
 

  Increase by 10% and 
ensure proportionality. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Percentage of 
students completing 
UC/CSU a-g course 
requirements (high 
school only)        

In 2019-20, 39.2% of 
graduates met the 
UC/CSU a-g 
requirements district-
wide. At PHS, 45.3% 
of graduates met 
UC/CSU and at WHS, 
41.9% of graduates 
met UC/CSU 
requirements. At 
CCHS, none of the 
graduates met 
UC/CSU 
requirements. 
 
For WJUSD, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 
Socioeconomically 
disadvantaged = 
33.9% 
Not socioeconomically 
disadvantaged = 
53.8% 
Migrant students = 
53.8% 
Not migrant students 
= 38.9% 
Foster youth = 28.6% 
Not foster youth = 
39.3% 

In 2020-21, 38.8% of 
graduates met the 
UC/CSU a-g 
requirements district-
wide. At PHS, 52.1% 
of graduates met 
UC/CSU and at WHS, 
40.5% of graduates 
met UC/CSU 
requirements. At 
CCHS, none of the 
graduates met 
UC/CSU 
requirements. 
 
For WJUSD, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 
Socioeconomically 
disadvantaged = 
35.7% 
Not socioeconomically 
disadvantaged = 
64.1% 
Migrant students = 
38.1% 
Not migrant students 
= 43.8% 
Foster youth = 15.4% 
Not foster youth = 
44.2% 

  Meet the statewide a-
g completion rate and 
ensure proportionality. 



 
 

2022-23 Local Control Accountability Plan for Woodland Joint Unified School District Page 26 of 134 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Homeless youth = 
26.9% 
Not homeless youth = 
39.6% 
 
The statewide total of 
graduates meeting 
UC/CSU requirements 
is 50.6%. 
 
 

Homeless youth = 
25% 
Not homeless youth = 
44% 
 
The statewide total 
percentage of 
graduates meeting 
UC/CSU requirements 
is 43.8%. 
 

Number of Ethnic 
Studies courses 
offered at each high 
school that meet the 
Ethnic Studies 
graduation 
requirement.        

In 2020-21, there are 
six courses currently 
offered at WHS and 
PHS that meet the ES 
graduation 
requirement. 

In 2021-22, there are 
seven high school 
courses that meet the 
Ethnic Studies 
graduation 
requirement. There is 
also one middle 
school course offered 
in Ethnic Studies. 

  PHS and WHS offer 
ten courses that meet 
the ES requirement. 
CCHS offers three 
courses that meet the 
ES requirement. 

Number of students 
who participate in 
Visual and Performing 
Arts        

In 2020-21, there are 
195 students 
participating in 
elementary music, 
with 168 in band and 
27 in strings. 

In 2021-22, at the 
elementary level, 
there are 329 students 
participating in band 
and 695 students 
participating in strings 
instruction. 
 
At the secondary 
level, enrollment in 
each area within 
VAPA is as follows: 
*Drama/theater - 124 
students 

  Increase by 25% and 
ensure proportionality. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

*Choir - 87 students 
*Strings - 59 students 
*Jazz - 48 students 
*Mariachi - 40 
students 
*Band/Wind Ensemble 
- 161 students 
*Guitar - 98 students 
*Piano - 23 students 
*AP Music 
Theory/MIDI - 17 
students 
*Visual Arts - 942 
students 
 

Number of students in 
AP courses taking an 
AP test and who 
receive a passing 
score (3+).        

In 2019-20, there was 
a total of 1162 AP 
enrollments, with 569 
AP tests taken (49% 
of AP enrollments), 
and 329 tests (28% of 
tests taken) receiving 
a passing score. 
 
American Indian = 3 
exams taken, passage 
rate = 33% 
Asian = 66 exams 
taken, passage rate = 
48% 
Black or African 
American = 9 exams 
taken, passage rate = 
55% 

In 2020-2021, there 
were a total of 926 
enrollments in AP 
classes. Of those, 617 
took AP exams, and 
of those exams taken, 
284 earned passing 
scores of 3 or higher. 
Woodland High: 
Number of students 
enrolled: 522 
Number of tests 
taken: 309 
Number of passed 
tests: 122 or 39% 
 
Pioneer High: 
Enrolled: 404 
Tests Taken: 308 

  Increase by 10% and 
ensure proportionality. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Hispanic or Latino = 
470 exams taken, 
passage rate = 58% 
Native Hawaiian = 4 
exams taken,  
passage rate = 0% 
White = 122 exams 
taken, passage rate = 
60% 
Low income = 403 
exams taken,  
passage rate = 55% 
Not low income = 312 
exams taken,  
passage rate = 59% 
 
 

Tests with a passing 
score of 3 or higher: 
162 or 53% 
 

Percentage of 
students 
demonstrating college 
preparedness as 
measured by the Early 
Assessment Program 
(EAP).        

In Spring 2019, by 
school, the 
percentage of 
students 
demonstrating college 
preparedness: 
 
Pioneer ELA: 
All students = 29% 
college ready, 34% 
conditionally ready, 
37% not yet ready 
English Learner = 0% 
college ready, 5% 
conditionally ready, 
95% not yet ready 
Special Education = 
0% college ready, 

In Spring 2021, by 
school, the 
percentage of 
students 
demonstrating college 
preparedness*: 
 
Pioneer ELA: 
All students = 29% 
college ready, 34% 
conditionally ready, 
37% not yet ready 
English Learner = 0% 
college ready, 0% 
conditionally ready, 
100% not yet ready 
Special Education = 
0% college ready, 

  Increase by 10% and 
ensure proportionality. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

20% conditionally 
ready, 80% not yet 
ready 
Socioeconomically 
disadvantaged = 18% 
college ready, 37% 
conditionally ready, 
45% not yet ready 
 
Pioneer Math: 
All students = 13% 
college ready, 15% 
conditionally ready, 
72% not yet ready 
English Learner = 
100% not yet ready 
Special Education = 
100% not yet ready 
Socioeconomically 
disadvantaged = 7% 
college ready, 11% 
conditionally ready, 
82% not yet ready 
 
Woodland ELA: 
All students = 25% 
college ready, 30% 
conditionally ready, 
44% not yet ready 
English Learner = 
100% not yet ready 
Special Education = 
3% college ready, 6% 
conditionally ready, 
91% not yet ready 

15% conditionally 
ready, 85% not yet 
ready 
Socioeconomically 
disadvantaged = 27% 
college ready, 36% 
conditionally ready, 
35% not yet ready 
 
Pioneer Math: 
All students = 11% 
college ready, 29% 
conditionally ready, 
59% not yet ready 
English Learner = 0% 
college ready, 5% 
conditionally ready, 
95% not yet ready 
Special Education = ** 
Socioeconomically 
disadvantaged = 9% 
college ready, 29% 
conditionally ready, 
62% not yet ready 
 
Woodland ELA: 
All students = 16% 
college ready, 40% 
conditionally ready, 
44% not yet ready 
English Learner = 
100% not yet ready 
Special Education = 
0% college ready, 8% 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Socioeconomically 
disadvantaged = 23% 
college ready, 30% 
conditionally ready, 
48% not yet ready 
 
Woodland Math: 
All students = 10% 
college ready, 12% 
conditionally ready, 
78% not yet ready 
English Learner = 
100% not yet ready 
Special Education = 
3% college ready, 0% 
conditionally ready, 
97% not yet ready 
Socioeconomically 
disadvantaged = 6% 
college ready, 12% 
conditionally ready, 
82% not yet ready 
 

conditionally ready, 
92% not yet ready 
Socioeconomically 
disadvantaged = 13% 
college ready, 40% 
conditionally ready, 
47% not yet ready 
 
Woodland Math: 
All students = 5% 
college ready, 21% 
conditionally ready, 
74% not yet ready 
English Learner = 0% 
college ready, 33% 
conditionally ready, 
77% not yet ready 
Special Education = 
0% college ready, 0% 
conditionally ready, 
100% not yet ready 
Socioeconomically 
disadvantaged = 3% 
college ready, 16% 
conditionally ready, 
81% not yet ready 
 
*Due to the Covid-19 
pandemic, testing 
participation in 2020-
21 varied. Care 
should be used when 
interpreting results. 
**Results are not 
reported when 10 or 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

fewer students had 
tested. 
 

Cohort graduation rate 
at each high school.        

District Graduation 
Rate is 91.7% 
Cache Creek is 85.9 
% 
Pioneer High School 
is  94.7% 
Woodland High 
School is 92.5% 
 
For WJUSD, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 
 
Socioeconomically 
disadvantaged = 91% 
Migrant students = 
81.4% 
Foster youth = 63.6% 
Homeless youth = 
76.5% 
 
For CCHS, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 
 

For 2020-2021, the 
District Graduation 
Rate is 92.5% 
Cache Creek is 71.7 
% 
Pioneer High School 
is  96% 
Woodland High 
School is 96% 
 
For WJUSD, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 
 
Socioeconomically 
disadvantaged = 
90.9% 
Migrant students = 
87.5% 
Foster youth = 100% 
Homeless youth = 
60% 
 
For CCHS, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 

  Increase by 2% and 
ensure proportionality. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Socioeconomically 
disadvantaged = 
77.4% 
Migrant students = * 
Foster youth = * 
Homeless youth = * 
 
 
For PHS, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 
 
Socioeconomically 
disadvantaged = 
92.9% 
Migrant students = * 
Foster youth = * 
Homeless youth = * 
 
For WHS, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 
 
Socioeconomically 
disadvantaged = 
93.7% 
Migrant students = * 
Foster youth = * 

 
Socioeconomically 
disadvantaged = 
69.7% 
Migrant students = * 
Foster youth = * 
Homeless youth = * 
 
 
For PHS, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 
 
Socioeconomically 
disadvantaged = 
95.8% 
Migrant students = 
87.5% 
Foster youth = * 
Homeless youth = * 
 
For WHS, the 
percentage of 
students by 
demographic 
(reported on 
Dataquest): 
 
Socioeconomically 
disadvantaged = 
94.9% 
Migrant students = * 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Homeless youth = 
87.5% 
 
*No data reported for 
groups containing 10 
or fewer students 
 

Foster youth = * 
Homeless youth = * 
 
*No data reported for 
groups containing 10 
or fewer students 
 

Number of middle 
school and high 
school dropouts.        

In 2019-20, the 
number of dropouts by 
school is as follows: 
 
DMS = 0 
LMS = 1 
WHS = 9 
CCHS = 17 
PHS = 6 
 
 
 

In 2020-2021, the 
number of dropouts by 
school was as follows: 
CCHS  = 28 =28.28% 
NPS    = 1  = 100% 
PHS    = 6  = 1.83% 
Adult Ed = 0 = 0% 
WHS   = 7  = 2.54% 
Total   = 42 = 5.96% 
 

  Decrease the number 
of dropouts to 0. 

Number of Pathway 
awards for Biliteracy 
(Dual Immersion 
schools only)        

In 2020-21, there 
were no Pathway 
awards for Biliteracy 
given. 

In 2021-22, there 
were no Pathway 
awards for Biliteracy 
given, since the 
California Spanish 
Assessment was not 
administered due to 
the Covid-19 
pandemic. 

  Pathway awards are 
given to 20% of 
elementary 6th 
graders in Dual 
Immersion programs, 
and to 40% of 8th 
graders in Dual 
Immersion classes 

Number of State 
Seals of Biliteracy 
awarded to students 
(high school only)        

In 2020-21 there were 
150 Seals of Biliteracy 
awarded. 

In 2021-22, 112 State 
Seals of Biliteracy 
were awarded. 

  Increase by 20% 

Number of students 
who are “Prepared” on 

For the 2019-20 
school year, the 

Due to the Covid-19 
pandemic, there is no 

  Increase by 10% for 
all students and all 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

the College/Career 
Indicator (high school 
only)        

percentage of 
students “Prepared” 
on the CCI are: 
District-wide = 44.5% 
Asian students = 
35.1% 
Hispanic students = 
42.3% 
White students = 
51.3% 
Two or More Races = 
42.9% 
English Learners = 
12.5% 
Socioeconomically 
Disadvantaged = 41% 
Students with 
Disabilities = 14.1% 
Homeless students = 
44% 
 
 

California School 
Dashboard for 2021, 
and no 
College/Career 
Indicator. 

groups and ensure 
proportionality. 

Number of students 
receiving college 
credit through dual 
enrollment, concurrent 
enrollment and 
articulated classes.        

In 2019-20, the 
number of students 
receiving college 
credit was as follows: 
WHS = 237 (18% of 
total enrolled 
students) 
PHS = 278 (18% of 
total enrolled 
students) 
CCHS = 6 (6% of total 
enrolled students) 
 

In 2020-21, the 
number of students 
receiving college 
credit was as follows: 
WHS = 131 (10.3% of 
total enrolled 
students) 
PHS = 148 (9.5% of 
total enrolled 
students) 
CCHS = 4 (3.5% of 
total enrolled 
students) 

  Increase by 10% and 
ensure proportionality. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

 

State target for 
students with IEPs 
who, within one year 
of leaving high school, 
(a) are enrolled in 
higher education and 
(b) are enrolled in 
higher education or 
competitively 
employed.        

The district's rate for 
(a) students enrolled 
in higher education is 
24.49%. The district's 
rate for (b) students 
enrolled in higher 
education or 
competitively 
employed is 65.31%. 
The state target for (a) 
is 54.3% and for (b) is 
74.4%. 

There is no new data 
available to report. In 
order to support this 
metric, the district 
provided 5 trainings in 
2021-22 which include 
goal 
development/monitori
ng/progress, 
secondary transition 
planning, transition 
assessments, and 
least restrictive 
environment/inclusion 
training. District staff 
are currently collecting 
post secondary status 
updates from 
individual students. 
Data will be reported 
when available. 

  Meet or exceed the 
state target. 

Number of students 
completing both a 
CTE pathway and the 
a-g requirements.        

In 2019-20, there 
were 48 out of 638 
seniors, or 7.5%, that 
completed both a CTE 
pathway and the a-g 
requirements. 

In 2020-2021, there 
were a total of 65 out 
of 662 seniors or 
9.8%, that completed 
both a CTE pathway 
and met the A-G 
requirements. 

  15% of seniors 
complete both a CTE 
pathway and the a-g 
requirements. 

 

Actions 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#actions
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Action # Title Description Total Funds Contributing 
1.1 Graduate Profile 

Implementation        
*Create a strategic plan for preK- 12 implementation of the Graduate 
profile including curriculum review and adoption, standards alignment 
and a strategic rollout of professional development to build (a) teacher 
capacity to create classroom environments and use instructional 
methodologies that intentionally cater to student practice and 
advancement of the Graduate Profile outcomes, and (b) leader 
capacity to manage the change process, create an enabling school 
culture, and support shifts in teacher practice. 
 
*Build a system of local performance assessments aligned to the 
benchmarked outcomes (skills and competencies) of the Graduate 
Profile for students to routinely demonstrate their progress on 
Graduate Profile outcomes. 
 
*Build a learning culture that values revision, reflection, student voice, 
choice and agency by hosting or participating in school and 
community- level events that highlight and celebrate these values 
 
 
 
 
 

$35,980.00 No      
X 
 

1.2 Course of Study        Implement rigorous and differentiated learning models to respond to 
the needs of diverse learners in PreK - Adult Education and promote 
opportunities for reteaching, acceleration, and access to a broad 
course of study including (integrated CTE, integrated VAPA, MESA, 
online learning, Dual/concurrent enrollment, Dual immersion program 
expansion, ethnic studies, mariachi, and certificate of completion) 
 
*With the assistance of counselors, community experts, teachers and 
administrators offer wrap-around services to address both the 
academic and socio-emotional needs of different EL/DLL typologies 
and students with disabilities. 
 
*Transparent grading systems that provide bimonthly updated 
information regarding student achievement 
 

$7,434,619.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
*Conduct a transcript analysis and audit to determine barriers to 
student access to a broad course of study 
 
*Provide professional development for all staff on anti-bias and 
culturally responsive pedagogy 
 
*Remove barriers, and improve equity of access to EL and SPED 
participation in broad course of study including Advanced placement, 
CTE, VAPA, Leadership & provide supports to make participation 
accessible 
 
*Increase learning opportunities and structures that are based on 
student interests, needs, and goals, and provide enrichment and 
acceleration, including online learning, summer programs, after school 
programs, PUENTE, AVID, and WJUSD Scholars, Learning centers 
and intern/externships 
 
*Increase opportunities for non-traditional coursework, delivered in a 
variety of formats to address student learning needs 
 
*Increase access to project-based learning in preK-12 coursework 
 
*Ensure processes and systems support Internet access and 
connectivity for families to provide students with opportunities for 
learning at home. Provide devices such as chromebooks and hotspots 
to support learning. 
 
 
 
 

1.3 Family Support and 
Communication        

Provide opportunities for meaningful participation for historically 
underserved communities of color, including support for parent groups 
such as the African American Parent Advocacy Council and the 
American Indian Parent Advisory Committee. 
 
*Ensure communication is culturally responsive to provide equity and 
access. 

$477,330.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
 
*Promote positive achievements, highlight successes, and 
opportunities for students to get involved. 
 
*Continue to develop and refine internal and external communication 
systems to support pre-K through Adult Education parents and 
families. 
 
*support community engagement efforts through additional staffing. 
 
*Establish policies and procedures around use of district 
communication systems and promote use of district software tools 
such as ParentSquare for parent communications. 
 
*Ensure that all district and school site outreach materials, phone 
calls, and email/text messages are provided in both English and 
Spanish. Messages are distributed widely and in multiple formats. 
 
*Ensure that the information on the district website and on social 
media is accurate, timely, and easily accessible. 
 
 
 
 
 
 
 
 
 

1.4 Strengthen Biliteracy 
Programs        

Participate in Project PROMESA (Promoting Rigorous Outcomes for 
Multiliteracy and English Learner Student Achievement) by 
implementing the following: 
 
*Dual Language Teacher Academy 
*English Language Development Teacher Academy 
*District and Site Leadership Academy 
*Family Literacy and Leadership Academy 

 Yes     
X 
 



 
 

2022-23 Local Control Accountability Plan for Woodland Joint Unified School District Page 39 of 134 

Action # Title Description Total Funds Contributing 
 
Professional Learning provided through PROMESA will (a) develop 
district and site leaders to strengthen their dual language immersion 
programs with strong primary language and English Language 
Development components; (b) will develop teachers to provide 
exemplary dual language and ELD instruction; (c) improve student 
language development and academic outcomes; and (d) engage with 
families in family literacy activities. 
 
 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

In pursuit of Goal 1, WJUSD planned actions in the areas of Graduate Profile implementation, Course of Study, and family support and 
communication. All three actions outlined under Graduate Profile implementation were delayed. Due to staffing changes and limitations 
imposed by COVID protocols, the collaborative team working on the strategic plan was not able to meet with the frequency needed to 
complete the first draft of the plan or complete the resource inventory needed to inform their work. Instead, this team will convene during the 
summer of 2022 to review and revise the work begun and complete the first draft of the strategic plan, including the incorporation of 
professional development for both teachers and administrators, assessments, and accountability measures for implementation. 
 
Of the 10 actions outlined under Course of Study, there was minimal progress made on the actions related to grading systems, transcript 
analysis and audits, anti-bias and culturally responsive pedagogy, non-traditional coursework, and project-based learning. The decision was 
made to postpone the district-wide anti-bias and culturally responsive pedagogy professional development until the 22-23 school year. 
Instead, we continued with the UDL and EL Rise professional development which we began in the 19-20 and 20-21 school years.  Our Visual 
and Performing Arts teachers did participate in professional development around culturally responsive pedagogy in May of 2022. 
 
In reviewing our current grading processes, grade communication protocols and processes, and our coursework offerings for students, it was 
determined that before we begin the work to revise them, we need to conduct an Equity Audit. That audit will take place in the 22-23 school 
year. Upon its completion, we will be able to begin the work needed to revise our practices and perspectives around grading and develop a 
course of study that allows for flexibility, student interest-based and project-based learning, equitable access to programs and educational 
experiences for all students. The Equity Audit will also inform and support the development of the strategic plan for implementation of the 
Graduate Profile. 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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There were no substantive differences in the planned actions and actual implementation of the actions outlined under family support and 
communication. 
        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

In Action 1: Graduate Profile Implementation, there were no funds used due to the issues outlined above. In Action 2: Course of Study, there 
is a material difference between the budgeted expenditures and the estimated actual expenditures due to staffing challenges resulting from 
the Covid-19 pandemic. In Action 3: Family Support and Communication, there is a material difference between the budgeted expenditures 
and the estimated actual expenditures because there were funds that were allocated to a website redesign that were unused.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

In pursuit of Goal 1, WJUSD planned actions in the areas of Graduate Profile implementation, Course of Study, and family support and 
communication. 
 
While the work to create a strategic plan for the implementation of the Graduate Profile was delayed, we were able to take some actions to 
lay the groundwork for the work to come. The Graduate Profile Articulation Committee was created. Included on the committee were 
students, parents, teachers, counselors, site and district-level administrators, and other educational partners from the community.  This 
committee began the work of identifying what resources and strategies are already in place in our schools TK-12th grades. 
 
In addition to the Graduate Profile Articulation Committee, we reconvened Action Teams this year to bring staff together in collaborative 
teams by grade level and subject area to review instructional practices and identify areas of need. This year, as we adjusted to returning to 
in-person instruction and meetings, our focus was on facilitating connections and conversations between teachers and administrators across 
the district to lay the foundation for their future collaboration around grading practices, pacing guides, assessments, and curriculum that will 
result from the findings of the Equity Audit planned for 22-23. 
 
This year our entire district teaching and administrative staff participated in professional development on Universal Design for Learning, EL 
Rise, and Social-Emotional Learning. At the elementary level, our teachers and administrators also participated in i-Ready training and 
professional development. All four of these professional development strands focused on inclusion of student voice, choice, and agency, 
delivering instruction in accessible and meaningful ways, assessing student progress and making data-driven decisions. 
 
In the area of Course of Study, we have made significant progress in our efforts around CTE, VAPA, MESA, Ethnic Studies, and online 
learning. In CTE, the district saw improvements in all metrics. In VAPA, there was a significant increase in the number of students 
participating, and the efforts to expand participation continue with the mariachi expansion to the high schools in 2022-23. The MESA program 
had students in the middle schools this school year and several students won awards in MESA Day competitions. In Ethnic Studies, an 
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additional high school course was approved to meet the high school graduation requirement. In online learning, the FLEX Academy was 
launched this year to offer online instruction for students seeking an independent study program. 
 
To address the social emotional needs of our students, in addition to their academic needs, we have developed partnerships with Northern 
Valley Indian Health and Communicare Services. Both partnerships have enabled us to place mental health clinicians on our campuses to 
serve our students on a routine basis in the 21-22 school year. Our partnership with NVIH has enabled us to assign social workers to each of 
our campuses to support staff and families in addressing students social, emotional, academic, and sometimes physical needs. 
 
WJUSD is a 1:1 technology district. All of our students K-12 have access to Chromebooks during the school day. Our students in grades 2-
12 take their Chromebooks home with them for use outside of school as well. Students with limited or no access to internet at home are 
provided with a hot spot. 
 
In order to improve in the area of communication with our families and community, WJUSD hired a Public Information Officer at the beginning 
of the 21-22 school year to manage our social media, parent communication through Parent Square, and the district website.  All of our 
communication is sent to families and community members in English and Spanish. Our PIO has also established weekly video updates to 
highlight the events and student achievements throughout the district. These videos are emailed through Parent Square, posted on the 
website, and posted on our district social media accounts. Our communications, including photos, videos, and print literature strive to reflect 
the diversity of our community. The PIO works to keep the district website updated with timely information and is keeping our social media 
channels updated with fresh content on a daily basis. 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Action 1.4 has been added this year to outline the district's participation in the PROMESA (Promoting Rigorous Outcomes for Multiliteracy 
and English Learner Student Achievement) grant. This grant is a five year federal grant which will provide professional learning to the dual 
immersion teachers as well as the non-dual immersion teachers, at the three schools who have dual immersion programs. There are several 
strands included in this grant: the Dual Language Teacher Academy, the English Language Development Teacher Academy, the District and 
Site Leadership Academy, and the Family Literacy and Leadership Academy. There is a minimal amount of funding required for these 
activities, which are primarily covered by the grant.        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
2 Each student’s individual social-emotional and academic needs will be met through quality first instruction, enrichment, 

and intervention in a safe, supportive, and inclusive environment.         
 

An explanation of why the LEA has developed this goal. 
 

This goal has been developed to address the Top 5 Community Priorities of (1) Academic Intervention and Support, (2) Social-Emotional 
Support, (3) English Learner Support, and (5) Special Education Support. There are aspects of each of these priorities that are addressed 
within the metrics and the actions of this goal. This goal is reflective of the academic, social-emotional and behavioral needs that have been 
identified through data analysis of multiple sources, including: 
 
*California School Dashboard 2019, including statewide summative test scores, chronic absenteeism, and discipline data 
*Special Education Indicators for the Special Education Plan 
*Other assessment data including Advanced Placement, ACT, and SAT 
*Local data including secondary grades and course failure rates, reclassification rates, access to advanced courses 
*Survey and focus group data 
 
This goal moves the district towards an integrated and tiered support system, aligned within a Universal Design for Learning (UDL) 
framework. UDL guides the design of instructional goals, assessments, methods, and materials that can be customized and adjusted to meet 
individual needs. It works to minimize barriers and maximize learning for all students.  (source: CAST) 
         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Percent of 
appropriately 
credentialed and 
assigned teachers. 
        

99% of teachers are 
appropriately 
credentialed and 
assigned. 

98% of teachers are 
appropriately 
credentialed and 
assigned. 

  100% of teachers are 
appropriately 
credentialed and 
assigned. 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#goalDescription
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Percent of students 
who have access to 
instructional materials 
and supplies.        

100% of students 
have access to 
instructional materials. 

100% of students 
have access to 
instructional materials. 

  100% of students 
have access to 
instructional materials. 

Number of school 
facilities maintained 
and in good repair        

For the 2020-21 
school year, the 
Facilities Inspection 
Tool reports show: 
Exemplary = 0 
schools 
Good = 8 schools 
Fair = 9 schools 
Poor = 0 schools 
 

For the 2021-22 
school year, the 
Facilities Inspection 
Tool reports show: 
Exemplary = 1 school 
Good = 11 schools 
Fair = 5 schools 
Poor = 0 schools 
 

  All schools have a 
rating of Good on the 
Facilities Inspection 
Tool reports. 

Number of programs 
and services that are 
developed and 
provided to 
unduplicated (low 
income, English 
Learner, foster, 
homeless, migrant) 
students.        

The district provides 
certain targeted 
supports for 
unduplicated students, 
including but not 
limited to: English 
Learner Specialists for 
English learners, 
Foster Youth and 
Homeless Liaison to 
support foster and 
homeless students, 
summer school 
programs to support 
low income students, 
and Migrant Education 
Services to support 
migrant education 
students. 

School sites will be 
wrapping up Spring 
EL monitoring by April 
15th. They will be 
reviewing iReady 
assessment data for 
elementary students 
and D and F grades 
for secondary 
students, and 
revisiting current 
interventions and 
adjusting as needed.  
Staff will hold English 
Learner Review Team 
meetings if needed.  
Migrant students 
receive case 
management support 
from our migrant 

  All unduplicated 
students, including 
low income, English 
learner, foster youth, 
homeless youth, and 
migrant students, 
have access to 
targeted supports. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

TOSA, who reviews 
grades, aligns 
supports, and meets 
with staff.  The result 
is an annual progress 
letter mailed to 
parents, including 
services students are 
eligible for 
(paraprofessional 
support, afterschool 
tutoring, and summer 
school). 
 
Our homeless liaisons 
continue to monitor 
and support our 
homeless students at 
the school sites with 
weekly check-ins.  
Elementary foster and 
homeless youth were 
referred for summer 
school programs. 
Ongoing distributions 
of supplies (which 
include school 
supplies, food, and 
clothing) is conducted. 
 

Number and percent 
of students that have 
equitable access to 
core, advanced 
programs, and least 

Less than 100% of 
students have 
equitable access to 
core, advanced 
programs, and least 

Less than 100% of 
students have 
equitable access to 
core, advanced 
programs, and least 

  100% of students 
have equitable access 
to core, advanced 
programs, and least 
restrictive 



 
 

2022-23 Local Control Accountability Plan for Woodland Joint Unified School District Page 45 of 134 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

restrictive 
environment for 
English Language 
Learners, students 
with special needs, 
and unduplicated 
students.        

restrictive 
environment. 
 
In reviewing the data 
on certain courses, 
the district has found 
that white students 
and non-
socioeconomically 
disadvantaged 
students tend to be 
enrolled in 
honors/advanced 
courses more often 
than other students. 
 
Some examples 
where enrollment 
percentages in certain 
courses is 
disproportionate: 
 
English 9 - 74% 
Hispanic or Latino/ 
19% White/ 60% low 
income 
 
English 9 Advanced - 
48% Hispanic or 
Latino/ 37% White/ 
37% low income 
 
Chemistry - 67% 
Hispanic or Latino/ 

restrictive 
environment. 
 
In reviewing the data 
on certain courses, 
the district has found 
that white students 
and non-
socioeconomically 
disadvantaged 
students tend to be 
enrolled in 
honors/advanced 
courses more often 
than other students. 
 
Some examples 
where enrollment 
percentages in certain 
courses continues to 
be disproportionate: 
 
English 9 - 73% 
Hispanic or Latino/ 
18% White/ 70% low 
income 
 
English 9 Advanced - 
41% Hispanic or 
Latino/ 37% White/ 
36% low income 
 
Chemistry - 75% 
Hispanic or Latino/ 

environment, and 
enrollment in core and 
advanced programs is 
proportionate. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

21% White/ 57% low 
income 
 
Honors Chemistry - 
46% Hispanic or 
Latino/ 34% White/ 
32% low income 
 

19% White/ 63% low 
income 
 
Honors Chemistry - 
39% Hispanic or 
Latino/ 29% White/ 
41% low income 
 
When surveyed on 
student access to 
core, principals 
reported the following 
on a scale of 1 (no 
students have access) 
to 4 (all students have 
access): 
 
Elementary Principals: 
*English - 3.6 
*Math - 3.7 
*English Language 
Development - 3.6 
*Social Science - 3.1 
*Science - 3.2 
*Visual and 
Performing Arts - 3.1 
*Health - 2.6 
*Physical Education - 
3.4 
 
Secondary Principals: 
*English - 3.8 
*Math - 3.8 
*English Language 
Development - 2.9 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

*Social Science - 3.6 
*Science - 3.6 
*Visual and 
Performing Arts - 2.9 
*Physical Education - 
3.4 
*Foreign Language - 
2.9 
*Applied Arts - 2.6 
*Career Technical 
Education - 2.3 
 
 

Performance level on 
the ELA and Math 
Academic Indicator        

The ELA and Math 
Academic Indicators 
on the Fall 2019 
Dashboard show a 
performance level of 
Yellow for ELA 
(Low/Increased) and a 
performance level of 
Orange for Math 
(Low/Maintained). For 
ELA, the district's 
students average 22.2 
points below standard, 
and for math, the 
district's students 
average 57.1 points 
below standard. 
 
For ELA, the 
performance levels by 
student group: 
Red: Foster Youth 

Due to the Covid-19 
pandemic, there is no 
Academic Indicator for 
2020 or 2021. 

  Performance level of 
Green for ELA and 
Math, with no student 
groups in the Red or 
Orange. 
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Orange: Homeless 
students, Two or More 
Races, and Students 
with Disabilities 
Yellow: African 
American, Asian, 
English Learners, 
Hispanic, and 
Socioeconomically 
Disadvantaged 
students 
Green: White students 
Blue: none 
 
For Math, the 
performance levels by 
student group: 
Red: Foster Youth 
Orange: Asian, 
English Learners, 
Hispanic, Two or More 
Races, 
Socioeconomically 
Disadvantaged, and 
Students with 
Disabilities 
Yellow: African 
American and 
Homeless students 
Green: White students 
Blue: none 
 
For both ELA and 
Math, the student 
groups of American 
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2023–24 

Indian, Filipino, and 
Pacific Islander are 
too few in number to 
receive a performance 
color. 
 
 

Performance level on 
the English Learner 
Progress Indicator        

The English Learner 
Progress Indicator for 
the 2019 Dashboard 
reports on the 
percentage of English 
Learner students who 
make yearly progress 
towards English 
language proficiency 
or maintaining the 
highest level. 
 
For 2019, 44.9% of EL 
students in WJUSD 
made progress 
towards English 
language proficiency. 
The number of EL 
students tested and 
included in the 
calculation is 1,534. 
The performance level 
is Low for this 
indicator. 
 
The levels of Student 
English Language 

Due to the Covid-19 
pandemic, there is no 
English Learner 
Progress Indicator for 
2020 or 2021. 

  Performance level of 
Medium. 
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Acquisition are as 
follows: 
 
ELs who progressed 
at least one level: 
41.3% 
ELs who maintained 
level 4: 3.5% 
ELs who maintained 
levels 1 - 3H: 33.8% 
ELs who decreased at 
least one level: 21.2% 
 
 

Percent of students in 
both the Meets and 
Exceeds Standards 
level on SBAC English 
Language Arts.        

The percentage of 
students at the Meets 
and Exceeds 
Standards level in 
Spring 2019 SBAC 
testing for ELA was 
43.03%, which was an 
increase of 2.88%. On 
the Dashboard, the 
performance level is 
Yellow. Students are 
tested on SBAC in 
grades 3 - 8 and 11. 
 
The statewide 
percentage of 
students at the Meets 
and Exceeds 
Standards level for 
ELA was 51.1%. 
 

For Spring 2021, only 
11th grade students 
took the Smarter 
Balanced tests for 
ELA and Math. 
 
For ELA, the 
percentage of 
students at the Meets 
and Exceeds 
Standards level was 
59%. The statewide 
percentage of 
students at the Meets 
and Exceeds 
Standards level for 
ELA was 58%. 
 
By student group, the 
percentage of 
students at the Meets 

  Increase by 10% for 
all students and all 
student groups and 
ensure proportionality. 
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2018-19 performance 
(percentage of 
students at the Meets 
and Exceeds 
Standards level) for 
student groups was as 
follows: 
English Learners 
6.68% 
African American 
students 30.67% 
Homeless youth 
25.38% 
Foster youth 
R-FEP(reclassified) 
students 53.55% 
Migrant students 
30.7% 
Students with 
disabilities 9.9% 
 
*due to the COVID-19 
pandemic, there is no 
data for SBAC in 
2020. 
 

and Exceeds 
Standards level was 
as follows: (* data not 
included when student 
group is less than 10) 
English Learners 0% 
African American 
students * 
Homeless youth 
Foster youth 
R-FEP(reclassified) 
students 62% 
Migrant students 50% 
Students with 
disabilities 
 

Percent of students in 
both the Meets and 
Exceeds Standards 
level on SBAC Math.        

The percentage of 
students at the Meets 
and Exceeds 
Standards level in 
Spring 2019 SBAC 
testing for Math was 
27.89%, which was a 
decrease of .64%. On 
the Dashboard, the 

For Spring 2021, only 
11th grade students 
took the Smarter 
Balanced tests for 
ELA and Math. 
 
For Math the 
percentage of 
students at the Meets 

  Increase by 10% for 
all students and all 
student groups and 
ensure proportionality. 



 
 

2022-23 Local Control Accountability Plan for Woodland Joint Unified School District Page 52 of 134 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

performance level is 
Orange. Students are 
tested on SBAC in 
grades 3 - 8 and 11. 
 
The statewide 
percentage of 
students at the Meets 
and Exceeds 
Standards level for 
Math was 39.73%. 
 
2018-19 performance 
(percentage of 
students at the Meets 
and Exceeds 
Standards level) for 
student groups was as 
follows: 
English Learners 
3.85% 
African American 
students 13.3% 
Homeless youth 
17.39% 
Foster youth 
R-FEP(reclassified) 
students 31.1% 
Migrant students 
22.6% 
Students with 
disabilities 6.88% 
 
*due to the COVID-19 
pandemic, there is no 

and Exceeds 
Standards level was 
33%. The statewide 
percentage of 
students at the Meets 
and Exceeds 
Standards level for 
Math was 33%. 
 
By student group, the 
percentage of 
students at the Meets 
and Exceeds 
Standards level was 
as follows: (* data not 
included when student 
group is less than 10) 
English Learners 3% 
African American 
students * 
Homeless youth 
Foster youth 
R-FEP(reclassified) 
students 30% 
Migrant students * 
Students with 
disabilities 
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data for SBAC in 
2020. 
 

Performance level on 
district common 
assessments in 
English Language 
Arts and Math        

Elementary students 
in grades K - 6 take 
the iReady diagnostic 
assessment. For the 
Spring test 
administration, the 
results below: 
 
Reading: 4563 
tested/5445 students 
Mid/Above Grade 
Level = 24% 
Early On Grade Level 
= 18% 
1 Grade Level Below 
= 33% 
2 Grade Levels Below 
= 12% 
3 or More Grade 
Levels Below = 12% 
 
Math: 4531 
tested/5445 students 
Mid/Above Grade 
Level = 19% 
Early On Grade Level 
= 16% 
1 Grade Level Below 
= 42% 
2 Grade Levels Below 
= 13% 

Elementary students 
in grades K - 6 take 
the iReady diagnostic 
assessment. For the 
Spring test 
administration, the 
results below: 
 
Reading: 3578 
tested/5455 students 
Mid/Above Grade 
Level = 20% 
Early On Grade Level 
= 17% 
1 Grade Level Below 
= 34% 
2 Grade Levels Below 
= 16% 
3 or More Grade 
Levels Below = 12% 
 
Math: 3568 
tested/5437 students 
Mid/Above Grade 
Level = 12% 
Early On Grade Level 
= 16% 
1 Grade Level Below 
= 46% 
2 Grade Levels Below 
= 15% 

  All students take the 
district common 
assessment for 
ELA/Reading and for 
Math. The percentage 
of students at grade 
level and/or the 
average score 
improves by at least 
20%. 
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3 or More Grade 
Levels Below = 11% 
 
Secondary students 
take the Mathematics 
Diagnostic Testing 
Project math 
assessment. For the 
Spring test 
administration, the 
results below: 
 
Math 7 Readiness: 
463 tested 
average score = 37% 
 
Math 8 Readiness = 
623 tested 
average score = 48% 
 
Math I Readiness = 
332 tested 
average score = 39% 
 
Math II Readiness = 
257 tested 
average score = 32% 
 
Secondary students 
take the StudySync 
assessment for 
English Language 
Arts. At the time of 
this draft, the 
StudySync 

3 or More Grade 
Levels Below = 11% 
 
Secondary students 
take the Mathematics 
Diagnostic Testing 
Project math 
assessment. For the 
Spring 2021 test 
administration, the 
results below: 
 
Math 7 Readiness: 
646 tested 
average score = 33% 
 
Math 8 Readiness = 
602 tested 
average score = 42% 
 
Math I Readiness = 
749 tested 
average score = 43% 
 
Math II Readiness = 
591 tested 
average score = 32% 
 
Secondary students 
take the StudySync 
assessment for 
English Language 
Arts. For the Fall 2021 
test administration, 
the results below: 
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assessment data was 
not available. 
 

 
Grade 7 Readiness 
Screener = 570 tested 
average score = 46% 
 
Grade 8 Readiness 
Screener = 200 
students tested 
average score = 54% 
 

Number and percent 
of students who are 
chronically absent        

The rate of chronic 
absenteeism reported 
in the 2019 
Dashboard (most 
recent data) is 12.5%. 
For chronic 
absenteeism, students 
in grades K-8 are 
included, and the total 
students are 6,918. 
Rates for each 
student group are as 
follows: 
African American - 
21.9% (96 students 
total) 
Homeless - 27.1% (46 
students total) 
Foster Youth - 22.3% 
(25 students total) 
Students with 
Disabilities - 18% (187 
students total) 

The rate of chronic 
absenteeism reported 
for 2020-21 by the 
California Department 
of Education (most 
recent data) is 14.5%, 
which is equivalent to 
1,392 students. 
 
Rates for each 
student group are as 
follows: 
African American - 
24.0% (30 students 
total) 
Homeless - 44.5% (49 
students total) 
Foster Youth - 39.0% 
(41 students total) 
Students with 
Disabilities - 22.4% 
(322) students total) 
Two or More Races - 
11.8% (27 students 
total) 

  The percent of 
students chronically 
absent is less than 
10% for all students 
and all student 
groups. For student 
groups below 10%, 
decrease by 1%. 
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Two or More Races - 
11.3% (177 students 
total) 
Socioeconomically 
Disadvantaged - 
15.1% (685 students 
total) 
American Indian - 
17.5% (40 students 
total) 
White - 12.8% (182 
students total) 
Hispanic - 12.7% (605 
students total) 
English Learners - 
11.1% (224 students 
total) 
Asian - 7.8% (28 
students total) 
Filipino - 2.5% (40 
students total) 
 
 

Socioeconomically 
Disadvantaged - 
19.7% (1,140 students 
total) 
American Indian - 
16.7% (8 students 
total) 
White - 11.3% (199 
students total) 
Hispanic - 15.9% 
(1,065 students total) 
English Learners - 
19.6% (407) students 
total) 
Asian - 6.5% (34 
students total) 
Filipino - 1.5% (1 
student total) 
 

Attendance rate for all 
schools.        

For the month ending 
2/26/21, the 
percentage of 
attendance for each 
school is as follows: 
Beamer 95.76%, 
Dingle 92.84%, 
Freeman 93.95%, 
Gibson 93.16%, 
Maxwell 92.08%, 
Plainfield 96.17%, 
Spring Lake 96.77%, 

For the month ending 
2/28/22, the 
percentage of 
attendance for each 
school is as follows: 
Beamer 92.7%, 
Dingle 86.9%, 
Freeman 89.3%, 
Gibson 90.6%, 
Maxwell 90.5%, 
Plainfield 92.3%, 
Spring Lake 94.9%, 

  95% attendance rate 
for all schools. 
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Tafoya 95.4%, 
Whitehead 89.1%, 
Prairie 92.57%, 
Zamora 95.03%, 
Douglass 97.2%, 
Lee 96.04%, 
Pioneer 98.37%, 
Woodland 94.13%, 
Cache Creek 96.03% 
 

Tafoya 90.5%, 
Whitehead 90.0%, 
Prairie 92.1%, 
Zamora 93.4%, 
Douglass 93.5%, 
Lee 90.3%, 
Pioneer 91.7%, 
Woodland 90.9%, 
Cache Creek 95.81% 
 

Percent of students 
who perceive the 
school as safe or very 
safe (sense of safety)        

On the California 
Healthy Kids Survey 
given in April 2021, 
the following are the 
percent of students by 
grade level who 
perceive the school as 
safe or very safe: 
5th grade - 87% 
7th grade - 78% 
9th grade - 71% 
11th grade - 61% 
CCHS and CDS - 
71% 
 

On the California 
Healthy Kids Survey 
given in March 2022, 
the following are the 
percent of students by 
grade level who 
perceive the school as 
safe or very safe: 
5th grade - 73% 
7th grade - 53% 
9th grade - 40% 
11th grade - 44% 
CCHS - 59% 
 

  90% of students 
perceive the school as 
safe or very safe 

Percent of students 
reporting Agree or 
Strongly Agree for 
School 
Connectedness (high 
level of student 
connectedness) 
 
        

On the California 
Healthy Kids Survey 
given in April 2021, 
the following are the 
percent of students by 
grade level who report 
a high level of school 
connectedness: 
5th grade - 77% 

On the California 
Healthy Kids Survey 
given in March 2022, 
the following are the 
percent of students by 
grade level who report 
a high level of school 
connectedness: 
5th grade - 70% 

  90% of students 
report a high level of 
student 
connectedness 
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7th grade - 66% 
9th grade - 62% 
11th grade - 58% 
CCHS and CDS - 
66% 
 

7th grade - 59% 
9th grade - 46% 
11th grade - 43% 
CCHS - 58% 
 

Number of expulsions.        In 2019-20, there 
were 0 expulsions. 
 
*As a result of the 
statewide physical 
school closures that 
occurred in 
February/March 2020 
due to the COVID-19 
pandemic, the 2019–
20 suspension and 
expulsion data are not 
comparable to similar 
data from other 
academic years; 
however, the CDE has 
determined that these 
data are valid and 
reliable for the period 
of time that schools 
were physically open 
during the 2019–20 
academic year. 
 

As of April 1, 2022, 
there are 0 
expulsions. 

  0 expulsions. 

Suspension rate, 
reported by student 
group.        

In 2019-20, the 
suspension rate 
district-wide was 
4.2%. By student 

In 2020-21, the 
suspension rate 
district-wide was .2%. 
 

  Decrease the 
suspension rate by 
2%. For groups below 
2%, decrease by .5%. 
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group, the suspension 
rate is as follows: 
African American 
9.9%, American 
Indian 6.7%, Asian 
1.3%, Filipino 1.5%, 
Hispanic 4.4%, Pacific 
Islander 5.6%, White 
4.1%, Two or More 
Races 3.9%, English 
Learners 3.4%, Foster 
Youth 6.9%, 
Homeless Youth 
7.3%, Migrant 
Education 4.6%, 
Socioeconomically 
Disadvantaged 4.8%, 
Students with 
Disabilities 6.8% 
 
*As a result of the 
statewide physical 
school closures that 
occurred in 
February/March 2020 
due to the COVID-19 
pandemic, the 2019–
20 suspension and 
expulsion data are not 
comparable to similar 
data from other 
academic years; 
however, the CDE has 
determined that these 
data are valid and 

By student group, the 
suspension rate is as 
follows: 
African American .8%, 
American Indian 0%, 
Asian 0%, 
Filipino 0%, 
Hispanic .2%, 
Pacific Islander 0%, 
White .2%, 
Two or More Races 
.4%, 
English Learners 
3.4%, 
Foster Youth 0%, 
Homeless Youth 0%, 
Migrant Education 
0%, 
Socioeconomically 
Disadvantaged 
12.5%, 
Students with 
Disabilities 0% 
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reliable for the period 
of time that schools 
were physically open 
during the 2019–20 
academic year. 
 

Parent/family 
participation in 
programs for students 
with special needs.        

The Special Education 
Parent Advisory 
Committee meets 
monthly, with an 
average of 5 parents 
in attendance. 

The Special Education 
Parent Advisory 
Committee meets 
monthly, with an 
average of 7-10 
parents in attendance, 
in addition to 1-2 site 
admin and 1 board 
member.  WJUSD 
also has staff and 
parent representation 
on the Yolo County 
Office of Education's 
Community Advisory 
Committee, which 
meets once monthly. 

  Increase by 10% the 
number of parents 
who attend the 
SEPAC meetings. 

Number of schools 
implementing three 
lessons focused on 
Social-Emotional 
Learning per month.        

All schools have time 
for Social-Emotional 
Learning on the 
daily/weekly schedule. 

School sites are using 
the data from the 
universal behavior 
screeners to identify 
and implement Tier I 
and II interventions to 
support the identified 
needs. At elementary 
sites counselors are 
providing weekly SEL 
lessons. 

  All schools provide 
three lessons focused 
on SEL per month. 
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Number of small 
groups offered in 6-8 
week cycles 
supporting students' 
SEL needs at every 
site by every 
counselor.        

In February 2021, 
counselors at seven 
elementary schools 
(Beamer, Dingle, 
Gibson, Maxwell, 
Plainfield, Tafoya,  
Whitehead) offered 
small group 
counseling on topics 
such as self-
regulation, family 
challenges, and social 
skills/friendship. 

Elementary 
counselors have done 
129 small groups 
focused on various 
topics including self-
regulation, social 
skills, grief and loss 
and growth mindset.  
Elementary and 
secondary counselors 
have been involved 
with site-wide review 
of universal behavior 
screeners in order to 
form groups that 
would best meet the 
needs identified. 

  Counselors at all 
schools offer small 
group counseling 
supporting students' 
SEL needs. At 
elementary schools, 
there are at least four 
6-8 week cycles per 
counselor. At 
secondary schools 
there are at least two 
6-8 week cycles per 
counselor. 

Percent of parents 
who Agree or Strongly 
Agree that a. the 
school promotes 
academic success for 
all students, b. the 
school provides 
opportunities for 
meaningful student 
participation, and c. 
the school allows 
input and welcomes 
parents’ contributions.        

On the California 
School Parent Survey 
given in April 2021, 
the following are the 
percent of parents 
who agree or strongly 
agree that... 
 
a. the school 
promotes academic 
success for all 
students 
*All - 37% 
*Elementary school 
parents - 47% 
*Middle school 
parents - 27% 

On the California 
School Parent Survey 
given in March 2022, 
the following are the 
percent of parents 
who agree or strongly 
agree that... 
 
a. the school 
promotes academic 
success for all 
students 
*All - 90% 
*Elementary school 
parents - 92% 
*Middle school 
parents - 89% 

  50% of parents agree 
or strongly agree 
that... 
a. the school 
promotes academic 
success for all 
students 
b. the school provides 
opportunities for 
meaningful student 
participation 
c. the school allows 
input and welcomes 
parents' contributions 
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*High school parents - 
18% 
*CCHS/CDS parents - 
70% 
 
b. the school provides 
opportunities for 
meaningful student 
participation 
*All parents - 32% 
*Elementary school 
parents - 40% 
*Middle school 
parents - 21% 
*High school parents - 
17% 
*CCHS/CDS parents - 
50% 
 
c. the school allows 
input and welcomes 
parents' contributions 
*All parents - 26% 
*Elementary school 
parents - 33% 
*Middle school 
parents - 27% 
*High school parents - 
10% 
*CCHS/CDS parents - 
30% 
 

*High school parents - 
76% 
*CCHS parents - N/A 
 
b. the school provides 
opportunities for 
meaningful student 
participation 
*All parents - 33% 
*Elementary school 
parents - 38% 
*Middle school 
parents - 24% 
*High school parents - 
17% 
*CCHS parents - N/A 
 
c. the school actively 
seeks the input of 
parents 
*All parents - 26% 
*Elementary school 
parents - 30% 
*Middle school 
parents - 18% 
*High school parents - 
13% 
*CCHS parents - N/A 
 

Percent of classrooms 
that are using state 
adopted academic 

Less than 100% of 
classrooms are using 
state adopted 

The district has 
curriculum in 100% of 
classrooms that 

  100% of classrooms 
are using state 
adopted academic 
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content and 
performance 
standards for all 
subject areas        

academic content and 
performance 
standards for all 
subject areas 

supports the state 
adopted academic 
content and 
performance 
standards in English 
Language Arts and 
Mathematics. The 
district does not have 
curriculum that 
supports the state 
adopted academic 
content and 
performance 
standards for Social 
Science and Science. 

content and 
performance 
standards for all 
subject areas 

Number of 
opportunities for 
parent learning 
provided by 
Community and 
Family Engagement 
and developed to 
address the needs of 
unduplicated students.        

In 2020-21, 
Community and 
Family Engagement 
staff hosted the 
following workshops 
(number of 
participants): 
*ParentSquare (135) 
*Canvas (41) 
*Using Technology for 
Distance Learning 
(40) 
*Series of six classes 
for newcomers 
(Project Inspire) (32) 
*Thirteen classes 
focusing on parent 
support in distance 
learning (Project 
Inspire) (224) 

CAFE focused on 
getting the African 
American Parent 
Advocacy Committee 
off the ground and 
supported sites with 
increasing English 
Learner Advisory 
Committee and Parent 
Teacher Association 
participation.  They 
are currently 
supporting sites with 
enrollment and 
maintaining parent 
participation as we 
return to in person 
meetings. Staffing 
shortages and a 
vacancy in the CAFE 

  Offer 10 workshops 
throughout the year in 
English and Spanish 
for families that 
support the following: 
parent knowledge 
around student 
achievement, parent 
advocacy, student 
access to college and 
career/graduate 
profile, and 
technology use. 
Increase the number 
of participants by 
10%. 
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*Thirteen classes 
focusing on 
developing parents as 
advocates for their 
child's education 
(Project Inspire) (not 
available) 
 

program manager 
position have 
impacted the ability of 
CAFE staff to provide 
workshops for 
families. 

Number and percent 
of parents and 
guardians that are 
registered for 
ParentSquare and the 
Aeries Parent Portal.        

In March 2021, the 
following are the 
percent of families 
with Aeries Parent 
Portal 
accounts/percentage 
of contactable families 
in 
ParentSquare/number 
of families with 
Parentsquare 
registered accounts: 
 
Beamer 96%/98%/416 
Dingle 93%/91%/236 
Freeman 
71%/98%/270 
Gibson 98%/97%/395 
Maxwell 
91%/91%/285 
Plainfield 
95%/99%/253 
Prairie 66%/95%/523 
Spring Lake 
100%/100%/270 
Tafoya  92%/96%/700 

In March 2022, the 
following are the 
percent of families 
with Aeries Parent 
Portal 
accounts/percentage 
of contactable families 
in 
ParentSquare/number 
of families with 
ParentSquare 
registered accounts: 
 
Beamer 96%/98%/586 
Dingle 97%/95%/341 
Freeman 
94%/92%/393 
Gibson 99%/94%/424 
Maxwell 
88%/84%/276 
Plainfield 
98%/95%/341 
Prairie 94%/93%/733 
Spring Lake 
100%/100%/471 
Tafoya  99%/98%/940 

  100% of families have 
an Aeries Parent 
Portal account and 
100% of families are 
contactable in 
ParentSquare 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Whitehead 
77%/90%/233 
Zamora 99%/98%/289 
K-8 42%/94%/26 
Douglass 
99%/98%/739 
Lee 99%/97%/510 
Woodland High 
96%/96%/769 
Pioneer High 
96%/97%/1,174 
Cache Creek High 
95%/95%/117 
 

Whitehead 
87%/87%/354 
Zamora 99%/99%/418 
K-8 89%/86%/27 
Douglass 
98%/97%/1302 
Lee 98%/96%/884 
Woodland High 
96%/96%/1,258 
Pioneer High 
99%/97%/1,997 
Cache Creek High 
95%/93%/93 
 

State target for the 
average amount of 
time students receive 
their special education 
or related services in 
settings apart from 
their peers in general 
education settings.        

The district's rate is 
4.25%. (the state 
target is <3.8%) 

Percent of Time IN 
Regular Class (TK-
ALS) 

• Equal to or 
greater than 
80%: 1,157 
Students; 
78.92% 

• 40%-79%: 
101 
Students; 
6.89% 

• Less than 
40%: 208 
Students; 
14.19% 

• Total: 1,466 
Students 

 

  Meet or exceed the 
state target. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

95% Participation rate 
for California 
Assessment of 
Student Performance 
and Progress 
(CAASPP) ELA and 
Math, for all student 
groups.        

In 2019, the 
participation rate for 
all groups is as 
follows: 
 
ELA Participation 
All students = 98% 
EL = 99% 
Foster  = 95% 
Homeless = 98% 
SED = 98% 
SWD = 95% 
Af American = 95% 
Am Indian = 97% 
Asian = 99% 
Filipino = 100% 
Hispanic = 99% 
Native Hwn = 100% 
White = 98% 
Two/More Races = 
99% 
 
Math Participation 
All students = 98% 
EL = 99% 
Foster  = 93% 
Homeless = 99% 
SED = 98% 
SWD = 94% 
Af American = 95% 
Am Indian = 94% 
Asian = 100% 
Filipino = 100% 
Hispanic = 99% 
Native Hwn = 100% 

The participation rate 
was not calculated for 
Spring 2021 due to 
the Covid-19 
pandemic. 

  95% participation rate 
for all students and all 
student groups. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

White = 98% 
Two/More Races = 
99% 
 
 

State target for the 
percent of students 
with IEPs receiving 
services in the regular 
early childhood 
program        

The district's rate is 
32.63%. (the state 
target is 35.9%) 

Preschool Program 
Setting is not 
Separate Class: 86 
Students; 53.42% 
Total SpEd Preschool 
Students: 161 
Students 
 

  Meet or exceed the 
state target. 

State target for the 
percent of preschool 
students with IEPs 
attending a separate 
class, school, or 
facility        

The district's rate is 
52.54%. (the state 
target is <31.4%) 

Preschool Program 
Setting is Separate 
Class: 75 Students; 
46.58% 
Total SpEd Preschool 
Students: 161 
Students 
 

  Meet or exceed the 
state target. 

Number of targeted 
professional learning 
opportunities offered 
to certificated staff to 
support student 
learning goals.        

In 2020-21, the district 
was able to provide 5 
days of professional 
development paid at 
the per diem rate to all 
certificated staff. 
These workshops 
were developed 
collaboratively with 
district teachers and 
staff. The topics 
covered were: 
*Canvas (2 modules) 

In 2021-22, the district 
was able to again 
provide 5 days of 
professional 
development paid at 
the per diem rate to all 
certificated staff. The 
5 days included 
learning time through 
both in person and 
virtual trainings, and 
had hours of 

  100% of certificated 
staff participate in 
professional learning 
opportunities. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

*Engagement and 
Assessment 
*Equity and Access 
*Health and Safety 
*Parent and Family 
Supports 
*Social and Emotional 
Learning 
*Technology Tools 
 
During the school 
year, the district 
offered the following 
voluntary/paid 
professional learning 
opportunities. 
Included are the 
number of staff 
attending: 
iReady (38) 
ParentSquare (97) 
Ethnic Studies (35) 
Differentiation (25) 
Building Emotional 
Engagement (90) 
Student Collaboration 
and Group Work (118) 
Wonders K-3 (33) 
Nearpod (74) 
 
The Special Education 
department offered 22 
different 
trainings/workshops 
on topics such as 

collaboration time built 
into the schedule. 
These workshops 
covered: 
*EL Rise 
*Social Emotional 
Learning 
*Universal Design for 
Learning 
*Technology including 
Canvas and Seesaw 
*iReady for 
elementary teachers 
*District Phase 4 
Covid-19 Safety 
Protocols 
 
During the school 
year, themes from the 
August workshops 
were continued during 
district wide 
Wednesday 
professional 
development 
sessions. The 
Wednesday topics 
were: 
*EL Rise 
*Social Emotional 
Learning 
*Technology 
*Universal Design for 
Learning 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Assessment Protocol 
Training and Setting 
the Stage in a Virtual 
Setting. 
 
The district also 
provided PD on 
Wednesday 
afternoons that were 
attended by all 
certificated staff, on 
topics such as Social-
Emotional Learning 
and Health and 
Safety. On two of the 
Wednesdays, district 
teachers were 
provided with a menu 
of training options 
created by staff and 
the distance learning 
lead teachers, on 
topics such as 
Canvas, Nearpod, 
ParentSquare, and 
Seesaw. 
 
Certificated 
substitutes were given 
access to the 
professional 
development modules 
provided to all staff in 
August. 
 

*iReady for 
elementary teachers 
*Youth Development 
 
From August 2021- 
March 2022, the 
district was able to 
host 22 Action Team 
meetings as voluntary 
paid events on the 
following topics: 
TK-6 English 
Language Arts and 
Math 
7-12 English 
Language Arts and 
Math 
Science 
Social Science 
Ethnic Studies 
TK-12 English 
Language Arts 
articulation 
TK-12 Math 
Articulation 
 
Fall Action Teams 
worked on addressing 
barriers to learning 
created by COVID 
and Spring Action 
Teams worked toward 
vertical articulation 
and creating plans to 
address COVID 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

 learning gaps for Fall 
2022. 
 
Further paid voluntary 
Professional 
Development 
sessions were offered 
In: 
Gizmos (Science and 
Math) 
Ellevation (Elevating 
student voice). 
 

Number of targeted 
professional learning 
opportunities offered 
to classified staff to 
support student 
learning goals.        

100% of classified 
staff attended the 
Opening Keynote and 
the Health Safety 
training offered in 
August. 
 
100% of classified 
staff attended the 
District Health and 
Safety training offered 
in March. 
 
Classified staff in non-
instructional positions 
received ongoing 
training in 2020-21 
specifically to address 
health and safety 
protocols and 
procedures during the 
COVID-19 pandemic. 

Paraprofessional I's 
attended 5 training 
sessions that focused 
on Early Literacy and 
Numeracy strategies, 
small group 
instruction, and 
utilizing manipulatives. 
 
Elementary Library 
Technicians received 
5 training sessions on 
Early Literacy 
strategies focused on: 
large groups, reading 
comprehension, and 
elevating student 
voices. 
 
Attendance clerks 
have received 4 
trainings with a 

  100% of classified 
staff participate in 
professional learning 
opportunities. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

 
Paraprofessionals 
were provided with a 
"Welcome Back to 
School" workshop, 
which 22 paras 
attended. Throughout 
the school year, 
classified staff have 
been included in 
workshops offered, 
including special 
events such as 
webinars with Dr. 
Victor Rios. 
 
Classified staff 
participated in some 
of the August PD 
modules specific to 
their job classification. 
 

specific focus on 
coding for COVID, 
Independent Study 
Changes, COVID 
quarantines, and Yolo 
County Health 
Department Decision 
Tree Updates. 
 
Health Techs have 
received monthly 
training and updates 
on administering 
COVID tests, 
protocols for COVID 
quarantines, safety 
protocols, first aid 
administration, Yolo 
County Health 
Department Decision 
Tree Updates, and 
attendance 
accounting. 
 
Attendance Liaisons 
have received 
trainings in School 
Attendance Review 
Board processes, 
District Attorney 
mediations, 
attendance 
accounting for 
Independent Study, 
and Yolo County 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Health Department 
Decision Tree 
Updates. 
 
Classified staff in the 
Transportation 
department have 
received training on 
the following: 
*vehicle inspections 
procedures, *brake 
inspection 
procedures, 
*public relations, 
*student loading and 
unloading procedures, 
*special needs 
transportation 
protocols, 
*wheelchair 
loading/unloading and 
tie tie down 
procedures, 
*defensive driving 
procedures  *public 
and community 
relations 
*pupil transportation 
rules and regulations 
 
Mechanics in the 
Transportation 
department have 
received training on 
the following: 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

*school bus safety 
inspection protocols, 
*computer base 
vehicle diagnostics 
procedures, 
*air conditioning repair 
and maintenance 
 
Fiscal staff in the 
Business department 
have received training 
in the following: 
*Payroll Boot Camp 
*CalPERS Education 
Forum 
*1099 Reporting 
*How to Pay the Bills 
*Budget Basics & 
Beyond 
*Federal Compliance 
 

 

Actions 
 
Action # Title Description Total Funds Contributing 

2.1 Base Program, 
Materials, and 
Facilities        

Implement base instructional program for PreK - Adult Education to 
include: 
 
*appropriately credentialed and assigned teachers 
 
*employment and retention of diverse staff that reflects the 
demographics of the community 
 
*sufficient adopted material for all courses, including replacement and 
supplemental curriculum for Special Education students; social and 

$9,602,519.00 No      
X 
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Action # Title Description Total Funds Contributing 
emotional learning curriculum, and primary language curriculum for 
Spanish speaking newcomers 
 
*safe, clean, and orderly facilities 
 
*technology to access instruction 
 
*food services 
 
 
 
 

2.2 Professional 
Development        

Continue to develop and refine a system of coherent and aligned 
professional learning structures which include a multi-tiered approach 
through the following: 
 
*providing professional development and follow up for teachers and 
staff on Universal Design for Learning, the graduate profile, and 
ensuring equity and access for English Learners, students in Special 
Education, and historically underserved students of color 
 
*implementing a district-wide instructional focus, with a special 
emphasis on early literacy in kindergarten through third grade 
 
*PLCs, lesson study, coaching, observation, and feedback 
 
*strengthen ability and practice of principals to lead instructional 
improvement efforts in their schools, including designing, facilitating, 
observing, monitoring, and supporting professional learning and 
refinement of practice 
 
*develop common practices to implement rigorous tasks aligned to the 
ELA/ELD framework across all content areas and grade levels to 
support a district-wide instructional focus 
 

$2,541,123.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
*integrate effective and appropriate instructional technology into 
regular and daily practice as a means for teachers to support students 
in demonstrating their thinking and learning. 
 
*provide professional learning opportunities for classified staff who 
work in instructional settings to support student learning 
 
 
 

2.3 Data Analysis and 
Review        

Establish a district-wide system of data analysis and review to ensure 
that student academic and social-emotional needs are addressed in a 
supportive manner that promotes the success of each student. 
 
*Create a Data Dashboard that provides real time access to academic, 
behavioral, and social and emotional wellbeing data for school site 
teachers and leaders. 
 
*Create a calendar for data review to guide the ongoing and regular 
analysis of student learning with formative data through PLCs, 
alignment of assessments with district-established assessment 
criteria, college and career readiness indicators, and ELA/ELD 
readiness. 
 
*Principals will hold quarterly meetings to review data with site staff, 
engage in the district-adopted data analysis protocol, and plan next 
steps for instruction. 
 
*Continue to implement a process for monitoring systemwide progress 
(i.e. Learning Walks). 
 
*Provide site funds for interventions based on student need. 
 
 
 
 

$3,145,028.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
2.4 Student Academic 

and Social Emotional 
Needs        

Increase positive school culture and climate as measured through 
family, student, and staff surveys, establish tiered structures to identify 
and support student needs, and provide systems of support through 
restorative practices and trauma awareness. 
 
*Create site-based and regional teams including Multi Tiered Systems 
of Support (MTSS) teams that are representative of student 
populations including special education staff, English Learner staff, 
and general education. 
 
*Identify and allocate academic, social/emotional supports and 
interventions for students based on data dashboard and inclusive of 
special education, English Learners, and historically marginalized 
students of color. 
 
*Provide professional learning on the impact of trauma on student 
learning, behavior, and social-emotional development. 
 
*Identify and provide tiered supports for students through the 
implementation of a comprehensive guidance program in alignment 
with American School Counselor Association (ASCA) 
standards/domains and related to academic development, personal 
social development and college/career goals 
 
*District-wide implementation of Tier 1 social-emotional supports by all 
staff inclusive of teacher, counselors, instructional classified staff, and 
administrators 
 
 
 
 

$4,925,401.00 Yes     
X 
 

2.5 Attendance and 
Engagement        

Continue to implement best practices to ensure increased student 
attendance and decrease the number of chronically absent students. 
Provide training for staff to include ways to engage students in positive 
and strength-based approaches. 
 
 

$315,500.00 No      
X 
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Action # Title Description Total Funds Contributing 
2.6 Early Literacy        Support the development of literacy for all students, inclusive of 

English Learners, students in Special Education, and historically 
marginalized students of color through the following: 
 
*Provide a balanced literacy program which supports foundational 
reading skills, speaking and listening, writing, and reading 
comprehension 
 
*Establish common writing instruction and assessment practices 
 
*Provide staffing support 
 
*Continue to develop and implement focus standards 
 
*Review textbook adoptions for alignment to standards 
 
*Implement primary language assessment 
 
 
 

$3,251,689.00 Yes     
X 
 

2.7 Foster/Homeless 
Student Support        

Provide support to foster youth and homeless students through 
staffing. Provide materials and supplies to support access to the 
educational program. Continue to provide referrals to and work with 
community agencies for additional supports. 
 
 

$155,826.00 Yes     
X 
 

2.8 Universal Transitional 
Kindergarten 
Expansion        

Implement Universal Transitional Kindergarten (TK) expansion with a 
phased-in approach by expanding the number of classrooms based on 
demographic projections. Support TK instruction through the following: 
 
*Provide training for staff on the Center on the Social Emotional 
Foundations for Early Learning (CSEFEL) Pyramid Model and 
implement the model in the classroom 
 
*Designing developmentally-appropriate learning environments to 
allow for individual and group activities that promote social-emotional 

$185,000.00 No      
X 
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Action # Title Description Total Funds Contributing 
learning and executive function skills (for example, use students’ 
pictures or words in daily routines, feelings charts) 
 
*Promote learning through play as a context for social and emotional 
development, including social play with teachers and peers in small or 
large group settings 
 
*Use developmental observations to identify children’s emerging skills 
and support their development through daily interactions 
 
*Development of lesson plans or use of a curriculum that includes 
specific and targeted social-emotional learning and executive function 
activities throughout the day of instruction 
 
*Staff development opportunities encouraging reflective practice and 
cross-level support for instruction specific to social-emotional learning 
and executive function skills 
 
*Offer open-ended, self-directed learning opportunities that foster 
individual interests and curiosity, and new learning 
 
 
 
 

2.9 Transportation to 
School        

Provide transportation for students between home and school. 
 
 

$3,659,842.00 Yes     
X 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

In Action 2.1: Base Program, Materials, and Facilities, there were no substantive differences between planned actions and actual 
implementation, although there were staffing shortages due to the Covid-19 pandemic. In Action 2: Professional Development, the 
professional development that was planned was scaled back due to the Covid-19 pandemic; due to substitute shortages, workshops needed 
to be offered after school and for a shorter duration, so the extent of the training offered was less than pre-pandemic. Additionally, fewer 
teachers and staff have attended after school workshops because they are offered on a voluntary basis. In Action 2.3: Data Analysis and 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalAnalysis
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Review, the Data Dashboard development has taken longer than was planned, so a calendar for data review was not created. In Action 2.3: 
Student Academic and Social-Emotional Needs, there were no substantive differences. In Action 2.4: Attendance and Engagement, there 
were no substantive differences. In Action 2.6: Early Literacy, the substantive differences were due to staffing shortages related to the Covid-
19 pandemic. In Action 2.7: Foster/Homeless Youth Support, there were no substantive differences.        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

There are material differences between budgeted expenditures and estimated actual expenditures in every action within goal 2, with the 
majority of the difference resulting from staffing challenges as a result of the Covid-19 pandemic. In some instances this is directly related to 
an inability to find staff leading to positions remaining unfilled. In other cases, funds were not used as planned due to the impact of the 
pandemic, such as for Action Teams, which were budgeted for during the day training but were moved to after school workshops. Moving 
these and other trainings to the after school hours has led to fewer teachers participating, and therefore, fewer funds needed to support the 
action.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

In terms of academic achievement, we have seen growth in elementary students' achievement in Reading and Math from the first iReady 
diagnostic given in Fall 2021, to the third iReady diagnostic given in Spring 2021. The percentage of students at Early On Grade Level and 
above in Reading grew from 20% in Fall 2021 to 38% in Spring 2022, and in Math, the percentage grew from 9% to 29%. This year, 
elementary teachers have received training in reviewing and analyzing the data provided by the iReady assessment, along with time to make 
plans for instruction using the data from the diagnostic assessments. These actions have supported teacher understanding of the diagnostic 
assessment and how to use the information provided by the assessment. At the secondary level, there has not been a cohesive effort to 
administer and review the data for the district common assessments, which are StudySync for English and Mathematics Diagnostic Testing 
Project for Math. 
 
In the area of professional development, the district has been successful at ensuring that beginning of year topics covered during the August 
PD sessions are continued throughout the year on the districtwide Wednesday PDs. Additionally, it was important to continue the content 
from the previous year, including training in Universal Design for Learning, EL Rise, and social-emotional learning. Efforts were also made to 
connect the training to the districtwide Instructional Focus. The district team of Teachers on Special Assignment (TOSA) continued to 
develop in their roles and increase their capacity for instructional coaching, with additional support provided to new teachers. Along with their 
support of the district Action Teams for ELA, Math, Social Science, and Science, the TOSAs have supported the implementation of the Early 
Literacy initiative, providing training and support to early literacy paraprofessionals as well as to the elementary library technicians. 
 
In the area of social-emotional learning, the district has adopted an SEL curriculum but implementation at the secondary level is inconsistent. 
The district has successfully implemented an SEL universal screener, which is administered twice a year. Teachers were provided time on a 
districtwide Wednesday session to review their SEL screening data and create plans to address student needs based on the data. 
Additionally, all elementary counselors and some secondary counselors have provided small group counseling sessions as well as individual 
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(short term) counseling support. The district has continued to work with the Yolo County Health and Human Services Agency on direct 
services provided by the Mental Health Student Services Act partnership. Additionally, the district has engaged in a contract with Northern 
Valley Indian Health to provide direct services to students. 
 
The Special Education and Child Development departments have opened an inclusion preschool at one preschool site, with plans to expand 
in the coming years. 
 
In the area of behavior and discipline, the district continues to work towards districtwide implementation of Positive Behavior Interventions 
and Supports, with two sites attending Tier I training, five sites in Tier II training, and two sites in Tier II Plus training, through the Yolo County 
Office of Education. 
 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Several additions have been made to address student achievement in Goal 2, including: 
*Social science and science textbook adoption K-12 
*teacher training on early literacy for grades K-2 
*funding for replacement core curriculum for some students in special education programs 
*STEAM certification teacher training for some elementary school sites 
*staffing for the expanded learning program 
Action 2.8: Universal Transitional Kindergarten Expansion has been added to include the district's work on expanding the number of 
classrooms to serve transitional kindergarten students. In order to support the basic services of the district, additional staffing is identified for 
the business and human resources departments, and for the student services department. 
Action 2.9: Transportation to School has been added to include the district's bus transportation program. 
        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
3 Accelerate the academic achievement and English proficiency of each English learner through an assets-oriented 

approach and standards-based instruction. 
 
         

 

An explanation of why the LEA has developed this goal. 
 

Goal 3 has been developed to outline the district's services, programs, and staff that support the achievement of English Learners. Special 
attention has been paid to the California English Learner Roadmap, which identifies the ways in which teachers, staff, and administrators 
support teaching and learning, as well as the systems that create the conditions for success. This goal has been written with language 
designed to be intentional in specific ways: accelerating academic achievement, standards-based instruction, and focusing on using an 
assets-oriented approach. Actions in Goal 1 focus on supporting the implementation of standards-based instruction including designated and 
integrated English Language Development, which are essential to the academic achievement of English learners, as well as professional 
development which addresses cultural proficiency and the language and social-emotional assets and needs of different English learner 
profiles. 
 
The EL Roadmap is composed of four principles: 
1. Assets-Oriented and Needs-Responsive Schools: Pre-schools and schools are responsive to different EL strengths, needs, and identities 
and support the socio-emotional health and development of English learners. 
2. Intellectual Quality of Instruction and Meaningful Access: English learners engage in intellectually rich, developmentally appropriate 
learning experiences that foster high levels of English proficiency. These experiences integrate language development, literacy, and content 
learning as well as provide access for comprehension and participation through native language instruction and scaffolding. English learners 
have meaningful access to a full standards-based and relevant curriculum and the opportunity to develop proficiency in English and other 
languages. 
3. System Conditions that Support Effectiveness: Each level of the school system (state, county, district, school, pre-school) has leaders and 
educators who are knowledgeable of and responsive to the strengths and needs of English learners and their communities and who utilize 
valid assessment and other data systems that inform instruction and continuous improvement. Each level of the school system provides 
resources and tiered support to ensure strong programs and build the capacity of teachers and staff to leverage the strengths and meet the 
needs of English learners. 
4. Alignment and Articulation Within and Across Systems: English learners experience a coherent, articulated, and aligned set of practices 
and pathways across grade levels and educational segments, beginning with a strong foundation in early childhood and appropriate 
identification of strengths and needs, and continuing through to reclassification, graduation, and higher education. These pathways foster the 
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skills, language, literacy, and knowledge students need for college- and career-readiness and participation in a global, diverse, multilingual, 
twenty-first century world. 
(source: California Department of Education) 
         

 

Measuring and Reporting Results 
 

Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Reclassification rate 
for English Learners        

In 2020-21, there 
were 69 students 
reclassified, or 3%. 

In 2020-21, a total of 
102 students were 
reclassified. 
 
As of April 2022, 151 
students have been 
reclassified for the 
2021-22 school year. 
 

  Increase by 2% 

Performance level on 
the English Learner 
Progress Indicator        

The English Learner 
Progress Indicator for 
the 2019 Dashboard 
reports on the 
percentage of English 
Learner students who 
make yearly progress 
towards English 
language proficiency 
or maintaining the 
highest level. 
 
For 2019, 44.9% of EL 
students in WJUSD 
made progress 
towards English 
language proficiency. 
The number of EL 
students tested and 

Due to the Covid-19 
pandemic, there is no 
English Learner 
Progress Indicator. 

  Performance Level of 
Medium 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

included in the 
calculation is 1,534. 
The performance level 
is Low for this 
indicator. 
 
The levels of Student 
English Language 
Acquisition are as 
follows: 
 
ELs who progressed 
at least one level: 
41.3% 
ELs who maintained 
level 4: 3.5% 
ELs who maintained 
levels 1 - 3H: 33.8% 
ELs who decreased at 
least one level: 21.2% 
 
 
 

Number of long term 
English Learners 
(middle and high 
school only)        

For 2019-20, the 
number and percent 
of long term English 
Learners is as follows: 
Douglass Middle = 48 
(11%) 
Lee Middle = 45 
(13.8%) 
Woodland High = 69 
(9.9%) 
Pioneer High = 82 
(10.4%) 

For 2020-21, the 
number and percent 
of Long Term English 
Learners is as follows: 
Douglass Middle = 87 
(55%) 
Lee Middle =81 (79%) 
Woodland High = 92 
(79%) 
Pioneer High = 140 
(74%) 

  Decrease the number 
of LTEL by 3% 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Cache Creek = 17 
(29.8%) 
 

Cache Creek = 13 
(93%) 
 
**this data is to be 
reviewed with great 
caution as there was 
no SBAC data 
available in 2020-21 
which is needed to 
accurately determine 
long term English 
learners and 2020-21 
ELPAC was also 
administered online. 
 

District rating of EL 
Roadmap Principles 
1-4 on the self-
assessment        

Principle 1 = 2/4 
Principle 2 = 2/4 
Principle 3 = 2/4 
Principle 4 = 2/4 
 

Principle 1 = 2/4 
Principle 2 = 2/4 
Principle 3 = 2/4 
Principle 4 = 2/4 
 

  Improve the rating on 
all four principles to a 
3/4. 

 

Actions 
 
Action # Title Description Total Funds Contributing 

3.1 Standards-based 
Instruction        

Training and support will be provided to support preK-12 teachers and 
staff to increase the achievement of English Learners through... 
 
*District wide training focused on CA integrated and designated ELD 
standards via the EL Rise grant for 2021-22 and 2022-23. 
 
*Community of practice meetings through EL Rise to increase number 
of teachers implementing ELD standards based instruction 
 

$184,500.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
*Build capacity of coaches and EL specialists to support improvement 
of practice 
 
*Implement professional development on implications of language and 
learning disabilities for EL students. Year 1 professional development 
will include EL specialists and Special Education staff. Year 2 and 3 
will include general education teachers. 
 
*Monitoring and Implementation of ELD standards in the classroom 
through development of ELD walkthrough tool, and implementing of 
regularly scheduled district wide walk throughs. 
Follow up will include using this data in the continuous improvement 
cycle to identify key instructional practices to meet the needs of EL’s 
at different proficiency levels/ EL profiles. 
 
 
 
 

3.2 English Learner 
Profiles        

Staff will be provided with training to support the differentiated 
language and academic needs of the various English Learner profiles, 
including newcomers, long term English learners, and students who 
are proficient in both L1 and L2. 
 
*Professional development (PD) and coaching: EL specialist to model 
and collaborate with staff to implement research based instructional 
strategies for integrated ELD instruction in content areas, as well as 
provide PD. 
 
*Staff will identify students by language proficiency.  EL specialist to 
collaborate and provide PD focused on meeting student needs by 
proficiency level/EL profile during content instruction. Differentiation 
and intervention supports to be provided by proficiency levels/EL 
profiles. 
 
*Program placement and services are informed by formative and 
summative academic and language development results, including 
primary language assessments when appropriate. 

$28,000.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
 
 
 
 
 

3.3 Systems of Support        Provide targeted support for English Learners through: 
 
*EL Specialists, EL Teachers on Special Assignment, and clerical 
support 
 
*Continue to have EL Specialists support site and district staff with 
data analysis to monitor EL progress, recommend appropriate 
placement, interventions, and provide support for targeted ELD 
instruction 
 
*Hiring practices that ensure qualified, bilingual staff 
 
*Continue to provide training and professional learning for EL 
specialists in coaching and support of EL instructional strategies 
aligned to district instructional focus. 
 
*Additional staffing sections of ELD at secondary level to reduce class 
size and allow for differentiation and acceleration, and meet the needs 
of LTEL’s 
 
*Summer program prioritization for EL students to continue 
acceleration and differentiation. 
 
*Preschool program- explicit and dual immersion and PD, 
implementation of grants including SEAL and First 5. 
 
*Tutors and/or paraprofessionals to provide supplemental support for 
newcomers at secondary schools. 
 
Site provided funds to implement improvement strategies. 
 
 

$2,495,500.00 Yes     
X 
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Action # Title Description Total Funds Contributing 
 
 

3.4 Family Engagement        Ensure that parents have access to communications in their primary 
language and are able to participate in all aspects of their child(ren)'s 
education. 
 
*Provide professional development for teachers, staff, and 
administrators on family engagement, welcoming environments, and 
cultural sensitivity. 
 
*Provide opportunities for parental involvement beyond District English 
Learner Advisory Committee (DELAC) for input on LCAP development 
and other district  and school-wide decision-making. 
 
*Build capacity for parent professional learning and leadership 
development, especially targeting the English learner parent 
population. 
 
*Provide parent and family support through Community and Family 
Engagement specialists at each school site. 
 
 
 

$731,800.00 Yes     
X 
 

3.5 English Language 
Development        

Ensure that all students who are English Learners have instruction in 
designated and integrated English Language Development. Students 
are provided with a rigorous, intellectually rich, standards-based 
curriculum with instructional scaffolding that increases comprehension 
and participation. English Learners are provided access to the full 
curriculum in addition to appropriate English Learner supports and 
services. 
 
 
 
 
 

 Yes     
X 
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Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

There are no substantive differences in the planned actions and in the actual implementation of the actions, except that there have been 
vacancies in some positions which has led to some challenges in implementation. Staffing shortages have affected English Learner 
paraprofessionals, EL Specialists, and teachers with full BCLAD certification. The district will continue to provide resources for teachers to 
consistently monitor EL data, to build knowledge of the EL Roadmap, to continue with monthly collaborations, to implement EL Rise training 
districtwide, and to provide coaching support through EL Specialists.        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

The material differences in Actions 1 and 3 between budgeted expenditures and estimated actual expenditures are due to staffing shortages 
related to the Covid-19 pandemic.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

In the area of academic achievement for English Learners, around the district there is increased awareness of the need to disaggregate data, 
especially iReady and ELPAC, in order to clearly see discrepancies in performance. There has been a continued focus on academic 
interventions and progress monitoring for English Learners. In terms of structures, the district has established instructional minute 
parameters districtwide that are being utilized in every classroom, and which included daily designated English Language Development 
instruction. 
 
The EL Roadmap has continued to be a focus for the district, with district and site level teams analyzing their progress on the implementation 
of the roadmap. These teams include school site ELACs, the DELAC, EL Specialists, and Educational Services administrators. School Site 
Councils are measuring progress on the roadmap as a metric in the School Plan for Student Achievement. District and site administrators 
have continued to receive training on the EL Roadmap. 
 
The district supports its Long Term English Learners in a number of ways, by providing additional PD to site EL Specialists, holding monthly 
collaborations among all secondary LTEL teachers to review data; share, learn, and implement effective EL instructional strategies. 
Additionally, the district provides supplemental intervention funding to each school site to deliver intervention for EL students. 
        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Changes made for this goal include: reopening the English Learner Coordinator position, funding to revise the English Learner Plan, funding 
for the Latino Family Literacy Project and Project Inspire (parent/family training), and increased funding for training, scoring, and calibration of 
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the English Language Proficiency Assessments of California (ELPAC). Another change is the addition of Action 3.5, to reflect the district's 
priority to ensure that all students who are English Learners receive English Language Development every day.        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Goals and Actions 
 
Goal 
 

Goal # Description 
4 Provide meaningful engagement and leadership opportunities for youth to directly and significantly shape each student's 

education and school community. 
 
         

 

An explanation of why the LEA has developed this goal. 
 

Goal 4 has been developed to ensure that the district develops systems and processes that honor student voice and choice, and provide 
multiple opportunities for youth success. Starting in 2018, with the development of the Performance Indicator Review (PIR) plan for Special 
Education, the Educational Services department has focused on increasing the use of student focus groups, youth surveys, and feedback 
sessions, in order to solicit student input and feedback for plan development and to inform decision-making. This work has continued to grow 
over the last several years, and this year, all school sites have embedded the use of surveys and focus groups in their School Plan 
development process. 
 
The district will use the youth development practices from the Youth Development Network to inform and support the implementation of Goal 
4. These practices include: 
*Safety: Youth feel physically and emotionally safe, free from harm and judgment and they feel confident that they will be accepted for they 
are. 
*Relationship Building: Youth develop positive relationships with their peers. Youth develop relationships with a caring, consistent adult. 
*Youth Participation: Youth are involved in a meaningful way/roles of responsibility, and have opportunities for leadership and decision-
making that impact school and district programs. 
*Community Involvement: Opportunities for youth to get to know and impact their community (and vice versa), and have a chance to give 
back. 
*Skill Building: Relevant, challenging and interesting skill building where youth can experience growth and progress. 
(source: Youth Development Network) 
The actions in this goal will focus on the development of community partnerships that support student engagement, on professional 
development for teachers, staff, and administrators, and on the development and implementation of the Woodland Youth Plan. 
         

 

Measuring and Reporting Results 
 

http://www.doc-tracking.com/screenshots/22LCAP/Instructions/22LCAPInstructions.htm#GoalsandActions
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Number of 
partnerships with the 
community and other 
programs that provide 
students with 
opportunities to get 
engaged and support 
the social, emotional, 
behavioral, and 
academic success of 
all students.        

For the 2020-21 
school year, the 
district has 
established 
partnerships with 
Woodland Community 
College, City of 
Woodland, United 
Way, the Woodland 
Schools Foundation, 
the Yolo County 
Health and Human 
Services Agency, and 
Yolo Farm to Fork. 

The district has newly 
established 
partnerships with 
Communicare, 
Northern Valley Indian 
Health, and the 
Woodland Youth Plan 
Collaborative. 

  Ten total partnerships 
are established and 
goals are set with 
each community 
partner to increase 
student engagement 
and leadership 
opportunities. 

Number of schools 
hosting and students 
participating in 
Student Advisory 
Councils        

In 2020-21, two 
schools, Douglass 
Middle and Pioneer 
High School, have 
students participating 
in Student Advisory 
Councils. 

All schools have 
student advisory 
councils. We are 
working on helping all 
sites to meet 
consistently, as well 
as providing 
necessary support to 
admin/group leaders 
to make meetings 
enjoyable and 
productive. 

  All schools have 
students participating 
in Student Advisory 
Councils. 

Number of 
extracurricular and 
cocurricular programs 
offered, focused on 
student engagement 
and leadership 
opportunities. 
 

The district currently 
offers the following 
extracurricular 
activities: art 
instruction for 
elementary and 
middle school GATE 
students and band 

The district has 
provided student 
leadership 
opportunities through 
conferences and other 
youth engagement 
events: the California 
Association of African-

  Every elementary 
school offers at least 
one extracurricular 
activity and at least 
two cocurricular 
activities. Every 
secondary school 
offers at least two 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

        instruction and 
performance for 
elementary, middle, 
and high school 
students. The district 
currently offers the 
following cocurricular 
activities: sports, 
student government 
(high school), 
leadership (middle 
school), and school 
clubs. 

American 
Superintendents and 
Administrators Youth 
Leadership 
Conference (5 
students attended), 
Yolo African American 
Student Leadership 
Conference (offering 
20 youth spots), the 
Yolo Youth 
Empowerment 
Summit (offering 20 
youth spots), the 
Cesar Chavez Youth 
Leadership 
Conference (offering 
20 youth spots), and 
the Ed100 Academy 
for Student Leaders 
(offering 10 youth 
spots). 

extracurricular 
activities and at least 
five cocurricular 
activities. 

Percent of students 
reporting "Pretty much 
true" or "Very much 
true" to meaningful 
participation on the 
California Healthy 
Kids Survey (high 
level of meaningful 
participation) 
 
        

On the California 
Healthy Kids Survey 
given in April 2021, 
the percent of 
students reporting a 
high level of 
meaningful 
participation: 
 
5th grade - 41% 
7th grade - 29% 
9th grade - 20% 
11th grade - 22% 

On the California 
Healthy Kids Survey 
given in April 2021, 
the percent of 
students reporting a 
high level of 
meaningful 
participation: 
 
5th grade - 40% 
7th grade - 26% 
9th grade - 15% 
11th grade - 17% 

  50% of students 
report a high level of 
meaningful 
participation 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

CCHS/CDS - 13% 
 

CCHS - 16% 
 

Number and percent 
of students providing 
input to the School 
Plan for Student 
Achievement (SPSA) 
through surveys        

In 2020-21, there 
were 3,303 students 
who provided input 
through surveys 
(35%). 

In 2021-22, there 
were 4985 students 
who provided input 
through surveys 
(68%). 

  50% of students 
provide input through 
surveys. 

Number and percent 
of students by 
representative 
demographic 
providing input to the 
SPSA through focus 
groups        

548 students overall 
(percentages are of 
total student group), 
5.8% 
SPED: 67 (5.2%); 
EL 115 (5.8%); 
Foster youth: 1(1.2%); 
Low Performing 
academically 43; 
newcomers: 10; 
athletes: 20; 
RFEP: 24 (10%); 
leadership: 12; 
Asian: 14 (2.7%); 
African American: 6 
(4.8%); 
White: 60 (3.3%); 
Migrant: 1; 
GATE:2; 
Hispanic: 143 (1.5%) ; 
English Only 6 (1.2%). 
Males: 272; 
Females: 272; 
non-binary: 4; 
high achieving: 5; 
Puente: 2; 

524 students overall 
provided input to the 
SPSA through focus 
groups, which is 7.1% 
of students. Detailed 
demographic data is 
not available for this 
school year. 

  10% of all students 
and all student groups 
provide input through 
focus groups. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome Desired Outcome for 
2023–24 

Spanish speaking: 45; 
Punjabi Speaking 4; 
Urdu speaking 4 
 
 

Number of students 
earning the State Seal 
of Civic Engagement 
 
        

This recognition is still 
in development. In 
2020-21, there are 0 
students receiving the 
State Seal of Civic 
Engagement. 

In 2021-22, district 
staff participated in a 
5 session training on 
strategies for 
implementation of the 
State Seal of Civic 
Engagement. The 
planning group will 
convene this summer 
to develop a process 
for moving this goal 
forward in 2022-23. 

  25 students receive 
the State Seal of Civic 
Engagement. 

 

Actions 
 
Action # Title Description Total Funds Contributing 

4.1 Community 
Partnerships        

Continue to foster and develop internal and external partnerships to 
support the needs of all PreK-Adult Education students to include: 
*MOUs with community based organizations in social, emotional, 
behavioral, and academic areas 
*Increase connection with industry sector partners to support the 
expansion of course offerings, CTE pathways, internships and 
certification opportunities 
*Develop systems to monitor student participation to ensure 
proportionality 
 
 
 
 

$527,000.00 No      
X 
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Action # Title Description Total Funds Contributing 
4.2 Professional 

Development        
Provide professional development to support youth development, 
including building staff capacity to... 
*conduct student focus groups and feedback sessions and act on 
feedback provided by youth 
*understand and put into practice youth development by means of 
Youth Development Institutes (YDIs) and follow-up coaching 
*create opportunities for embedding student voice and choice in the 
instructional program 
*understand and address the unique needs of historically underserved 
students of color 
 
 
 
 

$175,000.00 No      
X 
 

4.3 Development of 
Youth Plan        

Provide funding and staff support for the development of the 
Woodland Youth Plan. 
 
 

$444,000.00 No      
X 
 

 

Goal Analysis [2021-22] 
An analysis of how this goal was carried out in the previous year. 
A description of any substantive differences in planned actions and actual implementation of these actions. 
 

The Professional Development that was planned in Action 4.2 did not occur during the 2021-22 school year, but is planned for the 2022-23 
school year. The Director of Youth Engagement was hired in December 2021 and began work on the professional development plan at that 
time. The first training for Youth Development is scheduled for July 2022.        

 
An explanation of material differences between Budgeted Expenditures and Estimated Actual Expenditures and/or Planned Percentages of 
Improved Services and Estimated Actual Percentages of Improved Services. 
 

Costs that were anticipated in all three actions for this goal were less than budgeted for, primarily due to staffing challenges related to the 
Covid-19 pandemic.        

 
An explanation of how effective the specific actions were in making progress toward the goal. 
 

School Advisory Councils have been implemented at every school site but there is training that needs to be provided for administrators on 
effective practices and strategies to ensure that all sites have similar procedures for establishing and engaging with Student Advisory 
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Councils.. The district has successfully engaged in additional partnerships this year to support student needs, including with Communicare, 
Northern Valley Indian Health, and the Woodland Youth Plan Collaborative. The Woodland Youth Plan, which the focus of Action 4.3, is on 
track to be finalized in the next few months, and has involved a large number of educational partners and local agencies and organizations in 
its development.        

 
A description of any changes made to the planned goal, metrics, desired outcomes, or actions for the coming year that resulted from 
reflections on prior practice. 
 

Changes made to this goal include: identifying the Youth Development Institute as the primary method of training teachers, staff, and 
administrators, providing funding for StrengthsFinder for students, and providing funding for sixth grade science camp.        

 
A report of the Total Estimated Actual Expenditures for last year’s actions may be found in the Annual Update Table. A report of the 
Estimated Actual Percentages of Improved Services for last year’s actions may be found in the Contributing Actions Annual Update 
Table. 
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Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students [2022-23] 
 
Projected LCFF Supplemental and/or Concentration Grants Projected Additional LCFF Concentration Grant (15 percent) 
$20,151,152 $1,837,076 
 
Required Percentage to Increase or Improve Services for the LCAP Year 
Projected Percentage to Increase 
or Improve Services for the 
Coming School Year 

LCFF Carryover — Percentage LCFF Carryover — Dollar 
Total Percentage to Increase or 
Improve Services for the Coming 
School Year 

22.63% 0.00% $0.00 22.63% 
 
The Budgeted Expenditures for Actions identified as Contributing may be found in the Contributing Actions Table. 
 
Required Descriptions 
 

For each action being provided to an entire school, or across the entire school district or county office of education (COE), an explanation of 
(1) how the needs of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in 
meeting the goals for these students. 
 

Several actions in our Goal 2 (Meeting Student's Social-Emotional and Academic Needs) are provided on an LEA-wide basis but are 
specifically designed, and principally directed and effective, to meet the needs of our unduplicated student populations. 
 
*After assessing the needs, conditions, and circumstances of our unduplicated students we have determined that there is a significant 
achievement gap between these students and students who are not English Learners, low income, and Foster Youth. On the statewide 
summative assessments given in 2019, low income students are 39% Meeting Standard in English Language Arts and 27% Meeting 
Standard in Math, which is 30 percentage points lower than students who are not socioeconomically disadvantaged, who are 69% Meeting 
Standard in ELA and 58% Meeting Standard in Math. On the California School Dashboard for English Language Arts, Foster Youth are the 
only student group in the Red performance level, at 79.1 points below standard, and having declined by 12.1 points. Foster Youth are also 
the only student group in the Red performance level for Math, scoring at 100.8 points below standard, and having declined by 6 points.  
 
When reviewing student grade point averages for the 2021-22 school year, we see that grading outcomes are disproportionate, when 
comparing English Learners to the all student group. For English Learners, low income students, and all students, the following are the 
percentage of students with a 2.0 grade point average or less: 
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• 7th grade: 25% EL; 10% low income; 10% all students 
• 8th grade: 54% EL; 30% low income; 30% all students 
• 9th grade: 42% EL; 25% low income; 24% all students 
• 10th grade: 56% EL; 31% low income; 32% all students 
• 11th grade: 44% EL; 25% low income; 24% all students 
• 12th grade: 50% EL; 28% low income; 30% all students 

 
In the subject areas of social science and science at the secondary level, the gap in grades given is significant between students who are 
English Learners and those who are not. 

• Social Science 34% Ds and Fs for English Learners; 18% Ds and Fs for non-ELs 
• Science 31% Ds and Fs for English Learners; 16% Ds and Fs for non-ELs 

 
We have identified several improvement efforts within Goal 2 to address the achievement gap: (1) professional development; (3) school site 
funds for interventions; (4) early literacy supports and training. 
 
The improvement effort that we have identified to address this academic gap is outlined in Action 2: Professional Development, to provide 
district-wide professional development for all certificated staff and classified staff in instructional settings which addresses the instructional 
needs of all of our students, but with a focus on supporting English learners, foster youth, and low income students. The training topics have 
been developed with student needs at the forefront and will serve as a foundation for professional development throughout the year. 
 
Topics include: 

• Universal Design for Learning to support equitable access to core curriculum 
• Social-Emotional Learning curriculum and supports 
• Instructional strategies to support English Learner achievement 
• Diagnosing and addressing learning loss and accelerating learning progress 
• Youth Development 

 
The district has a District-wide Wednesday Professional Development Calendar, which ensures that all teachers participate in the training. 
This PD will have an emphasis on the needs of our targeted groups. By participating in the professional development, teachers will be better 
equipped to support all students, but especially English learners, foster youth, and low income students. 
 
The second improvement effort we have identified is providing school site funds for interventions in Goal 2, Action 3, designed to provide 
intervention supports for students who need them. Sites are provided with funds that are used to increase staffing, to provide intervention and 
remediation during the school day, as well as provide tutoring after school. School sites target unduplicated students for enrollment in 
interventions. 
 
The third improvement effort we have identified to address the achievement gap in Goal 2, Action 6 is early literacy supports and training. 
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Teachers and support staff at four schools in grades TK - 2nd will receive training in specific foundational literacy strategies, which are 
proven effective at closing the early literacy gap for students who are English Learners. The training and support will serve as a framework 
for the expansion of this initiative in future years. 
 
In the previous 2017-20 LCAP, the district provided professional development aligned to topics including but not limited to English Language 
Arts standards, Ethnic Studies, History-Social Science, assessments, and restorative practices, but these trainings were most often provided 
after school, after contract hours, and were therefore not attended by all certificated staff. The professional development plan in the LCAP for 
2022-23 provides for time within the contract day for teachers and staff to attend training, in order to ensure that all can attend. Additionally, 
the district had school site funds for interventions but did not also have a data dashboard that would help school site administration and 
teachers identify students in need of intervention. In the previous 2017-20 LCAP, the district did not have funds for early literacy training and 
support. 
 
The following action is provided on an LEA-wide basis but is specifically designed, and principally directed and effective, to meet the needs of 
our unduplicated student populations: Social-emotional learning curriculum, staffing, and supports. 
 
*After assessing the needs, conditions, and circumstances of our Foster Youth, English Learners, and low income students, we have 
determined that English Learners have a higher need for social-emotional supports. On the SEL universal screening given in Fall 2021 and 
Spring 2022, English Learners had an average percentile of 37 (Fall 2021) and 40 (Spring 2022), while students who are not English 
Learners had an average percentile of 42 (Fall 2021) and 44 (Spring 2022), a gap of several percentage points. The district asserts that 
providing social-emotional learning curriculum and universal screening, and making counseling and other supports available to students 
during the school day is a necessary and important improvement designed to address the mental health and behavioral needs of our 
unduplicated students.  
 
In the previous 2017-20 LCAP, the district did not provide Social-Emotional Learning curriculum or universal screening and SEL supports 
were provided on a limited basis. During the development phase of the current LCAP, the district's community and educational partners 
prioritized social-emotional learning supports. The district identified SEL curriculum, SEL universal screening, and additional SEL staffing to 
support student needs.  
 
The following action is provided on an LEA-wide basis but is specifically designed, and principally directed and effective, to meet the needs of 
our unduplicated student populations: Devices and connectivity are provided to all students, and transportation for students living a certain 
distance away from school. 
 
*After assessing the needs, conditions, and circumstances of our Foster Youth, English learners, and low income students, we have 
determined that there is a need to provide certain basic services to students, including devices and connectivity to all students, and 
transportation for students who live a distance away from their home school. All students PreK through 12th grade receive a Chromebook, 
and families can request internet access through a district-provided wireless hotspot. Ensuring that all students have access to devices and 
connectivity is essential for learning. Data has shown that the majority of families in the district use a smartphone to access the internet, and 
that few families have a home computer. Student Chromebook and district-provided wireless hotspots are a key component in our efforts to 
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close the digital divide, and to ensure that all students have access to online teaching and learning. With the onset of the COVID-19 
pandemic, online learning and software tools, for both core and supplemental curriculum, have become essential components of the 
instructional program. In terms of transportation, we know that attendance is critical to student engagement, and with the geographic spread 
of the school district and transportation to school being a potential barrier for students, it is important for the school district to provide 
home/school transportation, as well as transportation for athletics programs. 
 
In the previous 2017-20 LCAP, the district provided Chromebook to all students, and Wi-Fi hotspots to low income students. The devices and 
connectivity are essential and have been shown to be effective for student access to core curriculum, and as a result, the district is continuing 
to expand access to Wi-Fi hotspots in the 2021-24 LCAP, to all students who request assistance with internet access. 
 
The following action is provided on an LEA-wide basis but is specifically designed, and principally directed and effective, to meet the needs of 
our unduplicated student populations: Course of Study 
 
*After assessing the needs, conditions, and circumstances of our Foster Youth, English learners, and low income students, we have 
determined that actions to increase access to a broad course of study are necessary to ensure that all student groups have proportionate 
representation in honors and advanced courses at the secondary level. In addition to access to honors and advanced courses, access to 
visual and performing arts courses is limited. For the last three years, the district has audited the enrollment of courses at the middle and 
high school levels. In conducting the audit this year, the district found that enrollment patterns for honors and advanced courses have not 
improved in proportionality. For example, when comparing English 9 to English 9 Advanced, 73% of English 9 students are Hispanic/Latino, 
18% are White, and 70% are low income, while in English 9 Advanced, 41% are Hispanic/Latino, 37% are White, and 36% are low income. 
When comparing Chemistry to Honors Chemistry, 75% of students in Chemistry are Hispanic/Latino, 19% are White, and 63% are low 
income, while in Honors Chemistry, 39% are Hispanic/Latino, 29% are White, and 41% are low income. In reviewing the data on students 
who are meeting the criteria for "Prepared" on the College/Career Indicator, the district has an achievement gap when comparing English 
Learners (12.5%) with all students (44.5%), and between socioeconomically disadvantaged students (41%) with all students (44.5%). For 
graduates meeting a-g UC/CSU requirements, there is a gap between English Learners (10.7%), Foster Youth (28.6%), and 
socioeconomically disadvantaged 
students (33.9%) with all students (39.2%). 
 
In the previous 2017-20 LCAP, the district had an action which addressed the broad course of study, but there are several new features of 
the action in the 2022-23 LCAP, which are designed to ensure the district and its school make more progress towards equity and access for 
all students. The new features include: conducting a district-wide equity audit, providing culturally responsive pedagogy training to visual and 
performing arts teachers, and expanded training for ethnic studies. 
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A description of how services for foster youth, English learners, and low-income students are being increased or improved by the percentage 
required. 
 

In addition to the services provided to all students listed above, the district also provides additional supports which increase the services 
provided to our unduplicated students. 
 
*After assessing the needs, conditions, and circumstances of our English Learner students, we have determined that there is a significant 
achievement gap between English Learners and all students. According to the California School Dashboard for 2019, English Learners 
scored an average of 108.6 points below standard, compared to all students, which were 21.7 points below standard in English Language 
Arts. In Math, English Learners scored 127.4 points below standard, while all students scored 57.1 points below standard. We also observe 
that on the English Learner Progress Indicator (ELPI), 44.9% of English Learners are making progress towards English language proficiency, 
a performance level of Low. Digging further into the data, we see that there are 21.2% of English Learners who decreased at least one ELPI 
level, which means that these students are moving in the opposite direction. These data indicate that there is a need for specialized support 
and attention for this group of students, so we provide all of the actions in Goal 3 specifically to support the academic achievement and 
English proficiency of English Learners. Actions within this goal include (1) Standards-based instruction, in which we provide training for 
teachers and staff on integrated and designated English Language Development (ELD), and on language and learning disabilities for EL 
students; (2) English Learner Profiles, in which we provide training to support the language and academic needs of the various English 
Learner profiles, and in support for teachers from the English Learner Specialist on grouping and meeting student needs by proficiency level; 
and (3) Systems of Support, in which we provide English Learner Specialists, English Learner Teacher on Special Assignment, 
paraprofessionals and/or tutors for newcomer support, and additional sections at the secondary level for class size reduction in English 
Language Development classes. Services and supports for English Learners are outlined in the English Learner Plan, which is accessible on 
the district webpage here: https://www.wjusd.org/Programs/English-Learner-Services/Title-III--EL-Master-Plans/index.html 
 
Another action within Goal 3 that is designed to address the English Learner achievement gap is Action 4: English Language Development, 
which the district has identified as a focus area and improvement strategy. Ensuring that all students who are English Learners receive both 
designated and integrated English Language Development is outlined in this action and is essential for students developing their language 
skills. Students who are English Learners must be provided with a rigorous, intellectually-rich, standards-based curriculum with instructional 
scaffolding that increases comprehension and participation. Access to the full curriculum is provided in addition to designated English 
Language Development. Our methodology for including the planned percentage of 2.4% for this action: calculate the full time equivalent 
(FTE) of teachers who teach English Language Development at both the elementary and secondary levels. At elementary, use .15 FTE of 
each classroom teacher who teaches ELD since ELD instructional time is equivalent to .15 FTE, and at secondary, use the actual FTE for the 
number of ELD sections that the teacher has.  
 
Another action that addresses the English Learner achievement gap is within Goal 1, Action 1.4, Strengthen Biliteracy Programs. The district 
will be implementing Project PROMESA (Promoting Rigorous Outcomes for Multiliteracy and English Learner Student Achievement), which 
has the following priorities: Providing professional development to improve instruction for English Learners; Providing families with evidence-
based strategies for promoting literacy; and dual language approaches to support effective instruction for English Learners. Teachers at three 
schools (Beamer, Dingle, and Woodland Prairie) will be receiving training that will strengthen and deepen multilingual and multicultural 
instructional models to support English Learners and develop parent leadership to engage parents in family literacy and leadership programs 

https://www.wjusd.org/Programs/English-Learner-Services/Title-III--EL-Master-Plans/index.html
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to impact parent growth and student achievement. Outcomes of the project will include developing exemplary dual immersion and English 
Language Development instruction for students. Our methodology for including the planned percentage of 6.4% for this action: calculate the 
cost of the FTE of teachers who teach at the three elementary schools who are participating in the project. 
 
*After assessing the needs, conditions, and circumstances of our Foster Youth, we have determined that our actions outlined in the previous 
LCAP to support Foster Youth have had a positive impact on their graduation outcomes. According to CDE's Dataquest for the 2020-21 
school year, the cohort graduation rate for all students in the district was 92.5%, while the cohort graduation rate for Foster Youth was 100%. 
English Learners have a cohort graduation rate of 78.6%, Migrant Students are at 87.5%, Students with Disabilities are at 71.8%, and 
Socioeconomically Disadvantaged students are at 90.9%. The district plans to continue the supports provided to support positive outcomes 
for Foster Youth. In terms of chronic absenteeism, the California School Dashboard for 2019 shows that Foster Youth had a chronic 
absenteeism rate of 22.3%, which is at the Orange performance level. While the All Student group is also at the Orange performance level, 
the rate is 12.5%, which is almost a 10% difference between Foster Youth and All Students. In Action 7 of Goal 2, we provide staffing support 
through a Foster/Homeless Program Manager, who provides case management for Foster Youth. The Program Manager provides material 
resources for students as needed, assists with the coordination of services, and serves as a liaison between the family/guardian and the 
school. As needed, the Program Manager works with stakeholders to connect families with agencies, and provide referrals to community 
resources.  
 
Using the above strategies and taking into consideration these expenditures, we both qualitatively and quantitatively meet the increased or 
improved percentage of 22.63%. 

 
A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the number of staff 
providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, English learners, and low-
income students, as applicable. 
 

Additional Concentration Grant funds will be directed to schools that have more than 55% enrollment of low-income students, English 
learners, and foster youth, including: Beamer Elementary School, Dingle Elementary School, Freeman Elementary School, Gibson 
Elementary School, Maxwell Elementary School, Woodland Prairie Elementary School, Tafoya Elementary School, Whitehead Elementary 
School, Douglass Middle School, Lee Middle School, Pioneer High School, Woodland High School, and Cache Creek High School. These 
additional funds will be used to provide staff support to increase direct services to students, including intervention support, counseling, 
attendance support staff, and family engagement specialists.         

 
Staff-to-student ratios by 
type of school and 
concentration of 
unduplicated students 

Schools with a student concentration of 55 percent or 
less 

Schools with a student concentration of greater than 55 
percent 

Staff-to-student ratio of 
classified staff providing 
direct services to students 

32.4:1         45.3:1         
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Staff-to-student ratios by 
type of school and 
concentration of 
unduplicated students 

Schools with a student concentration of 55 percent or 
less 

Schools with a student concentration of greater than 55 
percent 

Staff-to-student ratio of 
certificated staff providing 
direct services to students 

19.7:1         18.3:1         
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2022-23 Total Expenditures Table 
 

Totals LCFF Funds Other State 
Funds Local Funds Federal Funds Total Funds Total Personnel Total Non-

personnel 
Totals          $23,678,539.00         $3,914,730.00  $12,722,388.00 $40,315,657.00 $24,302,357.00 $16,013,300.00 

 
Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 

1 1.1 Graduate Profile 
Implementation        

XAll        
 

$35,980.00 
   

$35,980.00 

1 1.2 Course of Study        XEnglish Learners        
XFoster Youth        
XLow Income        
 

$2,733,764.00 $1,131,599.00 
 

$3,569,256.00 $7,434,619.00 

1 1.3 Family Support and 
Communication        

XEnglish Learners        
XFoster Youth        
XLow Income        
 

$477,330.00 
   

$477,330.00 

1 1.4 Strengthen Biliteracy 
Programs        

XEnglish Learners        
XFoster Youth        
XLow Income        
 

     

2 2.1 Base Program, 
Materials, and 
Facilities        

XAll         $6,423,080.00 $238,000.00 
 

$2,941,439.00 $9,602,519.00 

2 2.2 Professional 
Development        

XEnglish Learners        
XFoster Youth        
XLow Income         

$213,000.00 $551,741.00 
 

$1,776,382.00 $2,541,123.00 

2 2.3 Data Analysis and 
Review        

XEnglish Learners        
XFoster Youth        
XLow Income         

$1,786,743.00 
  

$1,358,285.00 $3,145,028.00 

2 2.4 Student Academic 
and Social Emotional 
Needs        

XEnglish Learners        
XFoster Youth        
XLow Income         

$3,463,000.00 $38,901.00 
 

$1,423,500.00 $4,925,401.00 

2 2.5 Attendance and 
Engagement        

XAll         $240,500.00 
  

$75,000.00 $315,500.00 

2 2.6 Early Literacy        XEnglish Learners        
XFoster Youth        
XLow Income         

$252,000.00 $1,929,689.00 
 

$1,070,000.00 $3,251,689.00 
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Goal Action # Action Title Student Group(s) LCFF Funds Other State Funds Local Funds Federal Funds Total Funds 
2 2.7 Foster/Homeless 

Student Support        
XFoster Youth         $15,000.00 $24,800.00 

 
$116,026.00 $155,826.00 

2 2.8 Universal Transitional 
Kindergarten 
Expansion        

XAll         $185,000.00 
   

$185,000.00 

2 2.9 Transportation to 
School        

XEnglish Learners        
XFoster Youth        
XLow Income         

$3,659,842.00 
   

$3,659,842.00 

3 3.1 Standards-based 
Instruction        

XEnglish Learners         $164,500.00 
  

$20,000.00 $184,500.00 

3 3.2 English Learner 
Profiles        

XEnglish Learners         $28,000.00 
   

$28,000.00 

3 3.3 Systems of Support        XEnglish Learners         $2,193,000.00 
  

$302,500.00 $2,495,500.00 
3 3.4 Family Engagement        XEnglish Learners        

XFoster Youth        
XLow Income         

$661,800.00 
  

$70,000.00 $731,800.00 

3 3.5 English Language 
Development        

XEnglish Learners         
     

4 4.1 Community 
Partnerships        

XAll         $527,000.00 
   

$527,000.00 

4 4.2 Professional 
Development        

XAll         $175,000.00 
   

$175,000.00 

4 4.3 Development of 
Youth Plan        

XAll         $444,000.00 
   

$444,000.00 
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2022-23 Contributing Actions Table 
 

1. Projected 
LCFF Base 

Grant 

2. Projected 
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

3. Projected 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(2 divided by 

1) 

LCFF 
Carryover —  
Percentage 
(Percentage 
from Prior 

Year) 

Total 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 

(3 + Carryover 
%) 

4. Total 
Planned 

Contributing 
Expenditures  
(LCFF Funds) 

5. Total 
Planned 

Percentage of 
Improved 
Services  

(%) 

Planned 
Percentage to 

Increase or 
Improve 

Services for 
the Coming 
School Year 
(4 divided by 

1, plus 5) 

Totals by 
Type 

Total LCFF 
Funds 

$89,058,730 $20,151,152 22.63% 0.00% 22.63% $15,647,979.0
0 

8.80% 26.37 % Total:         $15,647,979.00 

        LEA-wide 
Total:         $13,247,479.00 

        Limited Total:         $2,400,500.00 
        Schoolwide 

Total:         $0.00 
 

Goal Action # Action Title 
Contributing to 

Increased or 
Improved 
Services? 

Scope Unduplicated 
Student Group(s) Location 

Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Planned 
Percentage of 

Improved 
Services (%) 

1 1.2 Course of Study XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $2,733,764.00 
 

1 1.3 Family Support and 
Communication 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $477,330.00 
 

1 1.4 Strengthen Biliteracy 
Programs 

XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners        
XFoster Youth        
XLow Income         

Specific Schools: 
Beamer, Dingle, 
Woodland Prairie         

 
6.4% 

2 2.2 Professional Development XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $213,000.00 
 

2 2.3 Data Analysis and Review XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $1,786,743.00 
 

2 2.4 Student Academic and 
Social Emotional Needs 

XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $3,463,000.00 
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Goal Action # Action Title 
Contributing to 

Increased or 
Improved 
Services? 

Scope Unduplicated 
Student Group(s) Location 

Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Planned 
Percentage of 

Improved 
Services (%) 

2 2.6 Early Literacy XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $252,000.00 
 

2 2.7 Foster/Homeless Student 
Support 

XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XFoster Youth         XAll Schools         $15,000.00 
 

2 2.9 Transportation to School XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $3,659,842.00 
 

3 3.1 Standards-based Instruction XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners         XAll Schools         $164,500.00 
 

3 3.2 English Learner Profiles XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners         XAll Schools         $28,000.00 
 

3 3.3 Systems of Support XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners         XAll Schools         $2,193,000.00 
 

3 3.4 Family Engagement XYes     
 

XLEA-wide         XEnglish Learners        
XFoster Youth        
XLow Income         

XAll Schools         $661,800.00 
 

3 3.5 English Language 
Development 

XYes     
 

XLimited to 
Unduplicated 
Student Group(s)         

XEnglish Learners         XAll Schools         
 

2.4% 
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2021-22 Annual Update Table 
 

Totals 
Last Year's 

Total Planned 
Expenditures 
(Total Funds) 

Total Estimated  
Expenditures 
(Total Funds) 

Totals          $36,535,151.00 $32,649,187.71 

 
Last Year's 

Goal # 
Last Year's Action 

# 
Prior Action/Service Title Contributed to Increased 

or Improved Services? 
Last Year's Planned 

Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
1 1.1 Graduate Profile Implementation        No      

X 
 

$24,280.00 $0 

1 1.2 Course of Study        Yes     
X 
 

$7,335,117 $6,157,141 

1 1.3 Family Support and Communication        Yes     
X 
 

$439,884.00 $328,133.59 

2 2.1 Base Program, Materials, and 
Facilities        

Yes     
X 
 

$10,550,391 $12,463,952.83 

2 2.2 Professional Development        Yes     
X 
 

$2,290,624.00 $2,227,154.96 

2 2.3 Data Analysis and Review        Yes     
X 
 

$3,281,319.00 $2,292,032.41 

2 2.4 Student Academic and Social 
Emotional Needs        

Yes     
X 
 

$6,960,044.00 $4,846,625.00 

2 2.5 Attendance and Engagement        No      
X 
 

$159,751.00 $234,762.99 

2 2.6 Early Literacy        Yes     
X 
 

$2,302,715.00 $1,157,619 

2 2.7 Foster/Homeless Student Support        Yes     $225,065.00 $161,888.79 
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Last Year's 
Goal # 

Last Year's Action 
# 

Prior Action/Service Title Contributed to Increased 
or Improved Services? 

Last Year's Planned 
Expenditures 
(Total Funds) 

Estimated Actual 
Expenditures 

(Input Total Funds) 
X 
 

3 3.1 Standards-based Instruction        Yes     
X 
 

$91,666.00 $37,529.00 

3 3.2 English Learner Profiles        Yes     
X 
 

$26,346.00 $36,828.50 

3 3.3 Systems of Support        Yes     
X 
 

$1,986,659.00 $1,985,074 

3 3.4 Family Engagement        Yes     
X 
 

$477,616.00 $569,761.54 

4 4.1 Community Partnerships        No      
X 
 

$21,837.00 $0.00 

4 4.2 Professional Development        No      
X 
 

$28,128.00 $3,770.00 

4 4.3 Development of Youth Plan        No      
X 
 

$333,709.00 $146,914.10 
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2021-22 Contributing Actions Annual Update Table 
 

6. Estimated  
LCFF 

Supplemental 
and/or 

Concentration 
Grants 

(Input Dollar 
Amount) 

4. Total Planned 
Contributing 
Expenditures  
(LCFF Funds) 

7. Total Estimated  
Expenditures for 

Contributing 
Actions  

(LCFF Funds) 

Difference 
Between Planned 

and Estimated  
Expenditures for 

Contributing 
Actions 

(Subtract 7 from 
4) 

5. Total Planned 
Percentage of 

Improved 
Services (%) 

8. Total Estimated  
Percentage of 

Improved 
Services  

(%) 

Difference 
Between Planned 

and Estimated  
Percentage of 

Improved 
Services 

(Subtract 5 from 
8) 

$16,267,504         $15,917,656.00         $16,310,226.71         ($392,570.71)         0.00%         0.00%         0.00%         
 

Last 
Year's 
Goal # 

Last 
Year's 

Action # 
Prior Action/Service Title 

Contributing to 
Increased or 

Improved Services? 

Last Year's Planned 
Expenditures for 

Contributing 
Actions (LCFF 

Funds) 

Estimated Actual 
Expenditures for 

Contributing 
Actions  

(Input LCFF Funds) 

Planned Percentage 
of Improved 

Services 

Estimated Actual 
Percentage of 

Improved Services 
(Input Percentage) 

1 1.2 Course of Study XYes     
 

$848,334 $2,659,246.07  
 

1 1.3 Family Support and 
Communication 

XYes     
 

$439,884.00 $328,133.59  
 

2 2.1 Base Program, Materials, and 
Facilities 

XYes     
 

$7,203,115 $6,380,279  
 

2 2.2 Professional Development XYes     
 

$185,624.00 $125,287.16  
 

2 2.3 Data Analysis and Review XYes     
 

$1,666,265.00 $1,502,987.06  
 

2 2.4 Student Academic and Social 
Emotional Needs 

XYes     
 

$2,970,198.00 $3,214,040.07  
 

2 2.6 Early Literacy XYes     
 

$373,715.00 $34,098.56  
 

2 2.7 Foster/Homeless Student 
Support 

XYes     
 

$13,568.00 $0.00  
 

3 3.1 Standards-based Instruction XYes     
 

$71,666.00 $19,009.00  
 

3 3.2 English Learner Profiles XYes     
 

$26,346.00 $13,000.00  
 

3 3.3 Systems of Support XYes     
 

$1,691,325.00 $1,488,724.67  
 

3 3.4 Family Engagement XYes     
 

$427,616.00 $545,421.53  
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2021-22 LCFF Carryover Table 
 

9. Estimated 
Actual LCFF 
Base Grant 
(Input Dollar 

Amount) 

6. Estimated 
Actual LCFF 

Supplemental 
and/or 

Concentration 
Grants 

LCFF 
Carryover —  
Percentage 
(Percentage 
from Prior 

Year) 

10. Total 
Percentage to 

Increase or 
Improve 

Services for 
the Current 
School Year 

(6 divided by 9 
+ Carryover 

%) 

7. Total 
Estimated 

Actual 
Expenditures 

for 
Contributing 

Actions  
(LCFF Funds) 

8. Total 
Estimated 

Actual 
Percentage of 

Improved 
Services  

(%) 

11. Estimated 
Actual 

Percentage of 
Increased or 

Improved 
Services 

(7 divided by 
9, plus 8) 

12. LCFF 
Carryover — 

Dollar Amount 
(Subtract 11 
from 10 and 

multiply by 9) 

13. LCFF 
Carryover —  
Percentage 

(12 divided by 
9) 

$83,350,435 $16,267,504 0.00% 19.52% $16,310,226.71 0.00% 19.57% $0.00 0.00% 
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Instructions 
Plan Summary 

Engaging Educational Partners 

Goals and Actions 

Increased or Improved Services for Foster Youth, English Learners, and Low-Income Students  

For additional questions or technical assistance related to the completion of the Local Control and Accountability Plan (LCAP) template, 
please contact the local county office of education (COE), or the California Department of Education’s (CDE’s) Local Agency Systems Support 
Office, by phone at 916-319-0809 or by email at lcff@cde.ca.gov. 

Introduction and Instructions 
The Local Control Funding Formula (LCFF) requires local educational agencies (LEAs) to engage their local educational partners in an annual 
planning process to evaluate their progress within eight state priority areas encompassing all statutory metrics (COEs have 10 state priorities). 
LEAs document the results of this planning process in the LCAP using the template adopted by the State Board of Education.  

The LCAP development process serves three distinct, but related functions:  

• Comprehensive Strategic Planning: The process of developing and annually updating the LCAP supports comprehensive strategic planning 
(California Education Code [EC] Section 52064[e][1]). Strategic planning that is comprehensive connects budgetary decisions to teaching and 
learning performance data. LEAs should continually evaluate the hard choices they make about the use of limited resources to meet student and 
community needs to ensure opportunities and outcomes are improved for all students. 

• Meaningful Engagement of Educational Partners: The LCAP development process should result in an LCAP that reflects decisions made 
through meaningful engagement (EC Section 52064[e][1]). Local educational partners possess valuable perspectives and insights about an LEA's 
programs and services. Effective strategic planning will incorporate these perspectives and insights in order to identify potential goals and actions to 
be included in the LCAP. 

• Accountability and Compliance: The LCAP serves an important accountability function because aspects of the LCAP template require LEAs to 
show that they have complied with various requirements specified in the LCFF statutes and regulations, most notably: 

o Demonstrating that LEAs are increasing or improving services for foster youth, English learners, and low-income students in proportion to 
the amount of additional funding those students generate under LCFF (EC Section 52064[b][4-6]). 

o Establishing goals, supported by actions and related expenditures, that address the statutory priority areas and statutory metrics (EC 
sections 52064[b][1] and [2]).  

o Annually reviewing and updating the LCAP to reflect progress toward the goals (EC Section 52064[b][7]). 

mailto:lcff@cde.ca.gov
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The LCAP template, like each LEA’s final adopted LCAP, is a document, not a process. LEAs must use the template to memorialize the 
outcome of their LCAP development process, which should: (a) reflect comprehensive strategic planning (b) through meaningful engagement 
with educational partners that (c) meets legal requirements, as reflected in the final adopted LCAP. The sections included within the LCAP 
template do not and cannot reflect the full development process, just as the LCAP template itself is not intended as a tool for engaging 
educational partners.  

If a county superintendent of schools has jurisdiction over a single school district, the county board of education and the governing board of 
the school district may adopt and file for review and approval a single LCAP consistent with the requirements in EC sections 52060, 52062, 
52066, 52068, and 52070. The LCAP must clearly articulate to which entity’s budget (school district or county superintendent of schools) all 
budgeted and actual expenditures are aligned. 

The revised LCAP template for the 2021–22, 2022–23, and 2023–24 school years reflects statutory changes made through Assembly Bill 
1840 (Committee on Budget), Chapter 243, Statutes of 2018. These statutory changes enhance transparency regarding expenditures on 
actions included in the LCAP, including actions that contribute to meeting the requirement to increase or improve services for foster youth, 
English learners, and low-income students, and to streamline the information presented within the LCAP to make adopted LCAPs more 
accessible for educational partners and the public. 

At its most basic, the adopted LCAP should attempt to distill not just what the LEA is doing for students in transitional kindergarten through 
grade twelve (TK–12), but also allow educational partners to understand why, and whether those strategies are leading to improved 
opportunities and outcomes for students. LEAs are strongly encouraged to use language and a level of detail in their adopted LCAPs intended 
to be meaningful and accessible for the LEA’s diverse educational partners and the broader public. 

In developing and finalizing the LCAP for adoption, LEAs are encouraged to keep the following overarching frame at the forefront of the 
strategic planning and educational partner engagement functions:  

Given present performance across the state priorities and on indicators in the California School Dashboard (Dashboard), how is the 
LEA using its budgetary resources to respond to TK–12 student and community needs, and address any performance gaps, including 
by meeting its obligation to increase or improve services for foster youth, English learners, and low-income students? 

LEAs are encouraged to focus on a set of metrics and actions that the LEA believes, based on input gathered from educational partners, 
research, and experience, will have the biggest impact on behalf of its TK–12 students.  

These instructions address the requirements for each section of the LCAP, but may include information about effective practices when 
developing the LCAP and completing the LCAP itself. Additionally, information is included at the beginning of each section emphasizing the 
purpose that each section serves. 

Plan Summary 
Purpose 
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A well-developed Plan Summary section provides a meaningful context for the LCAP. This section provides information about an LEA’s 
community as well as relevant information about student needs and performance. In order to provide a meaningful context for the rest of the 
LCAP, the content of this section should be clearly and meaningfully related to the content included in the subsequent sections of the LCAP. 

Requirements and Instructions 
General Information – Briefly describe the LEA, its schools, and its students in grades TK–12, as applicable to the LEA. For example, 
information about an LEA in terms of geography, enrollment, or employment, the number and size of specific schools, recent community 
challenges, and other such information as an LEA wishes to include can enable a reader to more fully understand an LEA’s LCAP. 

Reflections: Successes – Based on a review of performance on the state indicators and local performance indicators included in the 
Dashboard, progress toward LCAP goals, local self-assessment tools, input from educational partners, and any other information, what 
progress is the LEA most proud of and how does the LEA plan to maintain or build upon that success? This may include identifying specific 
examples of how past increases or improvements in services for foster youth, English learners, and low-income students have led to improved 
performance for these students. 

Reflections: Identified Need – Referring to the Dashboard, identify: (a) any state indicator for which overall performance was in the “Red” or 
“Orange” performance category or any local indicator where the LEA received a “Not Met” or “Not Met for Two or More Years” rating AND (b) 
any state indicator for which performance for any student group was two or more performance levels below the “all student” performance. 
What steps is the LEA planning to take to address these areas of low performance and performance gaps? An LEA that is required to include 
a goal to address one or more consistently low-performing student groups or low-performing schools must identify that it is required to include 
this goal and must also identify the applicable student group(s) and/or school(s). Other needs may be identified using locally collected data 
including data collected to inform the self-reflection tools and reporting local indicators on the Dashboard. 

LCAP Highlights – Identify and briefly summarize the key features of this year’s LCAP. 

Comprehensive Support and Improvement – An LEA with a school or schools identified for comprehensive support and improvement (CSI) 
under the Every Student Succeeds Act must respond to the following prompts: 

● Schools Identified: Identify the schools within the LEA that have been identified for CSI.  

● Support for Identified Schools: Describe how the LEA has or will support the identified schools in developing CSI plans that included 
a school-level needs assessment, evidence-based interventions, and the identification of any resource inequities to be addressed 
through the implementation of the CSI plan. 

● Monitoring and Evaluating Effectiveness: Describe how the LEA will monitor and evaluate the implementation and effectiveness of 
the CSI plan to support student and school improvement. 

Engaging Educational Partners 
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Purpose 
Significant and purposeful engagement of parents, students, educators, and other educational partners, including those representing the 
student groups identified by LCFF, is critical to the development of the LCAP and the budget process. Consistent with statute, such 
engagement should support comprehensive strategic planning, accountability, and improvement across the state priorities and locally 
identified priorities (EC Section 52064[e][1]). Engagement of educational partners is an ongoing, annual process.  

This section is designed to reflect how the engagement of educational partners influenced the decisions reflected in the adopted LCAP. The 
goal is to allow educational partners that participated in the LCAP development process and the broader public understand how the LEA 
engaged educational partners and the impact of that engagement. LEAs are encouraged to keep this goal in the forefront when completing 
this section.  

Statute and regulations specify the educational partners that school districts and COEs must consult when developing the LCAP: teachers, 
principals, administrators, other school personnel, local bargaining units of the LEA, parents, and students. Before adopting the LCAP, school 
districts and COEs must share it with the Parent Advisory Committee and, if applicable, to its English Learner Parent Advisory Committee. The 
superintendent is required by statute to respond in writing to the comments received from these committees. School districts and COEs must 
also consult with the special education local plan area administrator(s) when developing the LCAP.  

Statute requires charter schools to consult with teachers, principals, administrators, other school personnel, parents, and students in 
developing the LCAP. The LCAP should also be shared with, and LEAs should request input from, schoolsite-level advisory groups, as 
applicable (e.g., schoolsite councils, English Learner Advisory Councils, student advisory groups, etc.), to facilitate alignment between 
schoolsite and district-level goals and actions.  

Information and resources that support effective engagement, define student consultation, and provide the requirements for advisory group 
composition, can be found under Resources on the following web page of the CDE’s website: https://www.cde.ca.gov/re/lc/. 

Requirements and Instructions 
Below is an excerpt from the 2018–19 Guide for Annual Audits of K–12 Local Education Agencies and State Compliance Reporting, which is 
provided to highlight the legal requirements for engagement of educational partners in the LCAP development process: 

Local Control and Accountability Plan: 
For county offices of education and school districts only, verify the LEA: 

a) Presented the local control and accountability plan to the parent advisory committee in accordance with Education Code section 
52062(a)(1) or 52068(a)(1), as appropriate. 

b) If applicable, presented the local control and accountability plan to the English learner parent advisory committee, in accordance 
with Education Code section 52062(a)(2) or 52068(a)(2), as appropriate. 

https://www.cde.ca.gov/re/lc/
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c) Notified members of the public of the opportunity to submit comments regarding specific actions and expenditures proposed to 
be included in the local control and accountability plan in accordance with Education Code section 52062(a)(3) or 52068(a)(3), 
as appropriate. 

d) Held at least one public hearing in accordance with Education Code section 52062(b)(1) or 52068(b)(1), as appropriate. 

e) Adopted the local control and accountability plan in a public meeting in accordance with Education Code section 52062(b)(2) or 
52068(b)(2), as appropriate. 

Prompt 1: “A summary of the process used to engage educational partners and how this engagement was considered before finalizing the 
LCAP.” 

Describe the engagement process used by the LEA to involve educational partners in the development of the LCAP, including, at a minimum, 
describing how the LEA met its obligation to consult with all statutorily required educational partners as applicable to the type of LEA. A 
sufficient response to this prompt must include general information about the timeline of the process and meetings or other engagement 
strategies with educational partners. A response may also include information about an LEA’s philosophical approach to engaging its 
educational partners.  

Prompt 2: “A summary of the feedback provided by specific educational partners.” 

Describe and summarize the feedback provided by specific educational partners. A sufficient response to this prompt will indicate ideas, 
trends, or inputs that emerged from an analysis of the feedback received from educational partners. 

Prompt 3: “A description of the aspects of the LCAP that were influenced by specific input from educational partners.” 

A sufficient response to this prompt will provide educational partners and the public with clear, specific information about how the engagement 
process influenced the development of the LCAP. The response must describe aspects of the LCAP that were influenced by or developed in 
response to the educational partner feedback described in response to Prompt 2. This may include a description of how the LEA prioritized 
requests of educational partners within the context of the budgetary resources available or otherwise prioritized areas of focus within the 
LCAP. For the purposes of this prompt, “aspects” of an LCAP that may have been influenced by educational partner input can include, but are 
not necessarily limited to: 

• Inclusion of a goal or decision to pursue a Focus Goal (as described below) 
• Inclusion of metrics other than the statutorily required metrics 
• Determination of the desired outcome on one or more metrics 
• Inclusion of performance by one or more student groups in the Measuring and Reporting Results subsection 
• Inclusion of action(s) or a group of actions 
• Elimination of action(s) or group of actions  
• Changes to the level of proposed expenditures for one or more actions 
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• Inclusion of action(s) as contributing to increased or improved services for unduplicated services 
• Determination of effectiveness of the specific actions to achieve the goal 
• Determination of material differences in expenditures 
• Determination of changes made to a goal for the ensuing LCAP year based on the annual update process 
• Determination of challenges or successes in the implementation of actions 

Goals and Actions 
Purpose 
Well-developed goals will clearly communicate to educational partners what the LEA plans to accomplish, what the LEA plans to do in order to 
accomplish the goal, and how the LEA will know when it has accomplished the goal. A goal statement, associated metrics and expected 
outcomes, and the actions included in the goal should be in alignment. The explanation for why the LEA included a goal is an opportunity for 
LEAs to clearly communicate to educational partners and the public why, among the various strengths and areas for improvement highlighted 
by performance data and strategies and actions that could be pursued, the LEA decided to pursue this goal, and the related metrics, expected 
outcomes, actions, and expenditures. 

A well-developed goal can be focused on the performance relative to a metric or metrics for all students, a specific student group(s), narrowing 
performance gaps, or implementing programs or strategies expected to impact outcomes. LEAs should assess the performance of their 
student groups when developing goals and the related actions to achieve such goals. 

Requirements and Instructions 
LEAs should prioritize the goals, specific actions, and related expenditures included within the LCAP within one or more state priorities. LEAs 
should consider performance on the state and local indicators, including their locally collected and reported data for the local indicators that 
are included in the Dashboard in determining whether and how to prioritize its goals within the LCAP. 

In order to support prioritization of goals, the LCAP template provides LEAs with the option of developing three different kinds of goals: 

• Focus Goal: A Focus Goal is relatively more concentrated in scope and may focus on a fewer number of metrics to measure improvement. A Focus 
Goal statement will be time bound and make clear how the goal is to be measured. 

• Broad Goal: A Broad Goal is relatively less concentrated in its scope and may focus on improving performance across a wide range of metrics. 

• Maintenance of Progress Goal: A Maintenance of Progress Goal includes actions that may be ongoing without significant changes and allows an 
LEA to track performance on any metrics not addressed in the other goals of the LCAP. 

At a minimum, the LCAP must address all LCFF priorities and associated metrics. 
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Focus Goal(s) 
Goal Description: The description provided for a Focus Goal must be specific, measurable, and time bound. An LEA develops a Focus Goal 
to address areas of need that may require or benefit from a more specific and data intensive approach. The Focus Goal can explicitly 
reference the metric(s) by which achievement of the goal will be measured and the time frame according to which the LEA expects to achieve 
the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA has chosen to prioritize this goal. An explanation must be 
based on Dashboard data or other locally collected data. LEAs must describe how the LEA identified this goal for focused attention, including 
relevant consultation with educational partners. LEAs are encouraged to promote transparency and understanding around the decision to 
pursue a focus goal. 

Broad Goal 
Goal Description: Describe what the LEA plans to achieve through the actions included in the goal. The description of a broad goal will be 
clearly aligned with the expected measurable outcomes included for the goal. The goal description organizes the actions and expected 
outcomes in a cohesive and consistent manner. A goal description is specific enough to be measurable in either quantitative or qualitative 
terms. A broad goal is not as specific as a focus goal. While it is specific enough to be measurable, there are many different metrics for 
measuring progress toward the goal. 

Explanation of why the LEA has developed this goal: Explain why the LEA developed this goal and how the actions and metrics grouped 
together will help achieve the goal. 

Maintenance of Progress Goal 
Goal Description: Describe how the LEA intends to maintain the progress made in the LCFF State Priorities not addressed by the other goals 
in the LCAP. Use this type of goal to address the state priorities and applicable metrics not addressed within the other goals in the LCAP. The 
state priorities and metrics to be addressed in this section are those for which the LEA, in consultation with educational partners, has 
determined to maintain actions and monitor progress while focusing implementation efforts on the actions covered by other goals in the LCAP. 

Explanation of why the LEA has developed this goal: Explain how the actions will sustain the progress exemplified by the related metrics. 

Required Goals 
In general, LEAs have flexibility in determining what goals to include in the LCAP and what those goals will address; however, beginning with 
the development of the 2022–23 LCAP, LEAs that meet certain criteria are required to include a specific goal in their LCAP. 

Consistently low-performing student group(s) criteria: An LEA is eligible for Differentiated Assistance for three or more consecutive years 
based on the performance of the same student group or groups in the Dashboard. A list of the LEAs required to include a goal in the LCAP 
based on student group performance, and the student group(s) that lead to identification, may be found on the CDE’s Local Control Funding 
Formula web page at https://www.cde.ca.gov/fg/aa/lc/.  

• Consistently low-performing student group(s) goal requirement: An LEA meeting the consistently low-performing student group(s) criteria must 
include a goal in its LCAP focused on improving the performance of the student group or groups that led to the LEA’s eligibility for Differentiated 

https://www.cde.ca.gov/fg/aa/lc/
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Assistance. This goal must include metrics, outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, 
this student group or groups. An LEA required to address multiple student groups is not required to have a goal to address each student group; 
however, each student group must be specifically addressed in the goal. This requirement may not be met by combining this required goal with 
another goal. 

• Goal Description: Describe the outcomes the LEA plans to achieve to address the needs of, and improve outcomes for, the student group or 
groups that led to the LEA’s eligibility for Differentiated Assistance. 

• Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the student 
group(s) that lead to the LEA being required to develop this goal, how the actions and associated metrics included in this goal differ from previous 
efforts to improve outcomes for the student group(s), and why the LEA believes the actions, metrics, and expenditures included in this goal will help 
achieve the outcomes identified in the goal description. 

Low-performing school(s) criteria: The following criteria only applies to a school district or COE with two or more schools; it does not apply 
to a single-school district. A school district or COE has one or more schools that, for two consecutive years, received the two lowest 
performance levels on all but one of the state indicators for which the school(s) receive performance levels in the Dashboard and the 
performance of the “All Students” student group for the LEA is at least one performance level higher in all of those indicators. A list of the LEAs 
required to include a goal in the LCAP based on school performance, and the school(s) that lead to identification, may be found on the CDE’s 
Local Control Funding Formula web page at https://www.cde.ca.gov/fg/aa/lc/. 

• Low-performing school(s) goal requirement: A school district or COE meeting the low-performing school(s) criteria must include a goal in its 
LCAP focusing on addressing the disparities in performance between the school(s) and the LEA as a whole. This goal must include metrics, 
outcomes, actions, and expenditures specific to addressing the needs of, and improving outcomes for, the students enrolled at the low-performing 
school or schools. An LEA required to address multiple schools is not required to have a goal to address each school; however, each school must 
be specifically addressed in the goal. This requirement may not be met by combining this goal with another goal. 

• Goal Description: Describe what outcomes the LEA plans to achieve to address the disparities in performance between the students enrolled at 
the low-performing school(s) and the students enrolled at the LEA as a whole.  

• Explanation of why the LEA has developed this goal: Explain why the LEA is required to develop this goal, including identifying the schools(s) 
that lead to the LEA being required to develop this goal; how the actions and associated metrics included in this goal differ from previous efforts to 
improve outcomes for the school(s); and why the LEA believes the actions, metrics, and expenditures included in this goal will help achieve the 
outcomes for students enrolled at the low-performing school or schools identified in the goal description. 

Measuring and Reporting Results: 
For each LCAP year, identify the metric(s) that the LEA will use to track progress toward the expected outcomes. LEAs are encouraged to 
identify metrics for specific student groups, as appropriate, including expected outcomes that would reflect narrowing of any existing 
performance gaps.  

https://www.cde.ca.gov/fg/aa/lc/
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Include in the baseline column the most recent data associated with this metric available at the time of adoption of the LCAP for the first year 
of the three-year plan. LEAs may use data as reported on the 2019 Dashboard for the baseline of a metric only if that data represents the 
most recent available (e.g., high school graduation rate). 

Using the most recent data available may involve reviewing data the LEA is preparing for submission to the California Longitudinal Pupil 
Achievement Data System (CALPADS) or data that the LEA has recently submitted to CALPADS. Because final 2020–21 outcomes on some 
metrics may not be computable at the time the 2021–24 LCAP is adopted (e.g., graduation rate, suspension rate), the most recent data 
available may include a point in time calculation taken each year on the same date for comparability purposes. 

The baseline data shall remain unchanged throughout the three-year LCAP. 

Complete the table as follows: 

● Metric: Indicate how progress is being measured using a metric. 

● Baseline: Enter the baseline when completing the LCAP for 2021–22. As described above, the baseline is the most recent data 
associated with a metric. Indicate the school year to which the data applies, consistent with the instructions above. 

● Year 1 Outcome: When completing the LCAP for 2022–23, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 2 Outcome: When completing the LCAP for 2023–24, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. 

● Year 3 Outcome: When completing the LCAP for 2024–25, enter the most recent data available. Indicate the school year to which the 
data applies, consistent with the instructions above. The 2024–25 LCAP will be the first year in the next three-year cycle. Completing 
this column will be part of the Annual Update for that year. 

● Desired Outcome for 2023–24: When completing the first year of the LCAP, enter the desired outcome for the relevant metric the LEA 
expects to achieve by the end of the 2023–24 LCAP year. 

Timeline for completing the “Measuring and Reporting Results” part of the Goal. 
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Metric Baseline Year 1 Outcome Year 2 Outcome Year 3 Outcome 
Desired Outcome 

for Year 3 
(2023–24) 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22. 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22. 

Enter information 
in this box when 
completing the 
LCAP for 2022–
23. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2023–
24. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2024–
25. Leave blank 
until then. 

Enter information 
in this box when 
completing the 
LCAP for 2021–
22 or when 
adding a new 
metric. 

The metrics may be quantitative or qualitative; but at minimum, an LEA’s LCAP must include goals that are measured using all of the 
applicable metrics for the related state priorities, in each LCAP year as applicable to the type of LEA. To the extent a state priority does not 
specify one or more metrics (e.g., implementation of state academic content and performance standards), the LEA must identify a metric to 
use within the LCAP. For these state priorities, LEAs are encouraged to use metrics based on or reported through the relevant self-reflection 
tool for local indicators within the Dashboard. 

Actions: Enter the action number. Provide a short title for the action. This title will also appear in the action tables. Provide a description of the 
action. Enter the total amount of expenditures associated with this action. Budgeted expenditures from specific fund sources will be provided 
in the summary tables. Indicate whether the action contributes to meeting the increase or improved services requirement as described in the 
Increased or Improved Services section using a “Y” for Yes or an “N” for No. (Note: for each such action offered on an LEA-wide or 
schoolwide basis, the LEA will need to provide additional information in the Increased or Improved Summary Section to address the 
requirements in California Code of Regulations, Title 5 [5 CCR] Section 15496(b) in the Increased or Improved Services Section of the LCAP). 

Actions for English Learners: School districts, COEs, and charter schools that have a numerically significant English learner student 
subgroup must include specific actions in the LCAP related to, at a minimum, the language acquisition programs, as defined in EC 
Section 306, provided to students and professional development activities specific to English learners. 

Actions for Foster Youth: School districts, COEs, and charter schools that have a numerically significant Foster Youth student 
subgroup are encouraged to include specific actions in the LCAP designed to meet needs specific to Foster Youth students. 

Goal Analysis: 

Enter the LCAP Year. 
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Using actual annual measurable outcome data, including data from the Dashboard, analyze whether the planned actions were effective in 
achieving the goal. Respond to the prompts as instructed. 

● Describe the overall implementation of the actions to achieve the articulated goal. Include a discussion of relevant challenges and 
successes experienced with the implementation process. This must include any instance where the LEA did not implement a planned 
action or implemented a planned action in a manner that differs substantively from how it was described in the adopted LCAP.  

● Explain material differences between Budgeted Expenditures and Estimated Actual Expenditures and between the Planned 
Percentages of Improved Services and Estimated Actual Percentages of Improved Services, as applicable. Minor variances in 
expenditures or percentages do not need to be addressed, and a dollar-for-dollar accounting is not required. 

● Describe the effectiveness of the specific actions to achieve the articulated goal as measured by the LEA. In some cases, not all 
actions in a goal will be intended to improve performance on all of the metrics associated with the goal. When responding to this 
prompt, LEAs may assess the effectiveness of a single action or group of actions within the goal in the context of performance on a 
single metric or group of specific metrics within the goal that are applicable to the action(s). Grouping actions with metrics will allow for 
more robust analysis of whether the strategy the LEA is using to impact a specified set of metrics is working and increase transparency 
for educational partners. LEAs are encouraged to use such an approach when goals include multiple actions and metrics that are not 
closely associated. 

● Describe any changes made to this goal, expected outcomes, metrics, or actions to achieve this goal as a result of this analysis and 
analysis of the data provided in the Dashboard or other local data, as applicable. 

Increased or Improved Services for Foster Youth, English Learners, and Low-
Income Students  
Purpose 
A well-written Increased or Improved Services section provides educational partners with a comprehensive description, within a single 
dedicated section, of how an LEA plans to increase or improve services for its unduplicated students in grades TK–12 as compared to all 
students in grades TK–12, as applicable, and how LEA-wide or schoolwide actions identified for this purpose meet regulatory requirements. 
Descriptions provided should include sufficient detail yet be sufficiently succinct to promote a broader understanding of educational partners to 
facilitate their ability to provide input. An LEA’s description in this section must align with the actions included in the Goals and Actions section 
as contributing.  

Requirements and Instructions 
Projected LCFF Supplemental and/or Concentration Grants: Specify the amount of LCFF supplemental and concentration grant funds the 
LEA estimates it will receive in the coming year based on the number and concentration of low income, foster youth, and English learner 
students. 
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Projected Additional LCFF Concentration Grant (15 percent): Specify the amount of additional LCFF concentration grant add-on funding, 
as described in EC Section 42238.02, that the LEA estimates it will receive in the coming year. 

Projected Percentage to Increase or Improve Services for the Coming School Year: Specify the estimated percentage by which services 
for unduplicated pupils must be increased or improved as compared to the services provided to all students in the LCAP year as calculated 
pursuant to 5 CCR Section 15496(a)(7). 

LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table. If a carryover 
percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%). 

LCFF Carryover — Dollar: Specify the LCFF Carryover — Dollar amount identified in the LCFF Carryover Table. If a carryover amount is not 
identified in the LCFF Carryover Table, specify an amount of zero ($0). 

Total Percentage to Increase or Improve Services for the Coming School Year: Add the Projected Percentage to Increase or Improve 
Services for the Coming School Year and the Proportional LCFF Required Carryover Percentage and specify the percentage. This is the LEAs 
percentage by which services for unduplicated pupils must be increased or improved as compared to the services provided to all students in 
the LCAP year, as calculated pursuant to 5 CCR Section 15496(a)(7). 

Required Descriptions: 

For each action being provided to an entire school, or across the entire school district or COE, an explanation of (1) how the needs 
of foster youth, English learners, and low-income students were considered first, and (2) how these actions are effective in meeting 
the goals for these students. 

For each action included in the Goals and Actions section as contributing to the increased or improved services requirement for unduplicated 
pupils and provided on an LEA-wide or schoolwide basis, the LEA must include an explanation consistent with 5 CCR Section 15496(b). For 
any such actions continued into the 2021–24 LCAP from the 2017–2020 LCAP, the LEA must determine whether or not the action was 
effective as expected, and this determination must reflect evidence of outcome data or actual implementation to date. 

Principally Directed and Effective: An LEA demonstrates how an action is principally directed towards and effective in meeting the LEA’s 
goals for unduplicated students when the LEA explains how: 

● It considers the needs, conditions, or circumstances of its unduplicated pupils; 

● The action, or aspect(s) of the action (including, for example, its design, content, methods, or location), is based on these 
considerations; and 

● The action is intended to help achieve an expected measurable outcome of the associated goal. 

As such, the response provided in this section may rely on a needs assessment of unduplicated students. 
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Conclusory statements that a service will help achieve an expected outcome for the goal, without an explicit connection or further explanation 
as to how, are not sufficient. Further, simply stating that an LEA has a high enrollment percentage of a specific student group or groups does 
not meet the increase or improve services standard because enrolling students is not the same as serving students. 

For example, if an LEA determines that low-income students have a significantly lower attendance rate than the attendance rate for all 
students, it might justify LEA-wide or schoolwide actions to address this area of need in the following way: 

After assessing the needs, conditions, and circumstances of our low-income students, we learned that the attendance rate of our low-
income students is 7 percent lower than the attendance rate for all students. (Needs, Conditions, Circumstances [Principally Directed]) 

In order to address this condition of our low-income students, we will develop and implement a new attendance program that is 
designed to address some of the major causes of absenteeism, including lack of reliable transportation and food, as well as a school 
climate that does not emphasize the importance of attendance. Goal N, Actions X, Y, and Z provide additional transportation and 
nutritional resources as well as a districtwide educational campaign on the benefits of high attendance rates. (Contributing Action[s]) 

These actions are being provided on an LEA-wide basis and we expect/hope that all students with less than a 100 percent attendance 
rate will benefit. However, because of the significantly lower attendance rate of low-income students, and because the actions meet 
needs most associated with the chronic stresses and experiences of a socio-economically disadvantaged status, we expect that the 
attendance rate for our low-income students will increase significantly more than the average attendance rate of all other students. 
(Measurable Outcomes [Effective In]) 

COEs and Charter Schools: Describe how actions included as contributing to meeting the increased or improved services requirement on an 
LEA-wide basis are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as 
described above. In the case of COEs and charter schools, schoolwide and LEA-wide are considered to be synonymous. 

For School Districts Only: 

Actions Provided on an LEA-Wide Basis: 

Unduplicated Percentage > 55 percent: For school districts with an unduplicated pupil percentage of 55 percent or more, describe how 
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities as 
described above. 

Unduplicated Percentage < 55 percent: For school districts with an unduplicated pupil percentage of less than 55 percent, describe how 
these actions are principally directed to and effective in meeting its goals for unduplicated pupils in the state and any local priorities. Also 
describe how the actions are the most effective use of the funds to meet these goals for its unduplicated pupils. Provide the basis for this 
determination, including any alternatives considered, supporting research, experience, or educational theory. 

Actions Provided on a Schoolwide Basis: 
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School Districts must identify in the description those actions being funded and provided on a schoolwide basis, and include the required 
description supporting the use of the funds on a schoolwide basis. 

For schools with 40 percent or more enrollment of unduplicated pupils: Describe how these actions are principally directed to and 
effective in meeting its goals for its unduplicated pupils in the state and any local priorities. 

For school districts expending funds on a schoolwide basis at a school with less than 40 percent enrollment of unduplicated pupils: 
Describe how these actions are principally directed to and how the actions are the most effective use of the funds to meet its goals for foster 
youth, English learners, and low-income students in the state and any local priorities. 

A description of how services for foster youth, English learners, and low-income students are being increased or improved by the 
percentage required. 

Consistent with the requirements of 5 CCR Section 15496, describe how services provided for unduplicated pupils are increased or improved 
by at least the percentage calculated as compared to the services provided for all students in the LCAP year. To improve services means to 
grow services in quality and to increase services means to grow services in quantity. Services are increased or improved by those actions in 
the LCAP that are included in the Goals and Actions section as contributing to the increased or improved services requirement, whether they 
are provided on an LEA-wide or schoolwide basis or provided on a limited basis to unduplicated students. A limited action is an action that 
only serves foster youth, English learners, and/or low-income students. This description must address how these action(s) are expected to 
result in the required proportional increase or improvement in services for unduplicated pupils as compared to the services the LEA provides 
to all students for the relevant LCAP year. 

For any action contributing to meeting the increased or improved services requirement that is associated with a Planned Percentage of 
Improved Services in the Contributing Summary Table rather than an expenditure of LCFF funds, describe the methodology that was used to 
determine the contribution of the action towards the proportional percentage. See the instructions for determining the Planned Percentage of 
Improved Services for information on calculating the Percentage of Improved Services. 

A description of the plan for how the additional concentration grant add-on funding identified above will be used to increase the 
number of staff providing direct services to students at schools that have a high concentration (above 55 percent) of foster youth, 
English learners, and low-income students, as applicable. 
An LEA that receives the additional concentration grant add-on described in EC Section 42238.02 is required to demonstrate how it is using 
these funds to increase the number of staff who provide direct services to students at schools with an enrollment of unduplicated students that 
is greater than 55 percent as compared to the number of staff who provide direct services to students at schools with an enrollment of 
unduplicated students that is equal to or less than 55 percent. The staff who provide direct services to students must be certificated staff 
and/or classified staff employed by the LEA; classified staff includes custodial staff.  

Provide the following descriptions, as applicable to the LEA: 
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An LEA that does not receive a concentration grant or the concentration grant add-on must indicate that a response to this prompt is not 
applicable. 

Identify the goal and action numbers of the actions in the LCAP that the LEA is implementing to meet the requirement to increase the number 
of staff who provide direct services to students at schools with an enrollment of unduplicated students that is greater than 55 percent.  

An LEA that does not have comparison schools from which to describe how it is using the concentration grant add-on funds, such as an LEA 
that only has schools with an enrollment of unduplicated students that is greater than 55 percent, must describe how it is using the funds to 
increase the number of credentialed staff, classified staff, or both, including custodial staff, who provide direct services to students at selected 
schools and the criteria used to determine which schools require additional staffing support. 

In the event that an additional concentration grant add-on is not sufficient to increase staff providing direct services to students at a school with 
an enrollment of unduplicated students that is greater than 55 percent, the LEA must describe how it is using the funds to retain staff providing 
direct services to students at a school with an enrollment of unduplicated students that is greater than 55 percent. 

Complete the table as follows:  

• Provide the staff-to-student ratio of classified staff providing direct services to students with a concentration of unduplicated students that is 55 
percent or less and the staff-to-student ratio of classified staff providing direct services to students at schools with a concentration of unduplicated 
students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary, Middle/Junior High, 
and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of full time equivalent (FTE) staff and the 
number of enrolled students as counted on the first Wednesday in October of each year.  

• Provide the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of unduplicated students 
that is 55 percent or less and the staff-to-student ratio of certificated staff providing direct services to students at schools with a concentration of 
unduplicated students that is greater than 55 percent, as applicable to the LEA. The LEA may group its schools by grade span (Elementary, 
Middle/Junior High, and High Schools), as applicable to the LEA. The staff-to-student ratio must be based on the number of FTE staff and the 
number of enrolled students as counted on the first Wednesday in October of each year. 

Action Tables 
Complete the Data Entry Table for each action in the LCAP. The information entered into this table will automatically populate the other Action 
Tables. Information is only entered into the Data Entry Table, the Annual Update Table, the Contributing Actions Annual Update Table, and 
the LCFF Carryover Table. With the exception of the Data Entry Table, the word “input” has been added to column headers to aid in identifying 
the column(s) where information will be entered. Information is not entered on the remaining Action tables.  

The following tables are required to be included as part of the LCAP adopted by the local governing board or governing body: 

• Table 1: Total Planned Expenditures Table (for the coming LCAP Year) 
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• Table 2: Contributing Actions Table (for the coming LCAP Year) 

• Table 3: Annual Update Table (for the current LCAP Year) 

• Table 4: Contributing Actions Annual Update Table (for the current LCAP Year) 

• Table 5: LCFF Carryover Table (for the current LCAP Year) 

Note: The coming LCAP Year is the year that is being planned for, while the current LCAP year is the current year of implementation. For 
example, when developing the 2022–23 LCAP, 2022–23 will be the coming LCAP Year and 2021–22 will be the current LCAP Year. 

Data Entry Table 
The Data Entry Table may be included in the LCAP as adopted by the local governing board or governing body, but is not required to be 
included. In the Data Entry Table, input the following information for each action in the LCAP for that applicable LCAP year: 

• LCAP Year: Identify the applicable LCAP Year. 

• 1. Projected LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the coming school year, 
excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant Program and 
the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).  

See EC sections 2574 (for COEs) and 42238.02 (for school districts and charter schools), as applicable, for LCFF apportionment 
calculations.  

• 2. Projected LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration 
grants the LEA estimates it will receive on the basis of the number and concentration of unduplicated students for the coming school 
year. 

• 3. Projected Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is 
calculated based on the Projected LCFF Base Grant and the Projected LCFF Supplemental and/or Concentration Grants, pursuant to 5 
CCR Section 15496(a)(8). This is the percentage by which services for unduplicated pupils must be increased or improved as 
compared to the services provided to all students in the coming LCAP year. 

• LCFF Carryover — Percentage: Specify the LCFF Carryover — Percentage identified in the LCFF Carryover Table from the prior 
LCAP year. If a carryover percentage is not identified in the LCFF Carryover Table, specify a percentage of zero (0.00%). 

• Total Percentage to Increase or Improve Services for the Coming School Year: This percentage will not be entered; it is calculated 
based on the Projected Percentage to Increase or Improve Services for the Coming School Year and the LCFF Carryover — 
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Percentage. This is the percentage by which the LEA must increase or improve services for unduplicated pupils as compared to the 
services provided to all students in the coming LCAP year. 

• Goal #: Enter the LCAP Goal number for the action. 

• Action #: Enter the action’s number as indicated in the LCAP Goal. 

• Action Title: Provide a title of the action.  

• Student Group(s): Indicate the student group or groups who will be the primary beneficiary of the action by entering “All,” or by 
entering a specific student group or groups. 

• Contributing to Increased or Improved Services?: Type “Yes” if the action is included as contributing to meeting the increased or 
improved services; OR, type “No” if the action is not included as contributing to meeting the increased or improved services. 

• If “Yes” is entered into the Contributing column, then complete the following columns: 

o Scope: The scope of an action may be LEA-wide (i.e., districtwide, countywide, or charterwide), schoolwide, or limited. An action 
that is LEA-wide in scope upgrades the entire educational program of the LEA. An action that is schoolwide in scope upgrades 
the entire educational program of a single school. An action that is limited in its scope is an action that serves only one or more 
unduplicated student groups.  

o Unduplicated Student Group(s): Regardless of scope, contributing actions serve one or more unduplicated student groups. 
Indicate one or more unduplicated student groups for whom services are being increased or improved as compared to what all 
students receive. 

o Location: Identify the location where the action will be provided. If the action is provided to all schools within the LEA, the LEA 
must indicate “All Schools.” If the action is provided to specific schools within the LEA or specific grade spans only, the LEA must 
enter “Specific Schools” or “Specific Grade Spans.” Identify the individual school or a subset of schools or grade spans (e.g., all 
high schools or grades transitional kindergarten through grade five), as appropriate. 

• Time Span: Enter “ongoing” if the action will be implemented for an indeterminate period of time. Otherwise, indicate the span of time 
for which the action will be implemented. For example, an LEA might enter “1 Year,” or “2 Years,” or “6 Months.” 

• Total Personnel: Enter the total amount of personnel expenditures utilized to implement this action.  

• Total Non-Personnel: This amount will be automatically calculated based on information provided in the Total Personnel column and 
the Total Funds column. 
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• LCFF Funds: Enter the total amount of LCFF funds utilized to implement this action, if any. LCFF funds include all funds that make up 
an LEA’s total LCFF target (i.e., base grant, grade span adjustment, supplemental grant, concentration grant, Targeted Instructional 
Improvement Block Grant, and Home-To-School Transportation). 

o Note: For an action to contribute towards meeting the increased or improved services requirement it must include some 
measure of LCFF funding. The action may also include funding from other sources, however the extent to which an action 
contributes to meeting the increased or improved services requirement is based on the LCFF funding being used to implement 
the action. 

• Other State Funds: Enter the total amount of Other State Funds utilized to implement this action, if any. 

• Local Funds: Enter the total amount of Local Funds utilized to implement this action, if any. 

• Federal Funds: Enter the total amount of Federal Funds utilized to implement this action, if any. 

• Total Funds: This amount is automatically calculated based on amounts entered in the previous four columns. 

• Planned Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis to 
unduplicated students, and that does not have funding associated with the action, enter the planned quality improvement anticipated for 
the action as a percentage rounded to the nearest hundredth (0.00%). A limited action is an action that only serves foster youth, English 
learners, and/or low-income students. 

o As noted in the instructions for the Increased or Improved Services section, when identifying a Planned Percentage of Improved 
Services, the LEA must describe the methodology that it used to determine the contribution of the action towards the proportional 
percentage. The percentage of improved services for an action corresponds to the amount of LCFF funding that the LEA 
estimates it would expend to implement the action if it were funded. 

For example, an LEA determines that there is a need to analyze data to ensure that instructional aides and expanded learning 
providers know what targeted supports to provide to students who are foster youth. The LEA could implement this action by 
hiring additional staff to collect and analyze data and to coordinate supports for students, which the LEA estimates would cost 
$165,000. Instead, the LEA chooses to utilize a portion of existing staff time to analyze data relating to students who are foster 
youth. This analysis will then be shared with site principals who will use the data to coordinate services provided by instructional 
assistants and expanded learning providers to target support to students. In this example, the LEA would divide the estimated 
cost of $165,000 by the amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a 
percentage. This percentage is the Planned Percentage of Improved Service for the action. 

Contributing Actions Table 
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As noted above, information will not be entered in the Contributing Actions Table; however, the ‘Contributing to Increased or Improved 
Services?’ column will need to be checked to ensure that only actions with a “Yes” are displaying. If actions with a “No” are displayed or if 
actions that are contributing are not displaying in the column, use the drop-down menu in the column header to filter only the “Yes” responses.   

Annual Update Table 
In the Annual Update Table, provide the following information for each action in the LCAP for the relevant LCAP year: 

• Estimated Actual Expenditures: Enter the total estimated actual expenditures to implement this action, if any. 

Contributing Actions Annual Update Table 
In the Contributing Actions Annual Update Table, check the ‘Contributing to Increased or Improved Services?’ column to ensure that only 
actions with a “Yes” are displaying. If actions with a “No” are displayed or if actions that are contributing are not displaying in the column, use 
the drop-down menu in the column header to filter only the “Yes” responses. Provide the following information for each contributing action in 
the LCAP for the relevant LCAP year: 

• 6. Estimated Actual LCFF Supplemental and/or Concentration Grants: Provide the total amount of LCFF supplemental and concentration 
grants the LEA estimates it will actually receive based on of the number and concentration of unduplicated students in the current school year. 

• Estimated Actual Expenditures for Contributing Actions: Enter the total estimated actual expenditure of LCFF funds used to implement this 
action, if any. 

• Estimated Actual Percentage of Improved Services: For any action identified as contributing, being provided on a Limited basis only to 
unduplicated students, and that does not have funding associated with the action, enter the total estimated actual quality improvement anticipated 
for the action as a percentage rounded to the nearest hundredth (0.00%). 

o Building on the example provided above for calculating the Planned Percentage of Improved Services, the LEA in the example implements 
the action. As part of the annual update process, the LEA reviews implementation and student outcome data and determines that the action 
was implemented with fidelity and that outcomes for foster youth students improved. The LEA reviews the original estimated cost for the 
action and determines that had it hired additional staff to collect and analyze data and to coordinate supports for students that estimated 
actual cost would have been $169,500 due to a cost of living adjustment. The LEA would divide the estimated actual cost of $169,500 by the 
amount of LCFF Funding identified in the Data Entry Table and then convert the quotient to a percentage. This percentage is the Estimated 
Actual Percentage of Improved Services for the action. 

LCFF Carryover Table 
• 9. Estimated Actual LCFF Base Grant: Provide the total amount of LCFF funding the LEA estimates it will receive for the current 

school year, excluding the supplemental and concentration grants and the add-ons for the Targeted Instructional Improvement Grant 
Program and the Home to School Transportation Program, pursuant to 5 CCR Section 15496(a)(8).  
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• 10. Total Percentage to Increase or Improve Services for the Current School Year: This percentage will not be entered. The 
percentage is calculated based on the amounts of the Estimated Actual LCFF Base Grant (9) and the Estimated Actual LCFF 
Supplemental and/or Concentration Grants (6), pursuant to 5 CCR Section 15496(a)(8), plus the LCFF Carryover – Percentage from 
the prior year. This is the percentage by which services for unduplicated pupils must be increased or improved as compared to the 
services provided to all students in the current LCAP year. 

Calculations in the Action Tables 
To reduce the duplication of effort of LEAs, the Action Tables include functionality such as pre-population of fields and cells based on the 
information provided in the Data Entry Table, the Annual Update Summary Table, and the Contributing Actions Table. For transparency, the 
functionality and calculations used are provided below. 

Contributing Actions Table 
• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Planned Expenditures for Contributing Actions (LCFF Funds) column 

• 5. Total Planned Percentage of Improved Services 

o This percentage is the total of the Planned Percentage of Improved Services column 

• Planned Percentage to Increase or Improve Services for the coming school year (4 divided by 1, plus 5) 

o This percentage is calculated by dividing the Total Planned Contributing Expenditures (4) by the Projected LCFF Base Grant (1), converting 
the quotient to a percentage, and adding it to the Total Planned Percentage of Improved Services (5). 

Contributing Actions Annual Update Table 
Pursuant to EC Section 42238.07(c)(2), if the Total Planned Contributing Expenditures (4) is less than the Estimated Actual LCFF 
Supplemental and Concentration Grants (6), the LEA is required to calculate the difference between the Total Planned Percentage of 
Improved Services (5) and the Total Estimated Actual Percentage of Improved Services (7). If the Total Planned Contributing Expenditures (4) 
is equal to or greater than the Estimated Actual LCFF Supplemental and Concentration Grants (6), the Difference Between Planned and 
Estimated Actual Percentage of Improved Services will display “Not Required.” 

• 6. Estimated Actual LCFF Supplemental and Concentration Grants 

o This is the total amount of LCFF supplemental and concentration grants the LEA estimates it will actually receive based on of the number 
and concentration of unduplicated students in the current school year. 

• 4. Total Planned Contributing Expenditures (LCFF Funds) 

o This amount is the total of the Last Year's Planned Expenditures for Contributing Actions (LCFF Funds) 
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• 7. Total Estimated Actual Expenditures for Contributing Actions 

o This amount is the total of the Estimated Actual Expenditures for Contributing Actions (LCFF Funds) 

• Difference Between Planned and Estimated Actual Expenditures for Contributing Actions (Subtract 7 from 4) 

o This amount is the Total Estimated Actual Expenditures for Contributing Actions (7) subtracted from the Total Planned Contributing 
Expenditures (4) 

• 5. Total Planned Percentage of Improved Services (%) 

o This amount is the total of the Planned Percentage of Improved Services column 

• 8. Total Estimated Actual Percentage of Improved Services (%) 

o This amount is the total of the Estimated Actual Percentage of Improved Services column 

• Difference Between Planned and Estimated Actual Percentage of Improved Services (Subtract 5 from 8) 

o This amount is the Total Planned Percentage of Improved Services (5) subtracted from the Total Estimated Actual Percentage of Improved 
Services (8) 

LCFF Carryover Table 
• 10. Total Percentage to Increase or Improve Services for the Current School Year (6 divided by 9 + Carryover %) 

o This percentage is the Estimated Actual LCFF Supplemental and/or Concentration Grants (6) divided by the Estimated Actual LCFF Base 
Grant (9) plus the LCFF Carryover – Percentage from the prior year.  

• 11. Estimated Actual Percentage of Increased or Improved Services (7 divided by 9, plus 8) 

o This percentage is the Total Estimated Actual Expenditures for Contributing Actions (7) divided by the LCFF Funding (9), then converting the 
quotient to a percentage and adding the Total Estimated Actual Percentage of Improved Services (8). 

• 12. LCFF Carryover — Dollar Amount LCFF Carryover (Subtract 11 from 10 and multiply by 9) 

o If the Estimated Actual Percentage of Increased or Improved Services (11) is less than the Estimated Actual Percentage to Increase or 
Improve Services (10), the LEA is required to carry over LCFF funds.  

The amount of LCFF funds is calculated by subtracting the Estimated Actual Percentage to Increase or Improve Services (11) from the 
Estimated Actual Percentage of Increased or Improved Services (10) and then multiplying by the Estimated Actual LCFF Base Grant (9). 
This amount is the amount of LCFF funds that is required to be carried over to the coming year. 
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• 13. LCFF Carryover — Percentage (12 divided by 9) 

o This percentage is the unmet portion of the Percentage to Increase or Improve Services that the LEA must carry over into the coming LCAP 
year. The percentage is calculated by dividing the LCFF Carryover (12) by the LCFF Funding (9). 

California Department of Education 
January 2022 
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